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A R esp o n se -C en te red  M ethodology f o r  th e  Teaching 
o f  D ram atic  L i t e r a t u r e  i n  th e  Secondary School (78 p p . )
D i r e c t o r :  A lan Cook
T his  t h e s i s  e x p lo re s  th e  t h e o r i e s  and p r a c t i c a l  a p p l i c a t i o n  o f  a 
r e s p o n s e - c e n te r e d  c u r r ic u lu m .  The pu rpose  i s  to  o f f e r  p o s s i b i l i t i e s  
f o r  th e  im p lem en ta t io n  o f  such  a  c u r r ic u lu m  i n  an e l e c t i v e ,  y e a r - lo n g  
d ra m a t ic  l i t e r a t u r e  c o u rse  i n  g ra d e s  t e n  th ro u g h  tw e lv e . The t h e s i s  
i s  d iv id e d  i n t o  two p a r t s ;  th e  f i r s t  d i s c u s s e s  th e  t h e o r i e s  on which 
r e s p o n s e - c e n te r e d  m ethodology i s  b a s e d .  S p e c ia l  c o n s id e r a t io n  i s  
g iv e n  to  d i s c u s s in g  th e  t e a c h e r ' s  r o l e ,  beca u se  h i s  fu n c t io n  i n  th e  
c la ss ro o m , a l th o u g h  n o n - t r a d i t i o n a l ,  i s  c r i t i c a l  to  th e  s u r v i v a l  o f  
t h i s  ty p e  o f  c u r r ic u lu m .  The t o p i c  o f  e v a l u a t i o n  i s  e x p lo re d  i n  dep th  
f o r  t h e  same r e a s o n s .  C h ap te r  V II  o f  th e  t h e s i s  fo c u se s  on s p e c i f i c  
a c t i v i t i e s  to  be  u sed  i n  th e  r e s p o n s e - c e n te r e d  c la ss ro o m , and P a r t  I I  
a p p l i e s  th e s e  a c t i v i t i e s  to  th e  d e t a i l e d  s tu d y  o f  M o l ie r e 's  The 
Im aginary  I n v a l i d . F o u r te e n  o t h e r  p la y s  in c lu d e d  i n  th e  c u r r ic u lu m  a r e  
d i s c u s s e d  b r i e f l y ,  p o in t i n g  o u t  e le m e n ts  t h a t  le n d  them se lves  s p e c i ­
f i c a l l y  to  r e s p o n s e - c e n te r e d  a c t i v i t i e s .
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PART I
A RESPONSE-CENTERED CURRICULUM: 
THEORY
CHAPTER I
INTRODUCTION
D ram atic  l i t e r a t u r e ,  i f  i t  i s  to  be an e f f e c t u a l  and i n s p i r i n g  
p a r t  o f  th e  secondary  sch o o l E n g l is h  c u r r ic u lu m ,  demands a unique and 
v i b r a n t  p r e s e n t a t i o n .  Many con tem porary  e d u c a to r s  speak o f  te a c h in g  
m ethodology d es ig n ed  to  fo cu s  on th e  s tu d e n t ,  in  hopes o f  drawing ou t 
h i s  r e s p o n s e s  to  l i t e r a r y  w orks. By d i s c o v e r in g ,  e x p re s s in g  and ex­
p l o r i n g  h i s  r e s p o n se s  and th e  r e s p o n se s  o f  o t h e r s ,  tn e  s tu d e n t  be­
comes a c t i v e l y  in v o lv e d  and immersed in  tn e  l i t e r a r y  work and i s  then  
a b le  to  en jo y  a f u l l ,  more p e r s o n a l  re sp o n se  to  i t .
P a r t  1 o f  t h i s  t h e s i s  d i s c u s s e s  th e  c u r r e n t  s tu d e n t  and r e ­
s p o n s e - c e n te re d  p h i lo s o p h ie s  and r a t i o n a l e  f o r  t h e i r  use in  th e  h igh  
s c h o o l .  The r o l e  o f  th e  t e a c h e r  and s p e c i f i c  e v a lu a t io n  p ro ced u re s  
a r e  a l s o  e x p lo re d .  The s tu d y  o f  d ra m a t ic  l i t e r a t u r e  i s  em phasized, 
b ecau se  t h i s  l i t e r a t u r e  e x p e r ie n c e  h as  been n e g le c te d  in  th e  p a s t  o r  
combined w i th  th e  s tu d y  o f  n o v e l s ,  s h o r t  s t o r i e s  and p o e t ry .  I n t e r ­
p r e t a t i o n  o f  d ra m a t ic  l i t e r a t u r e  demands in t e n s e  p e r s o n a l  invo lvem en t.  
In  a s h o r t  s t o r y  o r  n o v e l ,  a l l  n e c e s s a r y  d e t a i l s  a r e  e x p la in e d  fo r  
th e  r e a d e r ,  b u t  in  d ra m a t ic  l i t e r a t u r e  th e  r e a d e r  must use h i s  own 
i n t e r p r e t a t i v e  s k i l l s  to  d e te rm in e  c h a r a c t e r i z a t i o n s .  For t h i s  
r e a s o n ,  t h i s  ty p e  o f  l i t e r a t u r e  d e s e rv e s  s p e c i a l  a t t e n t i o n ,  and even 
more th a n  th e  o t h e r  form s, le n d s  i t s e l f  to  a r e s p o n s e -c e n te r e d  
t e a c h in g  ap p ro ac h .  C r e a t iv e  d ra m a t ic s  i s  emphasized as  a means o f
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draw ing o u t  s tu d e n t  re sp o n se  b e c a u se ,  w h i le  the  s u b je c t  i t s e l f  i s  
f r e q u e n t ly  w r i t t e n  o f ,  i t  i s  r a r e l y  espoused  as  a t e a c h in g  method to  
be used in  c o n ju n c t io n  w i th  l i t e r a t u r e  s tu d y .  C r e a t iv e  d ra m a tic s  and 
d ra m a t ic  l i t e r a t u r e ,  in  th e  framework o f  a r e s p o n s e -c e n te r e d  cu r r ic u lu m ,  
can  be drawn to g e th e r  s u c c e s s f u l l y  i n  th e  h ig h  s c h o o l .
P a r t  I I  o f  th e  t h e s i s  o u t l i n e s  a y e a r - lo n g  c u r r ic u lu m  to  be 
used  in  g ra d e s  t e n  th ro u g h  tw e lv e ,  i n  an e l e c t i v e  d ra m a t ic  l i t e r a t u r e  
c o u r s e .  F i f t e e n  p l a y s ,  r e p r e s e n t a t i v e  o f  v a r io u s  d ra m a t ic  g en re s  and 
p e r io d s  a r e  o f f e r e d  f o r  s tu d y ,  u s in g  a r e s p o n s e -c e n te r e d  app roach .  A 
f e a s i b l e  p ro c e s s  f o r  M o l i e r e ' s  The Im aginary  I n v a l id  i s  d i s c u s s e d  in  
d e t a i l ,  w i th  s p e c i f i c  and o p t i o n a l  a c t i v i t i e s  l i s t e d .
As i n t r o d u c t i o n ,  s p e c i f i c  v o c a b u la ry  and co n c e p ts  need d e f i n i ­
t i o n .  What i s  a r e s p o n s e - c e n te r e d  cu r r ic u lu m ?  I t  i s  a method o f  
t e a c h in g  t h a t  r e v o lv e s  around s tu d e n t  r e s p o n s e ,  o r  r e a c t i o n ,  to  a 
work o f  l i t e r a t u r e .  Using s tu d e n t  re sp o n se  as  a s t a r t i n g  p o in t ,  
t e a c h e r s  encou rage  s tu d e n t s  to  e x p lo re  b o th  t h e i r  own and o t h e r s '  
f e e l i n g s ,  toward b e t t e r  u n d e r s ta n d in g  o f  th em se lves  and the  w orld 
around them. S tu d e n ts  a r e  th e n  encouraged  to  r e t u r n  to  th e  t e x t ,  in  
s e a r c h  o f  even f u l l e r  r e s p o n s e s .  A lan P u rv e s ,  P r o f e s s o r  o f  E n g l ish  
E d u c a t io n  and D i r e c t o r  o f  th e  C u rr icu lu m  L a b o ra to ry  a t  th e  U n iv e r s i ty  
o f  I l l i n o i s ,  c o in ed  th e  p h ra s e  " r e s p o n s e -c e n te r e d  c u r r ic u lu m "  in  h i s  
How P o rc u p in e s  Make Love. He s a y s ,  "A r e s p o n s e -c e n te r e d  c u r r ic u lu m  
i s  . . . do ing  th i n g s  and lo o k in g  a t  y o u r s e l f  w h ile  and a f t e r  you have 
done them . . . "^ S in ce  th e  c u r r ic u lu m  i s  concerned  w ith  what happens
A lan C. P u rv e s ,  e d . .  How P o rcu p in es  Make Love; N otes on a 
R esp o n se -C en te red  C urr icu lum  (New York; John Wiley & Sons, I n c . ,  
1972), p .  32.
when s tu d e n t  m eets  s u b j e c t ,  i t  i s  focused  n e i t h e r  w ho lly  on th e  s tu d e n t  
n o r  th e  l i t e r a r y  work. Both a r e  e q u a l ly  im p o r ta n t  and n e c e s s a ry  to  th e  
c u r r ic u lu m .  James M o f f e t t ,  known f o r  h i s  methodology and cu r r ic u lu m  
developm ent in  language  a r t s  p rogram s, e sp o u ses  much use o f  "drama . . . 
what i s  h ap p en in g "  in  th e  te a c h in g  o f  l i t e r a t u r e .  A r e s p o n s e -c e n te re d  
c u r r ic u lu m  s t r e s s e s  th e  use  o f  d ra m a t ic  a c t i v i t i e s  i n  e l i c i t i n g  s t u d e n t s '  
c r e a t i v e  r e s p o n s e s .  "R esponse ,"  i n  t h i s  t h e s i s ,  r e f e r s  to  what Louise  
R o s e n b la t t ,  l i t e r a r y  c r i t i c  and s c h o la r  i n  th e  f i e l d  o f  E n g l ish  educa­
t i o n ,  c a l l s  " . . .  n o t  a p a s s iv e  p ro c e s s  o f  a b s o r p t io n  b u t  a form o f  
i n t e n s e  p e r s o n a l  a c t i v i t y . "  T h is  l e v e l  o f  re sp o n se  from s tu d e n t s  en­
s u re s  a commitment to  s tu d y in g  a d ra m a t ic  work. And t h i s  commitment, 
t h i s  f u l l  r e s p o n s e ,  i s  th e  key to  s u c c e s s f u l  l e a r n in g  e x p e r ie n c e s .
"Drama" i s  d i s t i n g u i s h e d  from " t h e a t r e "  in  t h i s  t h e s i s .
" T h e a t r e "  r e f e r s  to  a p r e s e n t a t i o n  by a group o f  a c t o r s  in  f r o n t  o f  
an a u d ie n c e .  W hile " t h e a t r e "  i s  an end p r o d u c t ,  "drama" i s  a p r o c e s s - -  
a t o o l  u sed  in f o r m a l ly  i n  th e  c la ss ro o m  to  encourage s tu d e n t s  to  ex­
p lo r e  t h e i r  r e s p o n s e s  and f e e l i n g s .  G a b r ie l  B a m f i e l d ,  founder o f  th e  
C h i l d r e n ’ s T h e a t re  Workshop in  York, E ng land , speaks  o f  "F ree  drama . . . 
a form o f  p e r s o n a l  e x p r e s s io n  . . . toward th e  development o f  p e rso n ­
a l i t y  . . . a l i v e ,  i n t e n s e l y  g e n u in e ,  in c a p a b le  o f  e x a c t  r e p e t i t i o n  . . . 
toward a r t i c u l a t e  e x p r e s s i o n . T h i s  i s  th e  type  o f  e x p e r ie n c e - -g e n u in e ,  
sp o n ta n e o u s ,  commited— t h a t  "drama" in  th e  r e s p o n s e -c e n te r e d  c lassroom  
e l i c i t s .
y
L o u ise  M. R o s e n b la t t ,  L i t e r a t u r e  a s  E x p lo ra t io n  (New York;
Noble & N o b le ,  I n c . ,  1976), p .  v .
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G a b r ie l  B a m f i e l d ,  Crea 
M acMillan & C o . ,  1968),  pp. 5 -6 .
e a t iv e  Drama i n  Schools  (London:
I f  "drama" i s  a g e n e r a l  p r o c e s s ,  what e x a c t ly  i s  " c r e a t i v e  
d ra m a t ic s " ?  The term  i s  u s u a l l y  used i n  c o n n e c t io n  w ith  the  p rim ary  
g r a d e s .  In  th e  E d u c a t io n a l  T h e a t r e  J o u r n a l , Ann V io la ,  l e c t u r e r  in  
c r e a t i v e  d ra m a t ic s  a t  th e  U n iv e r s i t y  o f  Kansas C i t y ,  s t a t e s ,  " C h i ld re n ,  
w i th  th e  gu idance  o f  an im a g in a t iv e  t e a c h e r  . . . c r e a t e  and perform  
scen es  w i th  im p ro v ised  d ia lo g u e  and a c t i o n .  P e rs o n a l  developm ent o f  
p l a y e r s  i s  th e  g o a l ,  r a t h e r  th a n  th e  s a t i s f a c t i o n  o f  an a u d ie n c e ." ^  
G e ra ld in e  S ik s  and H azel D unnington , a u t h o r i t i e s  i n  th e  f i e l d  o f  
c h i l d r e n ' s  t h e a t r e ,  d iv i d e  c r e a t i v e  d ra m a t ic s  in t o  fo u r  a r e a s  o f  
a c t i v i t y :
1. D ram atic  p la y :  th e  i n t e r p r e t a t i o n  o f  m u s ic a l  moods; c h a ra c ­
t e r i z a t i o n s  su g g e s te d  by rhythm s; o r i g i n a l  pantomimes; c h a ra d e s ,  
im p ro v ised  p a r t s  from l i t e r a t u r e  o r  s o c i a l  s t u d i e s .
2. S to ry  d r a m a t i z a t io n :  th e  c r e a t i n g  o f  an im prov ised  p la y  based
upon a s t o r y  ( o r i g i n a l  o r  from l i t e r a t u r e  o r  o th e r  s o u rc e s ) .
3. C r e a t iv e  p l a y s ,  developed  to  th e  p o i n t  where th ey  approach
form al p l a y s . g
4. Formal p l a y s .
Many o f  th e s e  c r e a t i v e  d ra m a t ic  a c t i v i t i e s  a r e  used  by secondary  school 
s tu d e n t s  i n  t h e i r  s tu d y  o f  d ra m a t ic  l i t e r a t u r e .  The term  " c r e a t i v e  
d r a m a t ic s "  r e f e r s  to  th e  use o f  d ra m a t ic  p l a y - - t h e  most in fo rm a l  l e v e l  
o f  c r e a t i v e  d ra m a t ic  a c t i v i t i e s - - t o  draw o u t s tu d e n t  re sp o n s e .
" C r e a t i v i t y "  i s  a n o th e r  term  n e ed in g  d e f i n i t i o n .  C h a r le s  
Duke, o f  Plymouth S t a t e  C o l le g e  i n  New H am pshire, e x p l a in s  th e  pheno­
menon a s  " . . . th e  i d i o s y n c r a t i c  p e r c e p t io n  o f  new i n t e l l e c t u a l  r e -
^Ann V io la ,  "D ram atics  w i th  and f o r  C h i ld re n ;  An I n t e r p r e t a t i o n  
o f  T e rm s ,"  E d u c a t io n a l  T h e a t re  J o u r n a l  V II I  (May 1956): 139-42.
^ G e ra ld in e  B ra in  S ik s  and H azel B ra in  D unnington, C h ild ren * s  
T h e a t r e  and C r e a t iv e  D ram atic s  ( S e a t t l e :  U n iv e r s i t y  o f  W ashington
P r e s s ,  1 9 68 ) ,  p .  9 .
l a t l o n s h l p s  n e v e r  b e fo re  e x p e r ie n c e d  by th e  in d i v id u a l  . . . R i ta  
C r i s t e ,  D i r e c t o r  o f  th e  C h i l d r e n ' s  T h e a t r e  i n  E vanston , I l l i n o i s ,  s a y s ,  
" C r e a t i v i t y  . . . encom passes such p ro c e s s e s  as a b s o r p t io n  in  an id e a ,  
an e n c o u n te r  w i th  th e  w o r ld ,  a rea rran g e m en t  o f  id e a s  a l r e a d y  known, the  
fo rm u la t io n s  o f  q u e s t io n s  abou t th e  unknown and new p o in t s  o f  r e f e r e n c e .  
In  The C r e a t iv e  P r o c e s s , B rew s te r  G h i s e l i n  t a l k s  abou t " . . .  t h a t  
vague p r e s e n t im e n t  o f  some n o v e l  developm ent f e l t  to  be s p e c i f i c  bu t as 
y e t  u n d e f in e d  . . ."® In  a n o th e r  c h a p te r  he speaks o f  " . . .  an ima­
g i n a t i v e  s u r r e n d e r  to  e v e ry  n o v e l ty  t h a t  has  even th e  most tenuous c r e ­
d e n t i a l s . " ^  A l l  th e s e  d e f i n i t i o n s  s t r e s s  th e  common e lem ent o f  n o v e l ty .  
C r e a t i v i t y ,  th e n ,  a s  f a r  as  t h i s  t h e s i s  i s  co n ce rn ed ,  r e f e r s  to  s tu d e n t s  
u s in g  t h e i r  im a g in a t io n  in  n o v e l  ways to  e x p lo re  p r e v io u s ly  unexp lo red  
id e a s  and b e h a v i o r s - - l e a d i n g  to  d e e p e r  u n d e r s ta n d in g  o f  e x i s t i n g  s i t ­
u a t io n s  i n  l i f e  o r  l i t e r a t u r e .
The p h ra s e  " v a lu e s  c l a r i f i c a t i o n "  a p p ea rs  f r e q u e n t ly  th roughou t 
th e  r e s e a r c h .  I t  r e f e r s  to  th e  p ro c e s s  by which s tu d e n t s  a r r i v e  a t  
t h e i r  v a l u e s — th e  c o n c e p t  o f  d e te rm in in g  "good" and " b a d ."  As advoca ted  
in  P e r s o n a l i z i n g  E d u c a t io n , "V alues  c l a r i f i c a t i o n  i s  n o t  an a t te m p t  to  
t e a c h  s tu d e n t s  " r i g h t "  and "wrong" v a l u e s .  R a th e r ,  i t  i s  an approach
C h a r le s  R. Duke, C r e a t iv e  D ram atics  and E n g l ish  Teaching  
(U rbana, I l l i n o i s :  N a t io n a l  C ounc i l  o f  T each ers  o f  E n g l is h ,  1974),
p .  4.
^ R i ta  C r i s t e ,  A l l  T hat I  Am; Midwest Program on A irborne  
T e l e v i s i o n  I n s t r u c t i o n , R esource  g u ide  no . 25, 1964-65.
O
B rew s te r  G h i s e l i n ,  e d . .  The C r e a t iv e  P ro c e s s ;  A Symposium 
(B e rk e le y :  U n iv e r s i t y  o f  C a l i f o r n i a  P r e s s ,  1952), p .  15.
* I b i d . ,  p .  31.
d e s ig n e d  to  h e lp  s tu d e n t s  p r i z e  and a c t  upon t h e i r  own f r e e l y  chosen  
v a l u e s , T h e  r e s p o n s e - c e n te r e d  c u r r ic u lu m  o f f e r s  p e r s o n a l  v a lu e s  
c l a r i f i c a t i o n  a s  one o f  i t s  p r im ary  b e h a v io r a l  o b j e c t i v e s .
l^ L e lan d  W. Howe and Mary M artha Howe, P e r s o n a l i z in g  E duca tion : 
V alues C l a r i f i c a t i o n  and Beyond (New York: H art P u b l is h in g  Co. I n c . ,
1975) ,  p.  19.
CHAPTER II
RATIONALE FOR A RESPONSE-CENTERED CURRICULUM:
VALUES AND OBJECTIVES
The v a lu e s  to  be g a in ed  from a r e s p o n s e -c e n te r e d  c u r r ic u lu m  
a r e  many, and t h e r e f o r e  th e  r a t i o n a l e  f o r  such a c u r r ic u lu m  demands 
c a r e f u l  c o n s i d e r a t i o n .
The s c h o o ls  have c e r t a i n  r e s p o n s i b i l i t i e s  and fu n c t io n s  to  
m ee t.  C h a r le s  Duke s e e s  th e  sch o o l as  " . . . the  most e f f e c t i v e  a g en t  
we have f o r  m e e tin g  th e  c r e a t i v e  needs  o f  a l a rg e  p o p u la t io n .  The 
s c h o o ls  come i n t o  c o n t a c t  w i th  more p eo p le  a t  t h e i r  most im p re s s io n a b le  
s t a g e s  o f  developm ent th a n  any o th e r  a g e n c y ." !  The schoo l i s  e s t a b l i s h e d ,  
th e n ,  as  an e s s e n t i a l  m ee tin g  p l a c e ,  where s tu d e n t s  have th e  o p p o r tu n i ty  
to  communicate w i th  each  o t h e r  under  th e  gu idance  o f  e d u c a to r s .  What 
tn e  t e a c h e r s  m ust p ro v id e  i s  th e  a tm osphere  i n  which s tu d e n t s  can f r e e l y  
com m unicate, d e m o n s t r a t in g  t h e i r  u n iq u e n ess  a s  i n d i v i d u a l s ,  co n f irm in g  
t h e i r  own i d e n t i t i e s ,  and d e te rm in in g  m ean ing fu l  r e l a t i o n s h i p s  w ith  the  
w orld .  S choo ls  must p ro v id e  tn e  c o n d i t io n s  which promote p e r s o n a l  and 
s o c i a l  g row th . James M o ffe t  f e e l s  t h a t  many sc h o o ls  do n o t  do t h i s  
to d a y .  "S choo ls  tend  toward s t a n d a r d i z a t i o n ,  i s o l a t i o n ,  and com part-  
m e n t a l i z a t i o n  . . . th e y  need to  ten d  toward i n d i v i d u a l i z a t i o n ,  i n t e r -
^Duke, C r e a t iv e  D ram atics  and E n g l is h  T ea ch in g , p .  16.
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a c t i o n ,  and i n t e g r a t i o n . "  A r e s p o n s e - c e n te r e d  c u r r ic u lu m  encompasses 
th e  i d e a l s  M o f fe t t  t a l k s  abou t and f u r n i s h e s  the  c o n d i t io n s  n e c e s sa ry  
f o r  s t u d e n t s '  p e r s o n a l  and s o c i a l  developm ent.
A p r im ary  o b j e c t i v e ,  th e n ,  o f  a r e s p o n s e - c e n te r e d  cu r r ic u lu m  
fo c u s e s  on s e l f ;  i n s i g h t s  t h a t  w i l l  le ad  th e  s tu d e n t  toward s e l f -  
a c t u a l i z a t i o n .  Abraham Maslow, th e  p s y c h o lo g i s t  who co ined  the  term 
" s e l f - a c t u a l i z a t i o n "  s t a t e s  t h a t  i t  i s  l a s t  in  th e  h i e r a r c h y  o f  human 
n e e d s ,  coming a f t e r  food , warmth, s h e l t e r ,  s a f e t y ,  b e lo n g in g n e s s ,  lo v e ,  
r e s p e c t ,  and s e l f - e s t e e m .  A ccord ing  th e  Maslow, a p e rso n  must f u l f i l l  
th e s e  needs  i n  o r d e r ,  and as  th e  l a t t e r  ones a re  so u g h t a f t e r ,  the  
p r e c e d in g  ones a r e  ta k e n  f o r  g r a n te d .  What i s  t h i s  l a s t  need e x a c t ly — 
what i s  s e l f - a c t u a l i z a t i o n ?  A s e l f - a c t u a l i z i n g  p e rso n  i s  " , . , e n e r ­
g e t i c ,  c r e a t i v e ,  s e l f - m o t i v a t i n g ,  s p o n ta n e o u s ,  e f f i c i e n t  and t o l e r a n t .
He l i v e s  l i f e  f u l l y ,  an sw er in g  to  h i s  own in n e r  n a t u r e  and f in d in g  in  
t h a t  n a t u r e  a c a l l  to  p la y  a u s e f u l  p a r t  i n  s o c i e t y .  He i s  a c t in g  on 
a fo u n d a t io n  o f  human v a l u e s . "
J e a n  P i a g e t ,  a n o th e r  p s y c h o lo g i s t  concerned  w ith  th e  d eve lop ­
ment os s e l f  a s  an e d u c a t io n a l  o b j e c t i v e ,  in t r o d u c e s  th e  concep t o f  
e g o c e n t r i c i t y .  "The p r im ary  d im ension  o f  growth seems to  be a movement 
from th e  c e n t e r  o f  th e  s e l f  outw ard . . . th e  s e l f  e n l a r g e s ,  a s s i m i l a t i n g  
th e  w orld  to  i t s e l f  and accom odating  i t s e l f  to  th e  w o rld .
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James M o f fe t t  and B e t ty  Jan e  Wagner, S tu d e n t -C e n te re d  Language 
A r ts  and R ead ing ,  K-13 (B o s to n :  Houghton M i f f l i n  C o . ,  1976), p .  42.
^R obert C. Hawley and I s a b e l  L. Hawley, Human V alues in  the  
C lassroom  (New York: H a r t  P u b l i s h in g  C o . ,  I n c . ,  1975),  p .  15.
^James M o f f e t t ,  T each ing  th e  U n ive rse  o f  D isc o u rse  (B oston : 
Houghton M i f f l i n  C o . ,  1968),  p .  59.
A c h i l d  m a tu re s  as  he becomes l e s s  e g o c e n t r i c ,  l e s s  concerned  w ith  
s e l f .  P i a g e t  says  t h a t  l e a r n in g  i s  a m a t t e r  o f  " d e c e n t e r in g , "  o f  
b re a k in g  th ro u g h  e g o c e n t r i c i t y  to  new p o i n t s  o f  view . As th e  i n d i v i ­
d u a l  expands h i s  aw aren ess ,  he u se s  h i s  s e n s e s ,  im a g in a t io n ,  speech , 
em o tion ,  and i n t e l l e c t  to  d e a l  w i th  h i s  env ironm ent and o th e r  i n d i v i ­
d u a l s .
B r ia n  Way, D i r e c t o r  o f  th e  e x p e r im e n ta l  T h e a tre  C en tre  in
London and a u t h o r i t y  on E n g l is h  e d u c a t io n ,  has  g r a p h i c a l l y  dem onstra ted
P i a g e t ' s  b a s i c  id e a s  on h i s  grow th c h a r t :
5.
6 .
Emotion
\
\
\
7.
I n t e l l e c t
gr %
P erso n
S I4
A
4.
P h y s ic a l  s e l f
\
\
/ ^7 ' 3.
\
Im ag in a tio n
A ■/
1 . A
A
. V 
. /
Al»
C o n c e n t r a t io n  \ 2.
The se n se s
SOURCE: B r ia n  Way, Development Through Drama (London: Longman
Group, L t d . ,  1967), p .  13.
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Thus p e r s o n a l  growth meshes w i th  s o c i a l  g row th , the  o th e r  
e s s e n t i a l  e d u c a t io n a l  o b j e c t i v e .  A f t e r  a c h ie v in g  a sen se  o f  h i s  own 
i d e n t i t y ,  a s tu d e n t  d e v e lo p s  a s o c i a l  c o n s c ie n c e ,  an aw areness  o f  the  
needs  and p roblem s o f  o t h e r s  i n  s o c i e t y .  He d i s c o v e r s  b e h a v io rs  t h a t  
a r e  s o c i a l l y  a c c e p ta b l e  y e t  p e r s o n a l l y  s a t i s f y i n g ,  and he le a r n s  s k i l l s  
t h a t  a l lo w  him to  cope i n  s o c i a l  r e l a t i o n s h i p s .  M o f fe t t  p o in t s  o u t  t h a t  
p s y c h ic  s u r v i v a l  and f u l f i l l m e n t  depend on what k in d  o f  r e l a t i o n s h i p  an 
i n d i v i d u a l  works o u t  w i th  th e  s o c i a l  w o r ld .  The main o b je c t iv e s  schoo ls  
need to  d e a l  w i th  a r e  th e  developm ent o f  p e r s o n a l  and s o c i a l  aw aren esses ,  
and t h i s ,  o f  c o u r s e ,  le a d s  to  s tu d e n t s  f in d in g  an e x p r e s s iv e ,  s i g n i f i c a n t  
r e l a t i o n s h i p  in  s o c i e t y .
The s tu d y  o f  d ra m a t ic  l i t e r a t u r e  le n d s  i t s e l f  w e l l  to  the  p e r ­
s o n a l  and s o c i a l  developm ent o f  s t u d e n t s ,  e s p e c i a l l y  in  a re sp o n se -  
c e n te r e d  ap p ro ac h .  And u s in g  c r e a t i v e  d ra m a t ic s  i s  a n a t u r a l  way o f  
e x p r e s s in g  th e s e  k in d s  o f  r e s p o n s e s .  M o f fe t t  s a y s :
W hile acknow ledging  t h a t  a r t i f i c i a l i t y  c an n o t be e l im in a te d  
c o m p le te ly  from th e  c la ss ro o m  s i t u a t i o n ,  somehow we must c r e a t e  
more r e a l i s t i c  com m unication 'd ra m a s '  i n  which th e  s tu d e n t  can 
p r a c t i c e  b e in g  a f i r s t  and second p e rs o n  w ith  b e t t e r  m o t iv a t io n  
and i n  a way more re sem b lin g  how he w i l l  have to  r e a d ,  w r i t e ,  
speak  and l i s t e n  i n  th e  ' a f t e r l i f e . ' ^
C r e a t iv e  d ra m a t ic  a c t i v i t i e s  based  on d ra m a t ic  l i t e r a t u r e  p u t  s tu d e n t s
i n t o  r o l e s  where th e y  can  f r e e l y  ex p e r im en t  w i th  d i f f e r e n t  l i f e  s t y l e s
and e x p e r i e n c e s .  I n d i v i d u a l s  t r y  on an a t t i t u d e  o r  model an emotion
w i th o u t  p ay in g  th e  p r i c e  o f  a c t u a l i t y .  R o le -p la y in g  and im p ro v is a t io n
in  c r e a t i v e  d ra m a t ic s  a r e  a v i t a l  to o l  i n  a l lo w in g  s tu d e n t s  t h i s
^ M o f fe t t ,  T each in g  th e  U n iv e rse  o f  D is c o u r s e , p .  12,
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e x p e r im e n ta t io n .  Many t e x t s  o f  t e a c h in g  and d i r e c t i n g  te c h n iq u e s  s t r e s s  
th e  v a lu e  o f  im p r o v i s a t io n a l  t h e a t r e ,  and th e s e  p r i n c i p l e s  can a l s o  be 
a p p l ie d  to  th e  r e s p o n s e - c e n te r e d  E n g l is h  c la ss ro o m . In  Im p ro v i s a t io n , 
Hodgson and R ic h a rd s  g iv e  th e  o p in io n ,  " I t  i s  sometimes p o s s i b le  to  
re a c h  a g r e a t e r  d e g ree  o f  t r u t h  from a c t i n g  o u t a s i t u a t i o n  . . . than  
i s  p o s s i b l e  when c a l l e d  upon to  e x p la in  i t  i n  d e tach ed  c o n v e r s a t io n ." ^  
These e x e r c i s e s  and a c t i v i t i e s  used  in  th e  E n g l ish  c la ss ro o m  b e t t e r  
p r e p a re  s t u d e n t s  f o r  l i f e ' s  s t a g e .
The b road  g o a l s ,  th e n ,  o f  a r e s p o n s e - c e n te r e d  c u r r ic u lu m  a re  
p e r s o n a l  and s o c i a l  developm ent.  What a r e  some o f  th e  s p e c i f i c  a s p e c t s  
o f  th e s e  g o a ls?  C r e a t iv e  d ra m a t ic s  i n  th e  r e s p o n s e -c e n te r e d  c u r r ic u lu m  
im proves s t u d e n t s '  language  s k i l l s .  In  1966 tn e  p a r t i c i p a n t s  in  the  
A nglo-A m erican Sem inar on the  T each ing  o f  E n g l i s h ,  h a ld  a t  Dartmouth 
C o l l e g e ,  o f f e r e d  th e s e  g u i d e l i n e s  f o r  th e  use  o f  drama and o r a l  commun­
i c a t i o n  i n  th e  c la s s ro o m :
1. Drama and o r a l  com m unication shou ld  become th e  c e n t r a l i t y  o f  
p u p i l s '  e x p l o r i n g ,  e x te n d in g ,  and sh ap in g  o f  e x p e r ie n c e  in  
th e  c la s s ro o m .
2. T here  i s  a d e f i n i t e  u rgency  f o r  d ev e lo p in g  c la ss ro o m  approaches  
s t r e s s i n g  th e  v i t a l ,  c r e a t i v e ,  d ra m a t ic  invo lvem ent o f  young 
p e o p l e ' s  language  e x p e r ie n c e .
3. The im p o r tan ce  o f  d i r e c t i n g  more a t t e n t i o n  to  speak ing  and 
l i s t e n i n g  f o r  p u p i l s  a t  a l l  l e v e l s ,  p a r t i c u l a r l y  in  th o se  
e x p e r i e n c e s  which in v o lv e  v ig o ro u s  i n t e r a c t i o n  among c h i l d r e n ,  
sh o u ld  be a p p a r e n t .
4 . The wisdom o f  p ro v id in g  young p e o p le  a t  a l l  l e v e l s  w i th  s i g ­
n i f i c a n t  o p p o r tu n i ty  f o r  th e  c r e a t i v e  use  o f  language—c r e a t i v e  
d r a m a t i c s ,  im a g in a t iv e  w r i t i n g ,  im p r o v is a t io n ,  r o l e - p l a y in g ,  
and s i m i l a r  a c t i v i t i e s - - h a s  become i n c r e a s i n g l y  e v i d e n t . ?
Gjohn Hodgson and E rn e s t  R ic h a rd ,  Im p ro v is a t io n  (London: Eyre
Methuen, L t d . ,  1974),  p .  23.
^ J .A .  C h r i s t i a n s e n ,  'School Drama," Media and Methods 8 , ( J a n ­
u a ry  1972): 33.
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M o f f e t t  a l s o  a d v o c a te s  th e  com bining o f  drama and language 
l e a r n i n g .  A f t e r  a l l ,  drama i s  lan g u ag e .  M o f fe t t  s t a t e s ,  " I  see  drama 
a s  th e  m a t r ix  o f  a l l  language  a c t i v i t i e s ,  subsuming speech and engen­
d e r in g  th e  v a r i e t i e s  o f  w r i t i n g  and read in g ."®  In  ex p e r im en t in g  th rough  
re a d in g  a c t i v i t i e s ,  s t u d e n t s  deve lop  an aw areness  o f  and a f e e l  f o r  
d iv e r s e  language  s t y l e s ,  and t h i s  le a d s  to  b e t t e r  u n d e rs ta n d in g  and 
f lu e n c y  w i th  t h e i r  own. And a f t e r  th e  d ra m a t ic  a c t i v i t i e s  a re  o v e r ,  
th e  language  l e a r n in g  goes on , b e c a u se ,  a s  Duke s a y s ,  "Perhaps the  
g r e a t e s t  b e n e f i t s  d e r iv e d  from e i t h e r  drama o r  s im u la t io n  r e s u l t  from 
what happens a f t e r  th e  p la y in g  i s  o v e r ;  th e  d i s c u s s io n  o f  what a c t u a l l y  
happened , o f  how r e a l i s t i c  i t  w as, o f  w hat th e  s t r a t e g i e s  and problem s 
w ere , w i l l  g iv e  th e  e x p e r ie n c e  much o f  i t s  m ean ing ."^  In  o th e r  words, 
c l a s s  e v a l u a t i o n  o f  d ra m a t ic  a c t i v i t i e s  can  f u r t h e r  develop  language 
s k i l l s .
A no ther  secondary  b e h a v io r a l  o b j e c t i v e  o f  a r e s p o n s e -c e n te re d  
c u r r ic u lu m  i s  th e  developm ent o f  s tu d e n t  im a g in a t io n  and c r e a t i v i t y .
In  v a r io u s  c r e a t i v e  d ra m a t ic  and r e s p o n s e - c e n te r e d  a c t i v i t i e s ,  s tu d e n t s  
a r e  asked  to  e x p lo re  new p o i n t s  o f  v ie w - - th o s e  o f  o th e r s  in  th e  c l a s s ,  
th e  t e a c h e r ,  and ev en ,  th ro u g h  r o l e - p l a y i n g ,  c h a r a c t e r s  from th e  d r a ­
m a t ic  l i t e r a t u r e .  P s y c h o lo g i s t  C a r l  Rogers has  developed  an under­
s ta n d in g  o f  th e  p s y c h o lo g ic a l  c o n d i t i o n s  t h a t  f o s t e r  c r e a t i v i t y .  The 
f i r s t  i s  th e  s t u d e n t ' s  openness  to  th e  e x p e r ie n c e .  The answer l i e s
^ M o f f e t t ,  T each ing  th e  U n ive rse  o f  D is c o u r s e , p .  60. 
^Duke, C r e a t iv e  D ram atic s  and E n g l is h  T ea c h in g , p . 51.
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w ith  th e  t e a c h e r ;  he c r e a t e s  an a tm osphere  conducive  to  s tu d e n t  use  o f  
im a g in a t io n ,  e n co u ra g in g  n o v e l ty ,  a m b ig u i ty ,  and a b s u r d i t y .  Secondly , 
th e  s tu d e n t  h a s  an i n t e r n a l  s e n se  o f  e v a l u a t i o n ;  he f e e l s  t h a t  h i s  
c r e a t i v e  work i s  s e l f - s a t i s f y i n g .  The t e a c h e r  h e lp s  th e  s tu d e n t  become 
s t r o n g  enough to  r e l y  on s e l f - e v a l u a t i o n ,  p o s s i b ly  to  th e  p o in t  o f  h i s  
r e f u s in g  to  e v a l u a t e  th e  c r e a t i v e  o u tp u t  o f  th e  s tu d e n t .  T h i r d ly ,  the  
s tu d e n t  g a in s  th e  a b i l i t y  to  p la y .  He i s  a b l e  to  l i v e  fo r  the  moment-- 
th e  h e re  and now— and d ev e lo p s  th e  a b i l i t y  to  p la y  a t  l i f e  in  new ways. 
The t e a c h e r  i s  c r u c i a l  i n  e s t a b l i s h i n g  t h i s  a tm osphere o f  jo y  and p la y ­
f u l n e s s ,  b e c a u s e ,  a f t e r  a l l ,  re sp o n se  i s  a joyous  e x p re s s io n .
The developm ent o f  c o n c e n t r a t i o n  i s  a n o th e r  b e h a v io r a l  o b j e c t i v e .  
In  c r e a t i v e  d r a m a t ic s ,  mime and movement e x e r c i s e s  and im p ro v is a t io n s  
h e lp  to  a c h ie v e  t n i s  o b j e c t i v e .  An im p o r ta n t  req u ire m en t f o r  deve lo p in g  
powers o f  c o n c e n t r a t i o n  i s  th e  r e l e a s e  o f  t e n s i o n .  In  Im p ro v i s a t io n , 
i t  i s  p o in te d  o u t  t h a t  when s tu d e n t s  a r e  absorbed  in  an a c t i v i t y  in s te a d  
o f  i n  th e m se lv es  and t h e i r  f e e l i n g s  o f  s e l f - c o n s c i o u s n e s s  and em barrass ­
m ent,  t h e i r  t e n s i o n  i s  r e l e a s e d ,  and a more e f f e c t i v e  im p ro v is a t io n  i s  
c r e a t e d ,  b ecau se  r e l e a s e d  t e n s io n  n a t u r a l l y  le a d s  to  a l im b e r in g  o f  
th e  body, p h y s i c a l  developm ent becomes y e t  a n o th e r  secondary  aim.
i n  a r e s p o n s e - c e n te r e d  c u r r ic u lu m ,  s tu d e n t s  l e a r n  th e  v a lu e  o f  
c o o p e r a t io n  th ro u g h  i n t e r a c t i o n  w i th  t h e i r  p e e r s .  D isc u s s io n  and r o l e -  
p la y in g  a c t i v i t i e s  r e q u i r e  compromise and f l e x i b i l i t y  i f  amenable s o lu ­
t i o n s  a r e  to  be worked o u t .  S tu d e n t s ,  in  r e s p e c t in g  t h e i r  own re sp o n ses  
and th o se  o f  o t h e r s ,  l e a r n  to  re c o g n iz e  t h e i r  d i f f e r e n c e s  from and 
s i m i l a r i t i e s  w i th  o t h e r  p e o p le .  They t h e r e f o r e  r e t a i n  t h e i r  i n d i v i ­
d u a l i t y  y e t  e x p e r ie n c e  a bond w i th  p e e r s  and s o c i e t y  i n  g e n e r a l .
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R e s p o n s e -c e n te re d  c u r r i c u l a  encourage  s t u d e n t s '  s e l f - m o t iv a t io n  
and s e l f - c o n f i d e n c e .  When t e a c h e r s  t u r n  o v e r  more and more d e c i s io n ­
making r e s p o n s i b i l i t i e s  to  s t u d e n t s ,  th e y  a r e  t e a c h in g  them s e l f - d i r e c t i o n .  
T ea ch e rs  shou ld  a sk  s tu d e n t s  to  i n i t i a t e ,  p l a n ,  e x e c u te ,  and s e l f - e v a l u a t e  
t h e i r  own l e a r n in g  p r o j e c t s .
F i n a l l y ,  a r e s p o n s e - c e n te r e d  c u r r ic u lu m  le a d s  s tu d e n t s  to  an 
a p p r e c i a t i o n  o f  d ra m a t ic  l i t e r a t u r e .  Through e x p l o r a t io n  o f  and in v o lv e ­
ment in  p ro v en  w orks , s t u d e n t s  d i s c o v e r  good p la y s  from bad; they  recog ­
n i z e  which e lem en ts  a r e  e f f e c t i v e  f o r  them a s  i n d i v i d u a l s  and which a re  
n o t .  In  a d d i t i o n ,  b ecau se  a r e s p o n s e - c e n te r e d  approach  r e q u i r e s  r e ­
tu r n in g  to  th e  t e x t  i n  s e a rc h  o f  f u l l e r  r e s p o n s e s ,  s tu d e n t s  a re  c h a l le n g e d  
to  e s t a b l i s h  th e  v a l i d i t y  o f  t h e i r  i n t e r p r e t a t i o n s  and judgem ents o f  the  
work. T h is  s e a r c h  le a d s  them to  f u r t h e r  e x p l o r a t i o n  o f  l i t e r a r y  te c h ­
n iq u e s  and fo rm s, p e rh a p s  f o s t e r i n g  an i n t e r e s t  in  o th e r  f i e l d s  o f  r e ­
s e a r c h :  h i s t o r y ,  b io g ra p h y ,  p h i lo s o p h y ,  o r  p sycho logy . The p ro c e ss  o f
c l a r i f i c a t i o n  and a m p l i f i c a t i o n ,  le a d in g  to  s u c c e s s iv e  l i t e r a r y  ex p er­
i e n c e s ,  en co u ra g es  th e  developm ent o f  sound c r i t i c a l  h a b i t s  w hich, in  
t u r n ,  t e a c h e s  a p p r e c i a t i o n  o f  d ra m a t ic  l i t e r a t u r e  a t  a d eep e r  l e v e l .
CHAPTER III
PRINCIPLES OF A RESPONSE-CENTERED CURRICULUM 
There  a r e  s e v e r a l  p r i n c i p l e s  i n t r i n s i c  to  th e  r e s p o n s e -c e n te re d  
c u r r ic u lu m ,  which d i s t i n g u i s h  t h i s  app roach  from more t r a d i t i o n a l ,  i n ­
d i r e c t  ap p ro ac h es  to  th e  s tu d y  o f  d ra m a t ic  l i t e r a t u r e .  An u n d e rs ta n d in g  
o f  th e s e  e le m e n ts  i s  c r i t i c a l  i f  i t  i s  to  le ad  to  an acc ep tan c e  o f  
th e  r e s p o n s e - c e n te r e d  p h i lo s o p h y .  These p r i n c i p l e s  a r e  ex p lo re d  in  
d e t a i l .
Of a l l  p r i n c i p l e s  to  be c o n s id e re d  in  a re s p o n s e -c e n te re d  
c u r r ic u lu m ,  p ro b a b ly  th e  m ost v i t a l  i s  th e  r e l a t i o n s h i p  among the  
r e a d e r ,  th e  t e x t ,  and h i s  r e s p o n s e .  The e x p e r ie n c e  o f  the  r e a d e r  w ith  
th e  t e x t  demands c e n t r a l  fo c u s .  E x p e r ien ce  b e in g  a key c o n c e p t ,  V io la  
S p o l in ,  i n  Im p ro v i s a t io n  f o r  th e  T h e a t e r , s a y s ,  "E x p e r ie n c in g  i s  pene­
t r a t i o n  i n t o  th e  en v iro n m en t ,  t o t a l  o rg a n ic  invo lvem ent w i th  i t .  T h is  
means invo lvem en t on a l l  l e v e l s :  i n t e l l e c t u a l ,  p h y s i c a l ,  and i n t u i t i v e .
Of th e  t h r e e ,  i n t u i t i v e ,  m ost v i t a l  t o  th e  l e a r n in g  s i t u a t i o n ,  i s  ne ­
g l e c t e d . S p o l i n  c o n t in u e s ,  " . . .  when re sp o n se  ta k e s  p la c e  a t  t h i s  
i n t u i t i v e  l e v e l ,  when a p e rso n  f u n c t io n s  beyond a c o n s t r i c t e d  i n t e l l e c ­
t u a l  p l a n e ,  he i s  t r u l y  open f o r  l e a r n i n g . A  r e s p o n s e -c e n te r e d  c u r ­
r ic u lu m  does n o t  n e g l e c t  th e  i n t u i t i v e  l e v e l  o f  re s p o n s e ,  r a t h e r  i t
^V io la  S p o l in ,  Im p ro v is a t io n  f o r  th e  T h e a te r  (E vans ton ,  I l l i n o i s :  
N o r th w e s te rn  U n iv e r s i t y  P r e s s ,  1963),  p .  3.
2
I b i d . ,  p .  4 .
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f o s t e r s  i t ;  t h e r e f o r e ,  th ro u g h  th e s e  k in d s  o f  re sp o n ses  s tu d e n t s  r e l a t e  
to  and g a in  from th e  d ra m a t ic  l i t e r a t u r e  e x p e r ie n c e .  T eachers  need to  
see  t h a t  th e  pathway to  th e s e  r e s p o n s e s  i s  k e p t  open.
S tu d e n t  re sp o n se  o c c u rs  on fo u r  d i f f e r e n t  l e v e l s :  engagem ent/
in v o lv e m e n t ,  p e r c e p t i o n ,  i n t e r p r e t a t i o n ,  and e v a l u a t i o n .  Engagement/ 
invo lvem en t re sp o n se  o c c u rs  when th e  s tu d e n t  i s  s u b j e c t i v e l y  invo lved  
in  th e  l i t e r a t u r e .  He f e e l s  empathy o r  i d e n t i f i c a t i o n  w ith  the  c h a r ­
a c t e r s  i n  th e  work. P e r c e p t io n  ta k e s  p la c e  when th e  s tu d e n t  o b j e c t i v e l y  
views th e  p ie c e  o f  l i t e r a t u r e .  He i s  " . . . s e e in g  th e  work a s  a p ro ­
d u c t  o f  human c r e a t i o n  r a t h e r  th a n  as  a n a t u r a l  phenomenon."^ I n t e r p r e ­
t a t i o n  in v o lv e s  e i t h e r  a s u b j e c t i v e  o r  an o b je c t i v e  approach  to  the  
work. The s tu d e n t  a t t e m p ts  to  e x p l a in  what th e  l i t e r a t u r e  means; he 
aims f o r  a t r a n s l a t i o n  o f  a u th o r  i n t e n t .  E v a lu a t io n ,  l i k e  i n t e r p r e t a ­
t i o n ,  d e a l s  w i th  e i t h e r  s u b j e c t i v e  o r  o b j e c t i v e  c r i t e r i a .  The s tu d e n t  
makes com parisons  between th e  im mediate work and o th e r s  he has re a d ,  
and he makes some s ta t e m e n t  a b o u t  i t s  im p o r ta n c e ,  im p ac t ,  and w orth .  
E ngagem ent/invo lvem ent r e s p o n s e s  a r e  th e  l e a s t  s o p h i s t i c a t e d  o f  r e ­
s p o n se s ,  b u t  th e y  form th e  fo u n d a t io n  f o r  s tu d e n t s  re a c h in g  i n t o  the  
more s o p h i s t i c a t e d  a r e a s  o f  p e r c e p t i o n ,  i n t e r p r e t a t i o n ,  and e v a l u a t i o n .  
R e s p o n s e -c e n te re d  c u r r i c u l a  s t r e s s  engagem en t/invo lvem ent a c t i v i t i e s  
because  th e s e  a c t i v i t i e s  f o s t e r  th e  i n t u i t i v e  re sp o n ses  S p o l in  t a l k s  
ab o u t .  W ith th e s e  p r im ary  r e s p o n s e s  beh ind  them, s tu d e n t s  a r e  en­
couraged  to  become in v o lv e d  in  th e  o t h e r  a r e a s  o f  re s p o n s e ,  bu t i f  
th e s e  fundam enta l a c t i v i t i e s  a r e  o m i t te d ,  s tu d e n t s  la c k  th e  i n t e r e s t .
•»
P u rv e s ,  How P o rc u p in e s  Make Love, pp. 87-88 .
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Im petus ,  and d e d i c a t i o n  needed f o r  f u r t h e r  e x p l o r a t i o n  o f  a work. For 
t h i s  r e a s o n ,  th e  r e s p o n s e - c e n te r e d  c u r r ic u lu m  em phasizes engagem ent/ 
invo lvem ent a c t i v i t y  and re s p o n s e ;  an e x c i t i n g  s t a r t i n g  p o in t  i s  e s s e n ­
t i a l .  James M o f fe t t  c a r r i e s  t h i s  one s t e p  f u r t h e r  when he sa y s ;
The s t a r t i n g  p o i n t ,  th e n ,  i s  ‘dram a’ : i n t e r a c t i o n  between the
com m unicants, who a r e  eq u a l  and whose r e l a t i o n  i s  r e v e r s i b l e  . . . 
One f a i l u r e  o f  E n g l is h  te a c h in g  has  been to  c o n s id e r  on ly  m essages , 
o r  c o n s id e r  them b e fo re  o r  w i th o u t  p l a c in g  them in  the  whole con­
t e x t  o f  th e  com m unication frame w h ere in  th e  s tu d e n t  can see  the  
o p e r a t i o n  o f  a l l  r e l a t i o n s . ^
What a r e  th e  e lem en ts  o f  engagem en t/invo lvem en t re sponses?
What do t e a c h e r s  want to  draw from t h e i r  s t u d e n t s ,  i n  encourag ing  them 
to  i d e n t i f y  and em path ize  w i th  l i t e r a r y  c h a r a c t e r s ?  B a s i c a l l y ,  p e r s o n a l  
r e a c t i o n s —numerous and v a r i e d .  S tu d e n ts  need to  r e a c t  to  d ram a tic  
l i t e r a t u r e ’ s c o n t e n t ,  form, and a u t h o r .  Having ex p lo re d  th e se  re sp o n ses  
th o ro u g h ly ,  th e y  advance to  i n t e r p r e t i v e ,  p e r c e p t i v e ,  and e v a lu a t iv e  
a c t i v i t i e s .  In  o r d e r  to  b r in g  o u t  th e s e  b a s i c  y e t  v i t a l  r e a c t i o n s /  
r e s p o n s e s ,  t e a c h e r s  need to  encourage  s tu d e n t s  to  p e r s o n a l i z e  the  t e x t ;  
they  need to  s t r e s s  s tu d e n t  f e e l i n g  and i n t u i t i o n .  R a th e r  than  a sk in g  
" I s  t h i s  a S h a k e s p e a r ia n  o r  a P e t r a r c h i a n  so n n e t? "  a sk  "Do you l i k e  
th e  way t h i s  poem i s  w r i t t e n ? "  R a th e r  th a n  "What does the  t i t l e  mean?" 
a sk  "What do you t h i n k  th e  t i t l e  means?"^ In  th e  b e g in n in g ,  th e  s tu d e n t  
i s  o f  param ount im p o r ta n c e .  By fo c u s in g  on h im s e l f  in  r e l a t i o n  to  the  
work, he becomes in v o lv e d  and i n t e r e s t e d .  E v e n tu a l ly  he i s  more e a s i l y  
p e rsu ad ed  back  to  th e  t e x t  to  s e a r c h  f o r  j u s t i f i c a t i o n  f o r  h i s  re sp o n ses .
M o f f e t t ,  T each ing  th e  U n iv e rse  o f  D is c o u r s e , pp. 11-12. 
^ P u rv e s ,  How P o rc u p in e s  Make Love, p .  86.
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The work becomes more and more im p o r ta n t  a s  th e  s tu d e n t  develops  more 
s o p h l t i c a t e d  ways o f  re s p o n d in g .
A no ther  p r i n c i p l e  i n  th e  r e s p o n s e - c e n te r e d  c u r r ic u lu m  i s  the  
r e l a t i o n s h i p  o f  p ro c e s s  to  p r o d u c t .  S in ce  engagem ent/invo lvem ent a c t i ­
v i t i e s  a r e  c r u c i a l  to  t h i s  ty p e  o f  c u r r ic u lu m ,  p ro c e s s  i s  emphasized 
o v e r  p r o d u c t .  P ro c e s s  a c t i v i t i e s  h e lp  a c h i l d  l e a m  abou t h im s e lf  and 
h i s  en v iro n m en t .  R ic h a rd  C o u r tn e y ,  S e n io r  L e c tu r e r  in  Drama a t  T ren t  
P ark  C o l le g e  i n  E ng land , r e f e r s  to  d ra m a t ic  p la y  as  an e x c e l l e n t  s p e c i f i c  
" p r o c e s s "  a c t i v i t y .  He p r o f e s s e s  th e  same p h ilo so p h y  as  M o f fe t t :  " I t
i s  th e  d o ing  which i s  th e  im p o r ta n t  th in g  and n o t  th e  f i n a l  r e s u l t .
A f t e r  i t  i s  r e a l i z e d  t h a t  p ro c e s s  r e ig n s  o v e r  p ro d u c t  in  the  
r e s p o n s e - c e n te r e d  c u r r ic u lu m ,  an e l a b o r a t i o n  o f  " p ro c e s s "  i s  n e c e s s a ry .  
A ccord ing  to  M o f f e t t ,  th e  l o g i c a l  p r o g r e s s io n  o f  a c t i v i t i e s  in  t h i s  
c u r r ic u lu m  i s  s o l i l o q u y  to  d ia lo g u e  to  monologue. He h a n d i ly  t r a n s l a t e s  
t h i s  p r o g r e s s io n  i n t o  t h r e e  l e v e l s  o f  c o d in g :  c o n c e p tu a l i z a t io n ,  o r
e x p e r ie n c e  i n t o  th o u g h t  ( n o n - v e r b a l ) ;  v e r b a l i z a t i o n ,  o r  though t in to  
speech  ( v e r b a l ) ;  and l i t e r a c y ,  o r  speech  i n t o  p r i n t  ( w r i t t e n ) .
S o l i l o q u y ,  o r  c o n c e p t u a l i z a t i o n ,  b e g in s  th e  sequence . I t  i s  
n o n -v e rb a l  and synonymous w i th  t h i n k in g .  A s tu d e n t  does t h i s  b e fo re  he 
can  become p a r t  o f  a d ia lo g u e ,  and how he in form s h im s e l f  in  s o l i lo q u y  
in f l u e n c e s  \d ia t  he communicates i n  c o n v e r s a t io n .  T h ink ing  depends on 
an i n d i v i d u a l ' s  e x p e r i e n c e s .  The s tu d e n t  fo rm u la te s  h i s  f e e l in g s  from 
h i s  p a s t  e x p e r ie n c e s  and p r e s e n t  p r e o c c u p a t io n s .  The un ique  backgrounds 
and p e r c e p t io n s  o f  s t u d e n t s  b r in g  a wide range  o f  re s p o n s e s  to  the  s u r -
^ R ichard  C o u r tn e y ,  T each ing  Drama (London: C a s s e l l  & C o . ,  L t d . ,
1965),  p .  4 .
19
f a c e ,  and t h i s  i s  why th e  s t e p  from s o l i l o q u y  to  d ia lo g u e  i s  so e s s e n ­
t i a l  in  a r e s p o n s e - c e n te r e d  c la ss ro o m .
D ia lo g u e ,  o r  v e r b a l i z a t i o n ,  i s  th e  second v i t a l  s te p  in  the  
r e s p o n s e - c e n te r e d  sequence o f  e v e n t s .  M o f fe t t  s a y s ,  " In  the  a c t i v i t y  
c l o s e s t  to  r e a d in g  and w r i t i n g - - s p e a k in g - - w e  have th e  b e s t  ev id en ce  o f  
a l l  f o r  th e  s t u d e n t - c e n t e r e d  a p p ro a c h ." ^  D ia logue  i s  the  m ajor means 
o f  d e v e lo p in g  th o u g h t  and language and demands c o o p e ra t io n  among s tu d e n t s .  
Through i n t e r a c t i o n ,  s tu d e n t s  l e a r n  to  c l a r i f y  and s p e c i f y  t h e i r  own 
id e a s  and th e n  r e l a t e  and compare th e s e  to  th e  id e a s  o f  o t h e r s .  Here 
i s  where th e  d iv e r s e  backgrounds and e x p e r ie n c e s  come f o r t h ;  as  s tu d e n t s  
a r e  exposed  to  th e  f e e l i n g s  and o p in io n s  o f  o t h e r s ,  they  le a r n  to  ex­
p l o r e  o t h e r  m o t iv es  f o r  b e h a v io r .  H o p e fu l ly  they  l e a r n  to  c o n s id e r  
th e s e  a l t e r n a t i v e  th o u g h t  and b e h a v io r  p a t t e r n s  as  a l t e r n a t i v e s  fo r  
t h e i r  own th o u g h ts  and b e h a v io r s  and e v e n t u a l l y  p ro g re s s  toward e v a lu ­
a t i v e  r e s p o n s e s ,  r a t i o n a l l y .
D ia logue  i s  d i s c o u r s e  i n  i t s  most p h y s ic a l  and b e h a v io ra l  form, 
and th e  p r o c e s s  o f  i n t e r a c t i o n  and com munication i s  a s o c i a l  b e h a v io r  
above a l l  e l s e ,  b u t  M o f fe t t  w a rn s ,  " I f  i n t e r l o c u t e r s  do n o t  r e a l l y  
engage w i th  each  o t h e r ,  p i c k  up c u e s ,  and respond d i r e c t l y ,  o r  i f  they  
m ere ly  l i s t e n  o u t  th e  o th e r  and w a i t  f o r  t h e i r  tu rn  to  speak ,  n o th in g  
very  e d u c a t io n a l  w i l l  happen.* '^ I t  i s  th e  t e a c h e r ' s  r e s p o n s i b i l i t y  to  
s e t  o u t  d ia lo g u e  a c t i v i t i e s  b e fo re  h i s  s tu d e n t s  t h a t  w i l l  develop  and
^ M o ffe t t  and Wagner, S tu d e n t -C e n te re d  Language A r ts  and 
R ead ing . K -13, p .  45.
® M offe tt ,  T each ing  th e  U n iv e rse  o f  D is c o u r s e , p .  82.
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s h a rp en  t h e i r  com m unication s k i l l s :  l i s t e n i n g  and e x p re s s in g .
An im p o r ta n t  e lem en t o f  a r e s p o n s e - c e n te r e d  approach  to  l e a r n in g  
i s  u se  o f  th e  sm a ll  group f o r  d ia lo g u e  o r  d i s c u s s io n  p u rp o se s .  S tu d e n ts  
a r e  o f t e n  d iv id e d  i n t o  th e s e  g roups  and asked  to  e x p lo re  s p e c i f i c  a s p e c t s  
o f  a d ra m a t ic  w ork. The most e f f e c t i v e  g roups  a re  u s u a l ly  com prised o f  
th r e e  o r  f o u r  s t u d e n t s ,  because  abundan t in p u t  i s  a s s u re d  w i th o u t  c r e ­
a t i n g  i n d i v i d u a l  p r e s s u r e  o r  w i th o u t  s t i f l i n g  c o n t r i b u t o r s .
D ia lo g u e  i s  th e  n e c e s s a r y  a c t i v i t y  le a d in g  to  th e  t h i r d  s te p  
in  th e  r e s p o n s e - c e n te r e d  p r o c e s s ,  and t h a t  s t e p  i s  monologue, o r  l i t ­
e r a c y .  M o f f e t t  say s  t h a t  from group work (d ia lo g u e )  s tu d e n t s  l e a m  th e  
p s y c h o lo g ic a l  independence  needed  f o r  monologue. Monologue, l i k e  s o l i ­
loquy ,  i s  a n o th e r  t h i n k in g  a c t i v i t y .  But a t  t h i s  p o in t  i n  th e  p ro c e s s ,  
th e  s tu d e n t s  have i n t e r a c t e d  w i th  each  o t h e r  and have e x p lo re d  a d d i t i o n a l  
v ie w p o in ts  and e x p e r i e n c e s .  Through t h i s  e x p l o r a t io n  th e y  have gone 
th rough  a more i n t e n s e  c l a r i f i c a t i o n  p r o c e s s ,  and by c o n s id e r in g  th e  
th o u g h ts  and b e h a v io r s  o f  o t h e r s ,  th e y  have reached  a p o in t  where they  
can  c l a r i f y  and f u l l y  expound t h e i r  own id e a s .  A lthough th e  re sp o n se -  
c e n te r e d  c u r r ic u lu m  em phasizes  th e  im portance  o f  d ia lo g u e  a c t i v i t i e s ,  
o r  p r o c e s s ,  i t  a l s o  p r o f e s s e s  th e  need f o r  s tu d e n t  monologue, o r  p ro d u c t .  
Monologue i s  a c o n c lu s io n ,  an " a lo n e "  a c t i v i t y  a f t e r  a " to g e t h e r "  one, 
and s t u d e n t s  need t h i s  chance to  r e s o lv e  t h e i r  th in k in g  i n t o  some f i n a l ­
iz e d  form. M o f fe t t  s a y s ,  "When ongoing  s o c i a l  b e h a v io r  no lo n g e r  s t r u c ­
t u r e s  th e  d i s c o u r s e ,  some i n t e r n a l  b e h a v io r ,  some l o g i c ,  ta k e s  o v e r  and 
d e te rm in e s  th e  o r d e r  and a rrangem en t o f  u t t e r a n c e s . T h i s  l o g i c ,  t h i s
^ I b i d . ,  p .  85 .
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e l a b o r a t i o n  o f  i d e a s ,  I s  th e  s t u d e n t ' s  r e s o l u t i o n  to  a problem he has 
r e s e a rc h e d  and e x p lo re d .
S in c e  monologue a c t i v i t i e s  a r e  in d i v id u a l  r a t h e r  than  group 
e f f o r t s ,  a s s ig n m e n ts  u s u a l l y  ta k e  th e  form o f  w r i t t e n  co m p o s i t io n .  A 
v e r b a l  a c t i v i t y  can  be as  e f f e c t i v e  a monologue as  a w r i t t e n  e s s a y ,  and 
f o r  th e  sake o f  v a r i e t y ,  s t u d e n t  v e r b a l  r e s o l u t i o n s  and c o n c lu s io n s  should  
f r e q u e n t l y  be p r e s e n te d .  T h e r e f o re ,  i n  C h ap te r  VI, which d i s c u s s e s  spe­
c i f i c  a c t i v i t i e s  to  be used in  a r e s p o n s e -c e n te r e d  c la ss ro o m , d i s c u s s io n  
i s  dev o ted  to  what most t e a c h e r s  c o n s id e r  "sp eech "  a c t i v i t i e s .  These 
a c t i v i t i e s ,  i n  th em se lv es  p r o d u c t s ,  a r e  v i a b l e  approaches  to  th e  con­
c l u s i o n  o f  th e  r e s p o n s e - c e n te r e d  p r o c e s s .
T here  a r e  two o t h e r  c r i t i c a l l y  n e c e s s a ry  p r i n c i p l e s  to  a r e ­
s p o n s e - c e n te re d  c u r r ic u lu m ,  e s p e c i a l l y  i n  t h a t  v i t a l  a r e a  o f  d ia lo g u e ,  
and th e s e  a r e  th e  e lem en ts  o f  p la y  and s p o n ta n e i ty .  N e l l i e  M cCaslin , 
D i r e c t o r  o f  D ram atic  A r ts  a t  M i l l s  C o lle g e  in  New York C i t y ,  s a y s :
True p l a y ,  though f r e e ,  c r e a t e s  o r d e r - - i n d e e d  ^  o r d e r .  Whereas 
man may p la y  a lo n e ,  one o f  th e  b a s i c  c h a r a c t e r i s t i c s  o f  p la y  i s  
th e  teamwork in v o lv e d ;  th ro u g h  p l a y ,  th e  p a r t i c i p a n t s  a r e  drawn 
c l o s e l y  t o g e t h e r  . . . th e  im pu lse  to  p la y ,  i f  encou raged ,  can 
become a c o n t in u in g  way o f  l e a r n i n g ,  a medium o f  e x p r e s s io n ,  and 
e v e n t u a l l y ,  a c r e a t i v e  a r t .
T h is  s o c i a l ,  o r  b e h a v io r a l  im p o rtan ce  o f  th e  use o f  d ia lo g u e  groups to
a r e s p o n s e - c e n te r e d  c u r r ic u lu m  h as  a l r e a d y  been b ro u g h t o u t  in  t h a t  th e
p ro c e s s  o f  i n t e r a c t i o n  and com m unication i s  a main g o a l  o f  th e  system .
M cCaslin f e e l s  t h a t  p la y  can  become a c r e a t i v e  a r t .  Here a g a in ,  drama
i s  t i e d  to  E n g l i s h  c la ss ro o m  a c t i v i t i e s ,  and p r i n c i p l e s  o f  a c t i n g  s p i l l
^ ^ N e l l ie  M cC aslin , C r e a t iv e  D ram atics  in  th e  C lassroom  (New 
York: David McKay C o . ,  I n c . ,  1968),  p .  2.
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o v e r  i n t o  s t u d e n t  d i a l o g u e  g ro u p s .  Cour tney  m a i n t a i n s  t h a t  "P lay  energy 
i s  a c o n s t a n t  aim o f  th e  drama t e a c h e r  , . . im provised  p la y  i s  the  b a s i s  
o f  a l l  drama t e a c h i n g  . . . (the s t u d e n t ' s !  own im a g in a t io n  i s  ex p re s s e d .  
These a r e  a l s o  t h e  g o a l s  o f  t h e  E n g l i s h  t e a c h e r  i n  t h e  r e s p o n s e - c e n te r e d  
c l a s s ro o m .
S p o n t a n e i t y  i s  a n o t h e r  f a c t o r  t o  c o n s i d e r .  When a c h i e v e d ,  i t  
l e a d s  s t u d e n t s  to  f u l l e r  i n t u i t i v e  r e s p o n s e s .  In  h e r  t e a c h in g  and d i ­
r e c t i n g  handbook ,  S p o l i n  s t r o n g l y  a d v o c a te s  s p o n t a n e i t y .  She f e e l s  t h a t  
s t u d e n t s  shou ld  e x p l o r e  new and u n t r i e d  e x p e r i e n c e s .  In  doing t h i s  they 
avo id  un co n sc io u s  r e p e t i t i o n  o f  o ld  a c t i o n s  and d i a lo g u e  and t r i t e  i d e a s .  
In  group d i a l o g u e  a c t i v i t i e s ,  E n g l i s h  t e a c h e r s  should  a l s o  encourage 
s t u d e n t s  t o  a c h i e v e  s p o n t a n e i t y ;  e x p l o r i n g  a l t e r n a t i v e  b e h a v io r s  through  
i m p r o v i s a t i o n  w i l l  l e ad  s t u d e n t s  t o  deve lop  w id e r  c h o ic e  o f  monologue 
m a t e r i a l .  But S p o l in  w a rn s ,  " P r e - p l a n n i n g  How makes p r o c e s s  im poss ib le  
. . . and no ‘ exp lo s ion*  o r  s p o n t a n e i t y  can  ta k e  p l a c e ,  making any change 
o r  a l t e r a t i o n s  i n  th e  s t u d e n t - a c t o r  im p o s s ib le ."-2 T h i s  w arn ing ,  a l though  
d i r e c t e d  to  s t u d e n t - a c t o r s ,  shou ld  a l s o  be heeded by E n g l i s h  t e a c h e r s  i n  
t h e i r  p r e p a r i n g  and l e a d i n g  s t u d e n t s  th rough  the  d i a lo g u e  p ro c e s s  in  a 
r e s p o n s e - c e n t e r e d  c u r r i c u l u m .
l ^ C o u r tn e y ,  Teach ing  Drama, pp.  1 -3 .
1 2 S p o l i n ,  I m p r o v i s a t i o n  f o r  th e  T h e a t e r ,  p .  37.
CHAPTER IV
THE ROLE OF THE TEACHER 
‘The most  im p o r t a n t  s i n g l e  f a c t o r  i n  the  use  o f  drama as  a 
genu ine  p a r t  o f  e d u c a t i o n  i s  t h e  t e a c h e r . "1 Br ian  Way's s t a t e m e n t  i s  
t r u e  enough,  bu t  i t  has  s p e c i a l  c o n n o t a t i o n s  f o r  the  t e a c h e r  invo lved  
i n  a r e s p o n s e - c e n t e r e d  c u r r i c u l u m .  To many, the  s t a t e m e n t  im p l i e s  an 
a l l - p o w e r f u l  t e a c h e r - - a  l e a d e r  who s i t s  beh ind  h i s  desk ,  o r  s t a n d s  be­
h ind  h i s  podium— l e c t u r i n g ,  o r a t i n g ,  and w i l d l y  g e s t i c u l a t i n g .  I f  Way’ s 
s t a t e m e n t  i m p l i e s  t h i s ,  i t  i s  m i s l e a d i n g .  While the  t e a c h e r ' s  r o l e  i s  
im minen tly  im p o r t a n t  i n  a r e s p o n s e - c e n t e r e d  c u r r i c u lu m ,  i t  i s  n o t  o v e r ­
power ing p h y s i c a l l y .  Why i s  t h e  t e a c h e r ' s  r o l e  so c r u c i a l ?  The edu­
c a t o r ' s  r e s p o n s i b i l i t y  f a l l s  i n t o  s i x  a r e a s .
F i r s t  o f  a l l ,  t h e  t e a c h e r  r e c o g n i z e s  h i s  r e s p o n s i b i l i t y  to  h i s  
s t u d e n t s  a s  w e l l  a s  to  t h e  l i t e r a r y  work.  S tu d e n t  re sponse  i s  the  c r u ­
c i a l  c e n t e r  o f  t h i s  type  o f  c u r r i c u l u m .  N a t u r a l l y ,  the  t e a c h e r  i s  ex­
c i t e d  abou t  d r a m a t i c  l i t e r a t u r e .  He i s  d e d i c a t e d  to  and absorbed  i n  the  
fo rm a l ,  a e s t h e t i c  e l em en t s  o f  t h e  d i s c i p l i n e  and i s  anx ious  to  r e v e a l  
t h e s e  e l e m e n t s  t o  h i s  c l a s s .  He can  l e c t u r e  f o r  h o u r s ,  l i s t i n g  f a c t s  
abou t  s o c i a l ,  economic,  and i n t e l l e c t u a l  h i s t o r y  o f  the  age i n  which 
s p e c i f i c  d r a m a t i c  l i t e r a t u r e  was w r i t t e n .  More and more f a c t s  a r e  always 
a v a i l a b l e  to  t h e  s t u d e n t s :  f a c t s  abou t  t h e  a u t h o r  and h i s  l i f e ,  f a c t s
abou t  l i t e r a r y  t r a d i t i o n s  he i n h e r i t e d ,  f a c t s  on form, s t r u c t u r e ,  and
^Way, Development Through Drama, p .  8.
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t e c h n i q u e .  Y e t ,  a s  R o s e n b l a t t  s a y s ,  “A l l  t h e s e  f a c t s  a r e  expendable  
u n l e s s  they  dem o n s t r ab ly  h e l p  to  c l a r i f y  o r  e n r i c h  I n d i v i d u a l  e x p e r ­
i e n c e s  o f  s p e c i f i c  n o v e l s ,  poems,  and p l a y s . W h a t  R o s e n b l a t t  i s  
p r o f e s s i n g  I s  t h e  Impor tance  o f  s t u d e n t  Invo lvem ent and commitment.
The t e a c h e r  r e c o g n i z e s  s t u d e n t  r e sp o n se  In  the  s tu d y  o f  d ra m a t ic  l i t ­
e r a t u r e .  Formal e l em en t s  o f  a work mean l i t t l e  u n t i l  s o c i a l ,  human 
e lem en ts  a r e  a l s o  c o n s i d e r e d .  The t e a c h e r ’ s r e s p o n s i b i l i t y  I s  to  
b r i n g  th e  l i t e r a r y  work and th e  s t u d e n t  t o g e t h e r ,  bo th  as  Im por tan t  
e n t i t l e s ;  he l e a d s  the  s t u d e n t  to  a p e r s o n a l i z a t i o n  o f  the  t e x t .
S econd ly ,  t h e  t e a c h e r  i s  th e  p r o v i d e r  o f  m a t e r i a l s  In  the  c l a s s ­
room. Of obv ious  im por tance  h e r e  I s  t h e  t e x t ,  o r  th e  d ra m a t ic  l i t e r ­
a t u r e  to  be s t u d i e d .  The cho o s in g  o f  s p e c i f i c  t e x t s  I s  d i s c u s s e d  l a t e r  
In  t h i s  c h a p t e r .  Along w i th  th e  p r i n t e d  s c r i p t s ,  th e  t e a c h e r  has  an 
o u t l e t  f o r  s e c u r i n g  a u d i o - v i s u a l  m a t e r i a l s  such as  f i l m s ,  s l i d e s ,  
v i d e o - t a p e s ,  t a p e  r e c o r d i n g s ,  and r e c o r d s .  Any means to  f u r t h e r i n g  
s t u d e n t  e x c i t e m e n t  abou t  a s c r i p t - - a n d  a u d l o - v l s u a l  m a t e r i a l s  have a 
way o f  d o ing  j u s t  t h l s - - s h o u l d  a c t i v e l y  be sought  a f t e r .  O the r  m a t e r i a l s  
th e  t e a c h e r  p r o v i d e s  depend on th e  a c t i v i t i e s  he chooses  to b r i n g  ou t  
h i s  s t u d e n t s ’ r e s p o n s e s .  Dramat ic  e x p l o r a t i o n  In  the  c l a ss room  might  
In v o lv e  th e  use o f  m us ic .  I n s t r u m e n t s ,  cos tum es ,  and s p e c i f i c  o b j e c t s .
The t e a c h e r  s e e s  t h a t  h i s  c l a s s ro o m  I s  equipped  w i th  t h e s e  n e c e s s i t i e s .
A t h i r d  t e a c h e r  r e s p o n s i b i l i t y  I s  to  p ro v id e  a s u i t a b l e  c l a s s ­
room a tm osphere  f o r  a r e s p o n s e - c e n t e r e d  approach to  l e a r n i n g .  E s s e n t i a l  
to  t h i s  atmosphere  I s  a g e n e r a l  f e e l i n g  o f  a c c e p ta n c e :  s t u d e n t s  f e e l
2
R o s e n b l a t t ,  L i t e r a t u r e  as  E x p l o r a t i o n , p.  27,
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l i k e d  and v a lu ed  by t h e i r  t e a c h e r ;  they  f e e l  encouraged  to  respond 
f r e e l y  t o  d r a m a t i c  l i t e r a t u r e ;  they  f e e l  t h a t  t h e i r  r e sponses  a re  
v a l i d  and w o r th w h i l e .  S tu d e n t s  f e e l  s e c u r e  i n  t h e i r  r e s p o n s e s ;  i f  they 
e x p e r i e n c e  t h i s  s e c u r e  a tmosphere  they  a r e  n o t  dependent  on t h e i r  p e e r s '  
o r  t e a c h e r ' s  r e s p o n s e s .  In o t h e r  w ords ,  th e y  l e a m  to  t r u s t  them se lves .  
The t e a c h e r  c r e a t e s  an atmosphere  where r e s p o n s e s  a r e  spon taneous ,  y e t  
n o n - c o m p e t i t i v e .  B ra i n s t o r m in g ,  to  be d i s c u s s e d  i n  d e t a i l  l a t e r ,  i s  an 
a c t i v i t y  t h a t  enco u ra g es  o u t p u t  o f  numerous and u n co n v en t io n a l  id e a s  in  
a n o n - c r i t i c a l ,  n o n - e v a l u a t i v e  a tm osphere .  S p o l in * s  e x e r c i s e s  in  
I m p r o v i s a t i o n  f o r  t h e  T h e a t e r  r e l a t e  w e l l  to  l i t e r a t u r e  r e sponse  e x p l o r ­
a t i o n .  She s a y s ,  " S p o n t a n e i t y  i s  t h e  moment o f  p e r s o n a l  freedom when we 
a r e  faced  w i t h  a r e a l i t y  and see  i t ,  e x p l o r e  i t ,  and a c t  a c c o rd in g ly  . . . 
i t ' s  a t ime o f  d i s c o v e r y ,  o f  e x p e r i e n c i n g ,  o f  c r e a t i v e  e x p r e s s io n .
S ince  s p o n t a n e i t y  i s  c r u c i a l ,  the  t e a c h e r  s t r i v e s  to  c r e a t e  an atmosphere 
condus ive  to  i t .  O the r  e n v i ro n m e n ta l  f a c t o r s  encourag ing  s p o n t a n e i t y  and 
open r e s p o n s e  a r e  a s p i r i t  o f  e n th u s i a s m ,  p l a y ,  im a g in a t io n ,  and cooper ­
a t i o n .  B a m f i e l d  s a y s ,  "The t e a c h e r  should  g iv e  the  im pres s ion  t h a t  in  
drama he has  found a g r e a t  a d v e n t u r e  o r  c h a l l e n g e .  The c h i l d r e n  a r e  g lad  
to  nave him a s  t h e i r  g u id e  and companion ."^  The t e a c h e r  t a k e s  an a c t i v e  
r o l e  i n  s e t t i n g  t h e  l e a r n i n g  and c r e a t i n g  ambiance o f  h i s  c l a s s ,  and h i s  
z e a l  and i n v e n t i v e n e s s  s p a r k  t h a t  o f  h i s  s t u d e n t s .
A f o u r t h  r e s p o n s i b i l i t y  o f  t h e  t e a c h e r  c e n t e r s  on th e  choos ing  
o f  a d r a m a t ic  t e x t .  He makes s u r e  t h a t  th e  d r a m a t ic  l i t e r a t u r e  chosen
^ S p o l i n ,  I m p r o v i s a t i o n  f o r  the  T h e a t e r , p.  3. 
^ B a m f i e l d ,  C r e a t i v e  Drama in  S c h o o l s ,  p .  17.
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w e l l  i n t e g r a t e s  h i s  s t u d e n t s '  p a s t  e x p e r i e n c e s .  The m a t u r i t y  o r  emo­
t i o n a l  r e a d i n e s s  o f  s t u d e n t s  i s  an im p o r t a n t  f a c t o r  i n  choos ing  d ram a t ic  
t e x t s .  The e d u c a t o r  u n d e r s t a n d s ,  a s  much as  p o s s i b l e ,  th e  p a s t  e x p e r ­
i e n c e s  and p r e s e n t  p r e o c c u p a t i o n s  t y p i c a l  o f  h i s  group o f  a d o l e s c e n t s .  
Every human b e in g  i s  t h e  sum o f  h i s  p a s t  e x p e r i e n c e s ,  and from th e s e  
he d ev e lo p s  h i s  own p a r t i c u l a r  r e l i g i o u s  and moral  code .  In  a d d i t i o n ,  
everyone  i s  under  c e r t a i n  c u l t u r a l  and s o c i a l  p r e s s u r e s .  T een -age rs  
a r e  p ro b a b ly  more i n f l u e n c e d  th a n  a d u l t s  by t h e s e  codes  and p r e s s u r e s ,  
because  o f  t h e i r  n a i v e t e  and v u l n e r a b i l i t y  to  s t e r e o - t y p e s  p e r p e t r a t e d  
by th e  mass media .  The t e a c h e r  i s  aware o f  t h e s e  p r e o c c u p a t io n s  and 
chooses  h i s  s t u d e n t s '  l i t e r a r y  e x p l o i t s  s e n s i t i v e l y  and a c c o r d in g ly .
R o s e n b l a t t  s u g g e s t s  t h a t  t e a c h e r s  o f f e r  l i t e r a t u r e  n o t  beyond 
th e  powers o f  s t u d e n t s ,  t h a t  which d o e s n ' t  need l e a r n i n g  o f  a new lan^ 
guage .  A "new la ngauge"  r e f e r s  to  any w i l d l y  u n f a m i l i a r  s t r u c t u r e s  
in c o m p re h e n s ib l e  t o  s t u d e n t s .  I t  i s  n o t  s u r p r i s i n g  t h a t  so many s tu d e n t  
r e a d e r s  o p t  f o r  l i t e r a t u r e  o f  t h e  e scape  v a r i e t y ,  when o f t e n  c l a s s i c s  
a r e  i n t r o d u c e d  t o  them a t  an age when i t  i s  im p o ss ib l e  f o r  them t o  r e ­
l a t e  i n  any way to  th e  problems o r  c o n f l i c t s  o f  th e  c h a r a c t e r s .  Cons ider  
S h a k e s p e a r e ' s  c l a s s i c  Romeo and J u l i e t . While the  s i t u a t i o n  might  be 
co m p re h en s ib le  to  a h ig h  schoo l  s t u d e n t ,  th e  language  sometimes obscures  
th e  s u b j e c t  m a t t e r .  On th e  o t h e r  hand ,  B a c k e t t ' s  W ai t ing  f o r  Godot p r e ­
s e n t s  c o m p le t e ly  f o r e i g n  s u b j e c t  m a t t e r ,  a l th o u g h  the  language employed 
i s  con tem porary  and s im p le .  With th e  r i g h t  t e a c h e r  en th u s ia sm  and i n ­
t r o d u c t i o n ,  e i t h e r  o f  t h e s e  works can  be s u c c e s s f u l l y  t r e a t e d  i n  h igh  
s c h o o l ,  and c e r t a i n l y ,  s t u d e n t s  shou ld  be encouraged and led  to  d i s c o v e r  
and a c c e p t  d i f f e r e n t  language s t r u c t u r e s ,  s i t u a t i o n s ,  and p o i n t s  o f  view.
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A ccording  t o  P i a g e t ,  " C o g n i t i v e  growth depends on expanding p e r s p e c t i v e  
by i n c o r p o r a t i n g  i n i t i a l l y  a l i e n  p o i n t s  o f  v i e w . A  c l a s s i c  l i k e  
Congreve’ s The Way o f  t h e  World i s  p r o b a b ly  so overpowering  i n  both  
language  and o r i e n t a t i o n  t h a t  one cou ld  h a r d l y  blame a h igh  school  s t u ­
d e n t  f o r  s e a r c h i n g  o u t  th e  n e a r e s t  cheap paperback  o r  o p t i n g  f o r  almost  
any n o n - r e a d i n g  a c t i v i t y .  I t  becomes c r u c i a l  t h a t  the  t e a c h e r  c a r e f u l l y  
choose t e x t s  a c c o r d in g  t o  th e  i n t e r e s t ,  m a t u r i t y ,  and language  l e v e l  o f  
h i s  s t u d e n t s .
One o f  t h e  most  d i f f i c u l t  y e t  v i t a l  r e s p o n s i b i l i t i e s  o f  the  
t e a c h e r  i n  a r e s p o n s e - c e n t e r e d  c la ss ro o m  i s  to  t a k e  the  r o l e  o f  gu ide  
r a t h e r  t h a n  l e a d e r .  T h i s  i s  e s p e c i a l l y  c r u c i a l  i n  th e  b e g in n in g ,  when 
a new d ra m a t i c  work i s  open f o r  r e s p o n s e .  The t e a c h e r  p ro v id e s  the 
r i g h t  i n t r o d u c t i o n  t o  f a c i l i t a t e  and encourage  s t u d e n t  r e a c t i o n s ,  but  
the n  he i s  w i l l i n g  and t r u s t i n g  enough to  s t e p  o u t  o f  th e  r o l e  o f  t e a c h e r  
and o b s e rv e  and promote s t u d e n t - t o - s t u d e n t  c o n v e r s a t i o n .  Teacher  be­
comes m e d i a t o r ,  l i s t e n e r ,  and e l i c i t o r ,  r a t h e r  tha n  judge  and j u r y .  He 
g u id e s  t h e  s t t i d e n t s  t o  a r t i c u l a t e ,  c l a r i f y ,  and e l a b o r a t e  on t h e i r  r e ­
s p o n s e s .  R e a l i z i n g  t h a t  s t u d e n t  r e s p o n s e  i s  the  s t a r t i n g  p o i n t  f o r  
growth i n  u n d e r s t a n d i n g ,  the  t e a c h e r  i s  c o n t e n t  to  become c a t a l y s t ,  o r  
f a c i l i t a t o r  between th e  s t u d e n t  and h i s  r e sp o n se  to  the  t e x t .  I f  the 
s t u d e n t  l e t s  h i m s e l f  g e t  s i d e - t r a c k e d  and a r r i v e s  a t  an i n t e r p r e t a t i o n  
n o t  s u p p o r te d  by th e  t e x t ,  i t  i s  the  t e a c h e r ' s  r e s p o n s i b i l i t y  to  r e i n t r o ­
duce th e  work f o r  f u r t h e r  a n a l y s i s ,  l e a d i n g ,  o f  c o u r s e ,  to  a more r e a s o n ­
a b l e  i n t e r p r e t a t i o n .
^Moffett, Teaching the Universe of Discourse, p. 71.
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A f t e r  h i s  s t u d e n t s  have ga ined  some c o n v e r s in g  e x p e r i e n c e ,  t h a t  
i s ,  when the y  can  run th e  r e spond ing  p r o c e s s  them se lves ,  the  t e a c h e r  may 
p a r t i c i p a t e  i n  the  g roup ,  g iv i n g  h i s  own o p in io n s  and f e e l i n g s .  By t h i s  
t im e ,  th e  c l a s s  i s  ready  to  a c c e p t  the  t e a c h e r  as a n o t h e r  group con­
t r i b u t o r ,  w i th  p a s t  e x p e r i e n c e s ,  b i a s e s ,  and p r e o c c u p a t io n s  l i k e  any 
o t h e r  group member. I f  th e  t e a c h e r  h o ld s  back p a r t i c i p a t i n g  u n t i l  the  
middle  o r  th e  end o f  a r e sponse  e x p l o r a t i o n ,  he i s  n o t  t h r e a t e n i n g  to  
c r e a t i v i t y  and s p o n t a n e i t y  o f  the  group .  S tu d e n t s  t h r i v e  on t h i s  type 
o f  s i t u a t i o n ,  and the  t e a c h e r  i s  no l o n g e r  the  s o l e  i n d i v i d u a l  on whom 
they  most r e l y  f o r  h e l p .  The s t u d e n t s  become more independen t  l e a r n e r s  
and more f u n c t i o n a l  i n d i v i d u a l s ;  they  develop  i n q u i r i n g  minds .
The f i n a l  and most  complex r e s p o n s i b i l i t y  o f  the  t e a c h e r  i s  to  
h e lp  th e  r e s p o n s e - c e n t e r e d  l e a r n i n g  e x p e r i e n c e  become a r e a l  m a tu r a t i o n  
e x p e r i e n c e .  By h o n e s t  s t u d e n t - t o - s t u d e n t  c o n v e r s a t i o n ,  the  t e a c h e r  
h e l p s  s t u d e n t s  l e a m  from each o t h e r .  M o f f e t t  a d v o c a te s ,  "What needs  
to  be f o s t e r e d  i s  m u l t i p l i c i t y  o f  i d e a s  . . . what t a k e s  l e a r n i n g  i s  the  
sense  o f  a l t e r n a t i v e  p o s s i b i l i t i e s  and r ea s o n s  f o r  choos ing  one over  
a n o t h e r . " ^  Teachers  encourage  s tu d e n t s*  t o l e r a t i n g  o t h e r  p o i n t s  o f  view, 
which expose  a wide range  o f  r e s p o n s e s  and i d e a s .
I f  i n d i v i d u a l  s t u d e n t s  b r i n g  a v a r i e t y  o f  backgrounds  and be ­
h a v i o r s ,  and thus  r e s p o n s e s ,  t o  the  r e a d in g  o f  a d ra m a t ic  work,  the  
d ram a t ic  work exposes  even g r e a t e r  v a r i e t i e s  o f  backgrounds  and b eh a v io r s  
to the  s t u d e n t s .  T h is  i s  what makes d ra m a t ic  l i t e r a t u r e  e x c i t i n g — t h i s  
d e l v in g  i n t o  the  p r i v a t e  l i v e s  o f  o t h e r  human b e i n g s .  The e n v i ro n m en ta l .
S b i d . ,  p .9 7 .
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p h y s i c a l ,  and e m o t io n a l  f a c t o r s  t h a t  make up l i t e r a r y  c h a r a c t e r s  o f f e r  
to  th e  r e a d e r  numerous p o s s i b l e  approaches  to  l i f e ,  and from t h e s e ,  
s t u d e n t s  e x p e r i e n c e  i n f i n i t e  b e h a v i o r s  and m o t i v a t i o n s  and s e l e c t  as  
the y  w i l l .
The t e a c h e r ,  working  f o r  a growth e x p e r i e n c e  f o r  h i s  s t u d e n t s ,  
s t r i v e s  f o r  f u l l  r e s p o n s e s  from h i s  c l a s s .  A l l  p r e l i m i n a r y  re sponses  
a r e  v a l i d ,  b u t  " I  l i k e d  i t "  o r  " I  h a t e d  i t "  must  be e l a b o r a t e d  upon,  
must  be fo l low ed  w i t h  "Why?" from the  t e a c h e r .  There  i s  always a b a s i s  
f o r  l i k i n g  o r  d i s l i k i n g  a work, and th e  t e a c h e r ' s  r e s p o n s i b i l i t y  i s  to  
h e l p  th e  s t u d e n t  e x p l o r e  t h e s e  f e e l i n g s .  R o s e n b l a t t  says  t h a t  when 
young r e a d e r s  c o n s i d e r  t h e i r  r e a s o n s  f o r  re spond ing  in  a c e r t a i n  way, 
they  a r e  l e a r n i n g  b o th  to  r ead  more a d e q u a te l y  and t o  s eek  p e r s o n a l  
meaning i n  l i t e r a t u r e .
One more growth a r e a  i s  t h a t  o f  moral  development .  The t e a c h e r  
i s  i n  an advan tageous  p o s i t i o n  to  s e t  up l e a r n i n g  e x p e r i e n c e s  t h a t  w i l l  
f a c i l i t a t e  mora l  deve lopment ,  and i t  i s  h i s  r e s p o n s i b i l i t y  to  do so.
An a c t i v i t y  t h a t  f o s t e r s  t h i s  development i s  r o l e - p l a y i n g ,  which i s  an 
i n t e g r a l  p a r t  o f  t h e  r e s p o n s e - c e n t e r e d  c u r r i c u lu m  and i s  d i s c u s s e d  a t  
l e n g th  l a t e r .
CHAPTER V
EVALUATION IN A RESPONSE-CENTERED CURRICULUM 
Many e d u c a to r s  look upon the  a s s i g n i n g  o f  g rad es  as  an arduous 
bu t  i n e v i t a b l e  t a s k  because  the y  r e a l i z e  t h a t  so much o f  g ra d in g  i s  a 
s u b j e c t i v e  a c t i v i t y ,  demanding a g r e a t  de a l  o f  o b j e c t i v i t y .  Both 
o b j e c t i v e  and s u b j e c t i v e  g r a d in g  depend on t e a c h e r  a s ses sm en t  o f  s t u ­
den t  p r o g r e s s ,  b u t  in  s u b j e c t i v e  t e s t i n g  t h e r e  i s  much room f o r  p e r ­
s o n a l  b i a s  and i n t e r p r e t a t i o n  to  e n t e r .  I t  i s  i n e v i t a b l e  t h a t  t h i s  
should  happen,  when t e s t i n g  c o n s i s t s  o f  open-ended a c t i v i t i e s  such as 
e s s a y s  o r  o r a l  p r e s e n t a t i o n s .  The e f f e c t i v e n e s s  o f  any c r e a t i v e  p e r ­
formance i s ,  a f t e r  a l l ,  a m a t t e r  o f  o p i n i o n ,  no m a t t e r  how exper ienced  
o r  t r a i n e d  th e  e v a l u a t o r  i s .  Wanting to  overcome o r  avoid  t h i s  problem 
o f  i n t r u d i n g  p e r s o n a l  o p in i o n ,  many t e a c h e r s  op t  f o r  t o t a l l y  o b j e c t i v e  
t e s t i n g  p ro c e d u r e s .  By g iv i n g  s t u d e n t s  m u l t i p l e  c h o i c e ,  m a tch ing ,  or  
t r u e - f a l s e  t e s t s ,  success  o r  f a i l u r e  o f  th e  i n d i v i d u a l  becomes a f a c t ,  
t r a n s l a t e d  from a raw p e r c e n t a g e .  Th is  method o f  t e s t i n g  and th e  p h i l ­
osophy beh ind  i t  does much to  h i n d e r  th e  s p o n t a n e i t y  and openness  o f  a 
r e s p o n s e - c e n t e r e d  approach to  l e a r n i n g .
The ca se  f o r  a b o l i s h i n g  g rades  i s  s t r o n g .  The g iv i n g  ou t  o f  
g ra d e s  i s  an i n e f f e c t u a l  way to  e v a l u a t e  s t u d e n t s  f o r  s e v e r a l  r e a s o n s .  
F i r s t ,  g ra d e s  a r e  n o t  r e a l i s t i c .  C e r t a i n  t e s t  s c o r e s  can be r e l i a b l e  
measure s  f o r  measur ing  c e r t a i n  s p e c i f i c  t h i n g s .  Bu t ,  a s  s t a t e d  i n  
Human Values  i n  the  Classroom, "Using a v a r i e t y  o f  u n r e l i a b l e  measures .
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then  w e ig h t in g  those  measures  ac c o rd in g  to  the  t e a c h e r ' s  hunch . . .
and f i n a l l y  g i v i n g  a comprehensive s c o re  . . . p roduces  a s c o r e  t h a t  i s
o f  d o u b t f u l  v a l i d i t y  as a measure o f  an y th in g .
S econd ly ,  g rades  hamper c r e a t i v i t y  and s e l f - m o t i v a t i o n  because
the  t e a c h e r ,  a s  th e  e x t e r n a l  a g e n t — judge  r a t h e r  than  h e l p e r — can e a s i l y
c o r r u p t  a s t u d e n t ' s  s e l f - e v a l u a t i o n .  In  the  f i n a l  a n a l y s i s ,  the  s t u d e n t
must l i v e  w i th  h i m s e l f  and what he b e l i e v e s  to  be r i g h t  f o r  h i m s e l f .
To become a s e l f - d i r e c t e d  p e r s o n ,  the  s t u d e n t  must have c o n f id e n c e  in
h i s  own e v a l u a t i o n .
A ls o ,  g rad es  have a tendancy  to  degrade  p o t e n t i a l l y  meaningfu l
work.  I f  a s t u d e n t ' s  most spon taneous ,  c r e a t i v e  e f f o r t s  a r e  always
a s s ig n e d  a g r a d e ,  he n a t u r a l l y  l e a r n s  to  l i m i t  h i s  re s p o n s e s  to  h i s
s a f e s t ,  p ro b a b ly  most u n - spontaneous  e f f o r t s .  "A s o r t  o f  i n v e r s e  p ro o f
o f  t h i s  p o i n t  i s  t h a t  the  t h i n g s  we d o n ' t  g rade  become un im por tan t  in
2
the  s t u d e n t s ’ e y e s . "  Nothing  i s  more f r u s t r a t i n g  to  a t e a c h e r  than  to  
have h i s  s t u d e n t s  nar row t h e i r  e f f o r t s  and r e sponses  to  only  those  p ro ­
j e c t s  e v a l u a t e d  by the  t e a c h e r .  The s t u d e n t s  f e e l  t h a t  t h e i r  own e v a l ­
u a t i o n  i s  w o r t h l e s s ,  and along  w i th  the  l e s s e n i n g  o f  tue  number o f  r e ­
s p o n se s ,  t h i s  i s  a b ig  c r e a t i v i t y  d e s t r o y e r .
L a s t l y ,  a s t r i c t  g r a d in g  system te n d s  to  f o s t e r  a c o m p e t i t iv e  
a tm osphere ,  and as  d i s c u s s e d  i n  the  p r e v io u s  c h a p t e r ,  a r e s p o n s e - c e n te r e d  
c la ss ro o m  t h r i v e s  b e s t  i n  an open ,  spon taneous ,  n o n - c o m p e t i t i v e  atmos­
p h e re .  As ex p la in e d  i n  Human Values i n  the  C la ss room, "For  those  who
^Hawley and Hawley,  Human Values i n  the C lass room , p.  237. 
2Ibid., p. 239.
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agree  t h a t  c o m p e t i t i o n  i s  b a s i c a l l y  h e a l t h y ,  we answer t h a t  c o m p e t i t i o n  
i s  so p e r v a s i v e ,  so i n g r a i n e d  i n  ou r  s o c i e t y ,  t h a t  t h e r e  i s  no need to  
f e a r  i t  w i l l  d i e .  The va lue  o f  de-em phas iz ing  c o m p e t i t i o n  i n  schoo l  i s
3
t o  r e d r e s s  th e  b a l a n c e  somewhat.”
What do ad v o ca te s  o f  th e  r e s p o n s e - c e n t e r e d  approach  o f f e r  i n ­
s t e a d  o f  g rades?  B a s i c a l l y ,  the y  s u g g e s t  s u b j e c t i v e  e v a l u a t i o n .  
" E v a l u a t io n  i s  th e  p r o c e s s  o f  p l a c i n g  v a l u e s  on p a s t  e v e n t s  by means 
o f  a n a l y s i s  and d i a g n o s i s ,  and o f  p l a c i n g  v a lu e s  on f u t u r e  e v e n t s  by 
s e t t i n g  g o a l s . S i n c e  o b j e c t i v e  e v a l u a t i o n  i s  based  on va lu e  judgements ,  
th e  p r o c e s s  becomes b a s i c a l l y  a human r a t h e r  than  m echan ica l  a c t .  The 
p r im ary  q u e s t i o n s  e v a l u a t o r s  need to  a sk  a r e  f i r s t ,  "What a re  o u r  g o a l s ? "  
and th e n ,  "Have we s u c c e s s f u l l y  ach ieved  t h e s e  g o a l s ? "  When d e a l i n g  w i th  
v a l u e s ,  t e a c h e r s  a r e  making s u b j e c t i v e  d e c i s i o n s .  Why n o t  a c c e p t  t h i s  
r o l e  and s t r i v e  to  s e t  r e a l i s t i c  s t a n d a r d s .
The t a s k  o f  s e t t i n g  s t a n d a r d s  i s  d i f f i c u l t  b u t  o f  c r u c i a l  im­
p o r t a n c e .  According to  M a r jo r i e  Hourd:
Unless  c h i l d r e n  f e e l  s ecu re  t h a t  we ho ld  our  s t a n d a r d s  c l e a r l y ,  they  
do n o t  f e e l  s e c u re  enough i n  themselves  to  c r e a t e  . . . S tu d e n t s  must 
f e e l  s u r e  t h a t  we have s t a n d a r d s - - t h a t  we a re  j u d g in g  them i n  r e ­
l a t i o n  to  o t h e r s  o f  t h e i r  a g e ,  t h a t  we a r e  w atch ing  f o r  t h e i r  own 
p r o g r e s s ,  and t h a t  we s h a l l  ho ld  f a s t  to  what we know to  be good i n  
th e  works o f  o t h e r s  and c o n s t a n t l y  keep i t  b e f o r e  them.^
In  o t h e r  words,  t e a c h e r s  need to  have f l e x i b l e  bu t  s t r u c t u r e d  s t a n d a r d s
and g o a l s — th o s e  which i n s t i l l  s t u d e n t s '  con f ide nce  and t r u s t  i n  the
^ I b i d . ,  p .  240.
^ I b i d . ,  p.  241.
^ M ar jo r ie  Hourd,  Educati. on o f  th e  P o e t i c  S p i r i t  (London; 
Heinemann E d u c a t io n a l  Books L t d . ,  1968),  pp.  140-141.
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t e a c h e r .  T h i s  f a v o r s  the  conce p t  o f  gu ide  r a t h e r  tha n  ju d g e .
A f t e r  e s t a b l i s h i n g  the  im por tance  o f  s e t t i n g  s t a n d a r d s ,  the  
t e a c h e r  i s  faced  w i th  th e  problem o f  choos ing  those  which a r e  a p p l i c a b l e  
i n  h i s  c l a s s ro o m .  What a r e  some r e a l i s t i c  o b j e c t i v e s  f o r  e v a l u a t i n g  
s t u d e n t  r e sponse?  One im p o r ta n t  s t a n d a r d  was a l r e a d y  m e n t io n e d - - t h e  
need to  judge  s t u d e n t s '  i n d i v i d u a l  p r o g r e s s  i n  r e l a t i o n  t o  the  p r o g r e s s  
o f  o t h e r s  t h e i r  age and to  keep h i g h e s t  s t a n d a r d s  p o s s i b l e  i n  f r o n t  o f  
them. T h is  method o f  e v a l u a t i o n  can  f o s t e r  f i e r c e  c o m p e t i t i o n  u n l e s s  
done i n  an u n d e r s t a n d i n g  and e c l e c t i c  way, t h e r e f o r e  the  t e a c h e r  must 
have good r a p p o r t  w i th  h i s  s t u d e n t s  and r e co g n ize  i n d i v i d u a l  l i m i t s  f o r
a c c e p t i n g  c r i t i c i s m ,  c h a l l e n g e ,  and s u g g e s t io n .
A no the r  a l t e r n a t i v e  i s  e v a l u a t i o n  s o l e l y  on i n d i v i d u a l  p r o g r e s s .
A s tu d e n t  i s  judged  in  r e l a t i o n  to  h i s  own ach ievem ent th roughou t  the  
l e a r n i n g  p e r i o d ;  he i s  n o t  judged i n  r e l a t i o n  to  th e  p r o g r e s s  o f  h i s  
p e e r s .  T h i s  method a l lo w s  f o r  p e r s o n a l  and i n d i v i d u a l  e v a l u a t i o n  bu t  
n e c e s s i t a t e s  even more s u b j e c t i v i t y  on th e  p a r t  o f  th e  t e a c h e r .  An 
e f f e c t i v e  system o f  e v a l u a t i o n  can  be worked o u t  by c o n s i d e r i n g  both  
t h e se  methods .  S tu d e n t s  a r e  judged f i n a l l y  on t h e i r  i n d i v i d u a l  p r o g r e s s ,  
b u t  i n  o r d e r  to  a c t u a l i z e  " h i g h e s t  s t a n d a r d s  p o s s i b l e , "  the  p r o g r e s s  o f  
o t h e r s  in  the  c l a s s  i s  c o n t i n u a l l y  c o n s id e r e d .
F r e s h n e s s ,  s p o n t a n e i t y ,  and freedom o f  e x p r e s s i o n  should  a l s o  
be e v a l u a t e d  i n  s t u d e n t s .  In a r e s p o n s e - c e n t e r e d  c u r r i c u lu m  t h e s e  a re  
more im p o r ta n t  than  development o f  t e c h n i c a l  s k i l l s .  Teachers  r e a l i z e  
t h i s  and e v a l u a t e  a c c o r d i n g l y .  Here a g a i n ,  they  conce rn  themselves  w i th
s u b j e c t i v e  r a t h e r  than  o b j e c t i v e  d e c i s i o n s .
S p o l in  r e f e r s  to  s e v e r a l  a c to r s*  o b j e c t i v e s  to  be e v a l u a t e d ,
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and most  o f  t h e s e  a r e  a p p r o p r i a t e l y  a p p l i e d  to  e v a l u a t i o n  in  the  
r e s p o n s e - c e n t e r e d  c la ss ro o m .  For  i n s t a n c e ,  c o n c e n t r a t i o n  i s  as  n e c e s s a r y  
a f a c u l t y  f o r  p a r t i c i p a t i n g  i n  r e s p o n s e - c e n t e r e d  a c t i v i t i e s  as  i t  i s  in  
a c t i n g .  A s t u d e n t ' s  co m p le te n e s s ,  o r  inc om ple teness  o f  c o n c e n t r a t i o n  
i s  c o n s id e r e d  by the  t e a c h e r  because  t h i s  s k i l l  has  d e f i n i t e  c a r r y - o v e r  
va lu e  i n t o  th e  r e a l i t y  o u t s i d e  the  E n g l i s h  c l a ss room .
O the r  q u e s t i o n s  a t e a c h e r  a sks  o f  h i s  r e spond ing  s t u d e n t s  a r e ,  
"How w e l l  d id  they  s o lv e  the  problem?" and "How w e l l  d id  they  communi­
c a t e  among the m se lves?"  These c a p a b i l i t i e s ,  l i k e  the  development o f  
c o n c e n t r a t i o n ,  a r e  o f  g r e a t  impor t  to  the  p e r s o n a l  growth and m a t u r a t i o n  
p ro c e s s  and can  be e x e r c i s e d  o u t s i d e  the  c l a ss room .  For t h a t  r e a s o n ,  
the  t e a c h e r  e v a l u a t e s  t h e s e  s k i l l s ,  i n  hopes  o f  b e t t e r  p r e p a r i n g  d i s ­
c r i m i n a t i n g  i n d i v i d u a l s .  P erhaps  a l l  t h e s e  q u a l i t i e s  a r e  i n h e r e n t  in  
the  q u e s t i o n ,  "Did the  s t u d e n t s  l e t  something happen h e re ? "
There  i s  a warning n o t  to  be over looked  in  the  s u b j e c t i v e  e v a lu a ­
t i o n  p r o c e s s ,  and t e a c h e r s  must  t ake  c a r e  to  heed i t .  Hourd s t a t e s ,  
" S tu d e n t s  want t e a c h e r s  to  c o r r e c t  t h e i r  work, to  p r a i s e  i t ,  o r  t o  show 
where i t  f a l l s  s h o r t ;  n o t  to  d i s s e c t  t h e i r  p e r s o n a l i t i e s  th rough  i t . " ^  
This  i s  p r e c i s e l y  where o b j e c t i v i t y  must  e n t e r ,  even i n  th e  most sub­
j e c t i v e  o f  e v a l u a t i o n s .  The t e a c h e r  must be aware o f  h i s  own p reco n ­
c e p t i o n s  and b i a s e s  i f  he i s  to  d e a l  w i th  a l l  s t u d e n t s  w i th  an open 
mind.  Hourd c o n t i n u e s :
The t e a c h e r  . . . needs  to  a c c e p t  the  good and bad in  h i m s e l f  and 
in  th e  c h i l d  as  p a r t s  o f  one w h o le - - th e n  he w i l l  r e c o n c i l e  the  w i l l  
o f  the  c h i l d  and b r i n g  him g r a d u a l l y  to  b e l i e v e  i n  h i m s e l f  a s  he i s
&Ibid., p. 142.
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and n o t  as  he ought  to  be ,  judged  by s t a n d a r d s  which a r e  u n r e l a t e d  
t o  h i s  own d e e p e s t  needs .
In  o t h e r  words,  a b a lan ce  must be ach ieved  between t e a c h e r  and s tu d e n t
p e r s o n a I i t i e s - - a n  acc e p ta n c e  and acknowledgment o f  th e  " o t h e r . "
Three  o t h e r  e v a l u a t i o n  p r a c t i c e s  concern  th e  i n d i v i d u a l  s tu d e n t .  
B r i e f l y ,  the  f i r s t  one i n v o l v e s  p e r s o n a l ,  c o n s t r u c t i v e  remarks from the  
t e a c h e r  to  t h e  s t u d e n t .  A f t e r  a s p e c i f i c  a c t i v i t y ,  t h e s e  one-on-one  
en c o u n te r s  p ro v id e  v a l u a b l e  feedback  to  the  s t u d e n t .  Another  c o n s id ­
e r a t i o n  o f  the  t e a c h e r  i s  t h a t  he t a k e s  ca re  to  see  t h a t  som eth ing--  
some id e a  o r  o b s e r v a t i o n - - f r o m  e v e ry  s t u d e n t  i s  used and i s  somehow o f  
im por tance  to  the  e n t i r e  c l a s s .  And t h i r d l y ,  the  t e a c h e r  o f t e n  a l low s  
f o r  s e l f - e v a l u a t i o n  by the  s t u d e n t s .  A f t e r  a l l ,  i f  a s t u d e n t  s t r o n g l y  
b e l i e v e s  he has  l e a r n e d ,  grown, b e n e f i t t e d — o r  has  n o t  l e a r n e d ,  grown, 
b e n e f i t t e d - - f r o m  a c e r t a i n  a c t i v i t y ,  how can a t e a c h e r  d i s p u t e  t h i s ?
A s t u d e n t ' s  feedback  to  h i m s e l f  must be reckoned w i th .
U n f o r t u n a t e l y ,  e v a l u a t i o n ,  w i th  a l l  i t s  good c o n n o t a t i o n s ,  
must o f t e n  be t r a n s l a t e d  i n t o  a g r a d e ,  w i th  a l l  i t s  bad c o n n o t a t i o n s .  
There a r e  s e v e r a l  methods t h a t  can  be used to  i n c o r p o r a t e  the  a s p e c t s  
o f  e v a l u a t i o n  d i s c u s s e d  e a r l i e r  i n  t h i s  c h a p t e r :  cont inuums o f  be­
h a v i o r s ,  i n d i v i d u a l i z e d  s tu d y  c o n t r a c t s ,  s e l f - e v a l u a t i o n  forms,  and 
s t u d e n t  g rade  a n a l y s i s  forms.  The fo l low ing  i s  a sample s t u d e n t  grade  
a n a l y s i s  d e v i s e d  by David Bergman o f  North  Quincy High School in  
M a s s a c h u s e t t s .  What i s  c o n v e n ie n t  about  t h i s  a n a l y s i s  i s  t h a t  the  
p o i n t  v a l u e s  can  be a d j u s t e d  to  meet  the  s p e c i f i c  needs  o f  the  t e a c h e r  
and c l a s s .  Another  workab le  p o s s i b i l i t y  i s  hav ing  bo th  t e a c h e r  and
^Ibid., p. 135.
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s t u d e n t  comple te  the  form to  compare e v a l u a t i o n s ,
A t tendance
e x c e l l e n t ...........................40
g o o d .......................................30
f a i r .......................................20
p o o r .......................................10
f a i l .........................................0
A t tendance  p o i n t s  . . . .  __
Q u a l i t y  o f  work
e x c e l l e n t ........................ 1 0
always  g o o d .........................8
sometimes good . . . .  5
f a i r .........................................4
p o o r ................................  . 0
Q u a l i t y  p o i n t s .............................
E f f o r t
works to  b e s t
o f  a b i l i t y .........................10
works when
m o t i v a t e d ............................. 8
makes some e f f o r t  . . .5  
makes l i t t l e  e f f o r t  . .3  
makes no e f f o r t  . . . .0  
E f f o r t  p o i n t s  ........................
Work Complet ion
a l l .................................................. 20
m o s t ................................................15
s o m e ................................................10
l i t t l e  ..........................................  5
n o n e ..................................................0
Complet ion p o i n t s  ........................ .....
C la s s  P a r t i c i p a t i o n  
makes s i g n i f i c a n t
c o n t r i b u t i o n  .  .................... 10
q u e s t i o n s  where
a p p l i c a b l e  .................................  8
answers  when
q u e s t io n e d  .................................  7
a t t e n t i v e .......................................5
n o t  a t t e n t i v e .............................0
P a r t i c i p a t i o n  p o i n t s ................... .....
Level  o f  Study
d i f f i c u l t  ( c o l l e g e )  . . .  10
r e q u i r e s  r e s e a r c h ....................8
ave rage  d i f f i c u l t y  . . . .  5
m a t e r i a l  i s  b a s i c .................... 3
i n s i g n i f i c a n t .............................0
Level  p o i n t s  .....................................
P o i n t s  
T o t a l  grade
p.  247.
SOURCE; Hawley and Hawley, Human Values in  t h e  Classroom,
CHAPTER VI
ACTIVITIES FOR A RESPONSE-CENTERED CURRICULUM 
The a s p e c t s  o f  d ra m a t ic  l i t e r a t u r e  to  be e x p lo re d  i n  a response-  
c e n t e r e d  c la ss room  a r e  b a s i c a l l y  the  same as those  i n  any E n g l i s h  
c l a ss ro o m .  Im por tan t  e lements  to  be examined a re  c h a r a c t e r i z a t i o n ,  
p l o t ,  theme, s t r u c t u r e  ( c o n f l i c t ,  c l im ax ,  denouement) ,  d i a l o g u e ,  u n i t y ,  
and t e c h n iq u e .  The p r im ary  d i f f e r e n c e  t h a t  d i s t i n g u i s h e s  a re sponse -  
c e n t e r e d  approach from a t r a d i t i o n a l  one i s  t h a t  o f  emphasis .  While 
many t e a c h e r s  g ive  p l o t ,  c h a r a c t e r s ,  and s e t t i n g  equa l  t im e ,  the  
r e s p o n s e - c e n t e r e d  t e a c h e r  focuses  d i r e c t l y  on c h a r a c t e r  e x p l o r a t i o n ,  
w i th  o t h e r  e l em en ts  o f  the  p la y  examined th rough v a r i o u s  c h a r a c t e r  
v ie w p o i n t s .  In  o t h e r  words,  a r e s p o n s e - c e n t e r e d  c u r r i c u lu m  s t r e s s e s  
d e l v in g  i n t o  and d i s c o v e r i n g  a p l a y  from w i t h i n ,  w h i l e  o t h e r ,  more 
t r a d i t i o n a l  approaches  invo lve  an e x t e r n a l  method o f  s tu d y .  This  
c h a p t e r ,  t h e n ,  i s  r a t h e r  an i n t r o d u c t i o n  to P a r t  I I ,  an e x p l a n a t i o n  and 
r a t i o n a l e  o f  p o s s i b l e  a c t i v i t i e s  to  be used i n  a r e s p o n s e - c e n t e r e d  
c la ss room .
S ince  r e s p o n s e - c e n t e r e d  c la ss room s  a re  deep ly  concerned  w i th  
c h a r a c t e r ,  i t  i s  n e c e s s a r y  to  d i s c u s s  some b a s i c  e l em en t s  t h a t  shape 
c h a r a c t e r .  Some obv ious  bu t  o f t e n  over looked c o n s i d e r a t i o n s  a re  the 
p h y s i c a l  p re s e n c e  o f  the  c h a r a c t e r ,  h i s  c l o t h i n g ,  age ,  temperament,  
p a s t  e x p e r i e n c e s ,  g e n e r a l  a t t i t u d e s  and ou t lo o k  on l i f e ,  h i s  educa­
t i o n a l  and c u l t u r a l  background,  o c c u p a t io n ,  r e l i g i o n ,  and i n t e r e s t s .
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Many o f  t h e s e  q u e s t i o n s  can  be answered by r e a d in g  s t a g e  d i r e c t i o n s  or^ 
c h a r a c t e r  d e s c r i p t i o n s  g iven  i n  a p l a y .  U n f o r t u n a t e l y ,  s t u d e n t s  some­
t imes  tend  to  read  on ly  f o r  p l o t ,  w i th  no p r e l i m i n a r y  c o n s i d e r a t i o n s  
o f  c h a r a c t e r .  I f  some o f  t h e s e  q u e s t i o n s  a re  n o t  answered by p la y  
e x p o s i t i o n ,  s t u d e n t s  can  and should  use  t h e i r  own e n e r g i e s  to  appro ­
p r i a t e  answ ers .  What the  c h a r a c t e r  says  and how he behaves when a lone  
o r  w i th  o t h e r s ,  what o t h e r  c h a r a c t e r s  say about  him, how o t h e r s  t r e a t  
h i m - - a l l  t h e s e  a r e  c l u e s  from p l o t  and d ia lo g u e  t h a t  t e l l  the  s tu d e n t  
what  he needs  to  make assum pt ions  about  c h a r a c t e r  b e h a v i o r  and m ot iva ­
t i o n .  S tu d e n t s  need to  r e a l i z e  t h a t  r e a l  people  shape a p l o t - - i t  
d o e s n ' t  evo lve  on i t s  own. R e s p o n s e -c e n te re d  c l a s s e s  q u e s t i o n  how and 
why e v e n t s  o ccu r  and the  answer can be found th rough  c h a r a c t e r  s tudy  
and t e x t u a l  a n a l y s i s .  The main purpose  o f  a r e s p o n s e - c e n t e r e d  c u r ­
r icu lum  i s  to  a c t i v e l y  in v o lv e  s t u d e n t s  w i th  l i t e r a t u r e  and l i f e .
When s t u d e n t s  a re  i n v o lv e d ,  they  a re  i n t e r e s t e d ,  and when they  a re  
i n t e r e s t e d ,  they  l e a m ,  grow, and m a tu re .
The goal  o f  a r e s p o n s e - c e n t e r e d  c u r r i c u lu m  i s  to  deep ly  invo lve  
s t u d e n t s  i n  c h a r a c t e r  s t u d i e s .  The means to  a c h i e v in g  t h i s  goa l  i s  a 
u n iq u e ,  s p e c i f i c  sequence o f  a c t i v i t i e s :  s o l i l o q u y ,  d i a l o g u e ,  and
monologue.  The need and r a t i o n a l e  f o r  t h e s e  was d e a l t  w i th  in  chap­
t e r  I I ,  so a t  t h i s  t ime d e f i n i t i o n s  and r a t i o n a l e  f o r  t h i s  p a r t i c u l a r  
p r o g r e s s i o n  o f  a c t i v i t i e s  w i l l  be r e s t a t e d  b r i e f l y .
S o l i l o q u y  i s  s t u d e n t  t h i n k i n g ;  i t  i s  an i n t e r n a l  unvoiced  con­
v e r s a t i o n .  People  a d d re s s  themselves  c o n t in u o u s ly  th roughou t  t h e i r  
l i v e s .  I t  i s  a n a t u r a l ,  a lmos t  u navo idab le  p r o c e s s .  I t  i s  the f i r s t  
s t e p  i n  d e a l i n g  c r i t i c a l l y  w i th  d ra m a t ic  l i t e r a t u r e .  S tu d e n t  d ia lo g u e
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i s  the  n e x t  im p o r t a n t  s t e p  i n  th e  p r o c e s s ;  i t  i s  the  most im por tan t  
s t e p ,  a c c o rd in g  to  M o f f e t t ,  R o s e n b l a t t ,  and o t h e r s  o f  the  r e sp o n se -  
c e n t e r e d  p h i l o s o p h y .  Dia logue  i s  t a l k  about  something .  I t  i s  ex­
te m por ized .  " I t  i s  g e n e ra te d  o f  the  moment and moves i n  t im e ,  governed 
by s e t t i n g  and c i r c u m s ta n c e s  as w e l l  as  by the  w i l l s  o f  the  s p eak e r s  . , 
i t  i s  spo n tan eo u s ,  ongoing,  unpondered,  and u n c o m p o s e d . M o f f e t t  
s t r o n g l y  b e l i e v e s  t h a t  d i a lo g u e  i s  a majo r  means o f  deve lo p in g  thought 
and language .  The p r o c e s s  o f  t a l k  o f f e r s  s t u d e n t s  th e  chance to  ex­
p r e s s  and v o c a l i z e  t h e i r  own though t s  and o p in io n s  and o f f e r s  them 
th e  o p p o r t u n i t y  to  d i s c o v e r ,  e x p l o r e ,  and r e f u t e  o t h e r  though t s  and 
o p i n i o n s .  Th is  i n  t u r n  a l low s  them to  r e f i n e  t h e i r  own th i n k i n g  and 
to  come t o  s p e c i f i c  c o n c l u s i o n s .  Th is  c o nc lud ing  s t a g e  i s  s t u d e n t  
monologue and i s  a p ro d u c t  r a t h e r  than  a p ro c e s s  a c t i v i t y .  A f t e r  
s o r t i n g  o u t ,  q u e s t i o n i n g ,  and amending extemporaneous d i a l o g u e ,  s t u ­
d e n t s  e l a b o r a t e  and o r g a n iz e  t h e i r  own i d e a s .  A monologue can  be 
v e r b a l  o r  w r i t t e n ,  th e  main id e a  be ing  t h a t  i t  i s  an i n d i v i d u a l  a c t i ­
v i t y ,  an " a lo n e "  p ro d u c t  e v o lv in g  from a " t o g e t h e r "  p r o c e s s .  In the  
r e s p o n s e - c e n t e r e d  c l a s s ro o m ,  most " t o g e t h e r "  a c t i v i t i e s  lead  to  " a lo n e"  
p r o d u c t s  i n  some shape o r  form, because  even though p ro c e s s  i s  more 
im p o r tan t  than  p r o d u c t ,  monologue p ro v id e s  the  o p p o r t u n i t y  to  draw 
loose  ends t o g e t h e r  and form c o n c l u s i o n s .  Monologue p roves  a j u s t i ­
f i a b l e  r a t i o n a l e  f o r  d i a l o g u e .
A r e s p o n s e - c e n t e r e d  c u r r i c u lu m  t h r i v e s  on a c t i v i t i e s  t h a t  
f o s t e r  d i a lo g u e  among s t u d e n t s .  N a t u r a l l y ,  o t h e r  types  o f  a c t i v i t i e s
^Moffett, Teaching the Universe of Discourse, p. 72,
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make up p a r t  o f  th e  c u r r i c u l u m - - a c t l v i t i e s  t h a t  develop  o t h e r  c o g n i t i v e  
s k i l l s  such as  r e a d i n g ,  w r i t i n g ,  and l i s t e n i n g .  S ince  speak ing  i s  the  
a c t i v i t y  most i n d i s p e n s i b l e ,  and t h e r e f o r e  l e n g th y ,  to  a r e sp o n se -  
c e n t e r e d  c u r r i c u lu m ,  i t  w i l l  be d i s c u s s e d  l a s t .
A p a r t  o f  the  s o l i l o q u y  p r o c e s s  i s  the  l i s t e n i n g  to  and read ing  
o f  p l a y s .  There a r e  many ways to  approach  th e s e  a c t i v i t i e s  in  the  
c l a s s ro o m ,  and a v a r i e t y  o f  methods should  be used i n  o r d e r  to  main­
t a i n  s t u d e n t  i n t e r e s t  and invo lvem en t .  Chora l  r ead in g  encourages  
s t u d e n t s  to  improve d i c t i o n ,  l e a r n  c o o p e r a t i o n ,  and e x p e r i e n c e  the  
rhythms o f  la nguage .  I t  can  be done i n f o r m a l l y ,  even sp o n ta n e o u s ly ,  
o r  more fo rm a l ly ,  depending on the  t ime a l l o t t e d  and the  emphasis  the 
t e a c h e r  wants to  p l a c e  on the  a c t i v i t y .  Performance may be the  end 
r e s u l t ,  b u t  t h i s  i s  l e s s  o f t e n  t h e  o b j e c t i v e .  I f  t h i s  formal approach 
i s  d e s i r e d ,  the  fo l lo w in g  s t e p s  a r e  t a k e n :
1. Choose a s e c t i o n  and read  i t  t o g e t h e r  o r  in  p a i r s  u n t i l  
everyone u n d e r s t a n d s  i t .
2. Decide how to  a r r an g e  th e  t e x t  f o r  c h o r a l  r e a d i n g .
3. Have each pe rson  read  a l i n e  to  dec ide  vo ice  p i t c h .  Group 
a l l  v o ic e s  w i th  the  same q u a l i t y  t o g e t h e r .
4. Decide which,  i f  any,  l i n e s  should  be spoken by a s o lo  v o ic e ,  
a sub group,  o r  the  whole group and which l i n e s  would b e s t  be 
spoken by h ig h ,  medium, o r  low v o i c e s .
5.  Read th rough  the  e n t i r e  s e l e c t i o n  as a r r an g ed  and make changes 
i f  needed to  emphasize th e  im p o r tan t  p a r t s .
6.  P r a c t i c e  e x p r e s s i v e  f lu e n c y  by making a l i s t  o f  the  most im­
p o r t a n t  words and p h ra s e s  and then  r ead ing  them a loud  in  
q u ic k  s u c c e s s io n ,  one a f t e r  the  o t h e r ,  changing  vo ic e  and 
f a c i a l  e x p r e s s io n  r a p i d l y  as  the  meaning changes .
7. Read th rough  the  complete t e x t  a g a i n ,  u s ing  a d i f f e r e n t  v o l ­
ume f o r  each d i f f e r e n t  i d e a .  Decide which volume and p i t c h  
l e v e l  i s  b e s t  f o r  each p a r t  to  c l a r i f y  the meaning.  Try out  
v a r i o u s  k in d s  o f  p h r a s i n g ,  i n t o n a t i o n ,  and o t h e r  voca l  e x p r e s s io n .
8.  Experiment w i th  pace .
9.  Decide who 's  going to  read  s o lo  and due t  p a r t s ;  then  r e h e a r s e ;  
t a k e  th e  r e h e a r s a l s  to  h e a r  which p a r t s ,  i f  any,  need more work. 
C o n s id e r  adding  a g u i t a r ,  p i a n o ,  humming, o r  o t h e r  accompaniment.
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10. Share w i th  an aud ience  .
Another  r ead in g  a c t i v i t y  i s  s t o r y  t h e a t r e ,  where one o r  more 
s t u d e n t s  read  the  d ia lo g u e  as  o t h e r  s t u d e n t s  pantomime the  a c t i o n .
At per fo rmance  l e v e l s  music can  be added.  The s t e p s  invo lved  i n  p ro ­
ducing s t o r y  t h e a t r e  a r e  s i m i l a r  to  th o s e  invo lved  i n  c h o r a l  r e a d i n g .
Of c o u r s e ,  the  t e a c h e r  must d e c id e  how much t ime and e f f o r t  t h i s  
a c t i v i t y  w a r r a n t s  and p l a n  a c c o r d i n g l y .  The a c t i v i t y  i s  an e n t e r ­
t a i n i n g  and p r o d u c t i v e  approach to  r e a d in g  a t e x t .
Readers  t h e a t r e  i s  a n o t h e r  approach  to  making t e x t s  come 
a l i v e  f o r  s t u d e n t s .  I t  in v o l v e s  s t u d e n t s  as  o r a l  i n t e r p r e t e r s  o f  
a t e x t ,  sometimes w i th  a n a r r a t o r .  The s e t t i n g  o f  th e  p la y  i s  e s t a b ­
l i s h e d  o f f - s t a g e  i n  the  im a g in a t io n  o f  the  audience  r a t h e r  than  o n - s t a g e  
w i th  the  r e a d e r s .  The c l a s s  needs  to  d i s c u s s  such m a t t e r s  as  s p e a k e r s ,  
s e t t i n g ,  a c t i o n ,  s t y l e ,  and theme; a u n i t y  o f  s t a g i n g  must be agreed 
upon i f  the  a c t i v i t y  i s  to  cu lm in a te  i n  a per fo rmance .
O th e r  approaches  to  r e a d i n g / l i s t e n i n g  a c t i v i t i e s  i n c lu d e  the  
fo l l o w i n g :  r e a d in g  aloud to  c l a s s m a te s  o r  a d i f f e r e n t  a u d ien ce ,
s i l e n t l y  r e a d in g  a t e x t  w h i le  l i s t e n i n g  to  t a p e s  o r  r e c o r d s ,  o r  w atching  
f i lm s  o r  v i d e o - t a p e s .  These a c t i v i t i e s  a l l o w  s t u d e n t s  to  h e a r  meaning 
and em otion ,  which i n  t u r n ,  " . . .  improves s i l e n t  r e a d in g  s k i l l s  and 
comprehension o f  t e x t ,  s t r e n g t h e n s  the  i n t e r n a l i z a t i o n  o f  new language 
forms and v o c a b u la ry ,  and i n c r e a s e s  t h e i r  involvement w i th  l i t e r a t u r e . "
2
M o ffe t t  and Wagner, S tu d e n t -C e n te r e d  Language A r t s  and
Reading ,  K-13, p .  111. 
3,Moffett, Teaching the Universe of Discourse, p. 112.
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There a r e  numerous methods t h a t  can be used to  make t h a t  f i r s t ,  
o r  f i n a l  c o n t a c t  w i th  the  t e x t  a w o r th w h i le ,  e x c i t i n g  e x p e r i e n c e .
With th e se  a c t i v i t i e s  a v a i l a b l e ,  and o t h e r s  l i m i t i e d  only  by t e a c h e r  
and s t u d e n t  im a g in a t io n ,  a s t u d e n t  need n o t  be c o n f ro n te d  c o n t i n u a l l y  
and e x c l u s i v e l y  w i th  s i l e n t  r e a d in g  as  a homework ass ignm ent .
W r i t in g  i s  o f t e n  a c u l m in a t in g  " p ro d u c t "  a c t i v i t y  used i n  the  
r e s p o n s e - c e n t e r e d  c l a s s ro o m .  As d i s c u s s e d  e a r l i e r ,  w r i t i n g  i s  a t i d y  
way o f  p roduc ing  a s t u d e n t ' s  monologue,  which r e f l e c t s  h i s  o rg a n iz e d ,  
e l a b o r a t e d  c o n c l u s i o n s  to  the  s tu d y  o f  a d ram a t ic  work.  There a re  a 
m u l t i t u d e  o f  w r i t i n g  a c t i v i t i e s  t h a t  can  be used to  s p a rk  s t u d e n t  
i n t e r e s t  and im a g in a t io n  f a r  more e x t e n s i v e l y  than th e  u s u a l  t h r e e  o r  
fo u r  page e x p o s i t o r y  e s s a y .  These e s s a y s  a r e  v a l u a b l e  upon o c c a s i o n ,  
bu t  i n  many c la ss room s  they  a r e  too  f r e q u e n t l y  r e q u i r e d ,  whereas d i f ­
f e r e n t  types  of  w r i t i n g  a s s ignm en ts  o f f e r  welcome v a r i e t y  and change .
For example,  have s t u d e n t s  keep a d i a r y  o f  a s p e c i f i c  c h a r a c t e r  from 
d ram a t ic  l i t e r a t u r e .  Th is  a c t i v i t y  p r o v id e s  d e t a i l e d  i n s i g h t  i n t o  r e a ­
l i s t i c  c h a r a c t e r  m o t iv e s  and b e h av io r .  Another  p o s s i b i l i t y  i s  l e t t e r  
w r i t i n g :  from r e a d e r  to  c h a r a c t e r ,  c h a r a c t e r  to  r e a d e r ,  o r  c h a r a c t e r
to  c h a r a c t e r .  Fab le  w r i t i n g  i s  an im a g in a t iv e  w r i t i n g  as s ignm e n t ,  and 
as  f a b l e s  i n c o r p o r a t e  m ora l s  a t  th e  end ,  the  s t u d e n t s  a re  led  to  make 
v a lu e  judgements  f o r  d ra m a t ic  l i t e r a t u r e ,  and i n d i r e c t l y ,  f o r  themselves .  
Some s h o r t e r  w r i t i n g  e x e r c i s e s  in v o lv e  th e  composing o f  e p i t a p h s  f o r  
c h a r a c t e r s ,  p ro v e rb s  o r  a d v e r t i s e m e n t s  based  on d ram a t ic  themes ,  o r  
ha iku  o r  p o e t r y  r e f l e c t i n g  d ram a t ic  emotion.  As w i th  r e a d i n g / l i s t e n i n g  
e x e r c i s e s ,  o n ly  th e  t e a c h e r ' s ,  and h i s  s t u d e n t s '  im a g in a t io n  p l a c e  
l i m i t s  on w r i t i n g  p o s s i b i l i t i e s  t h a t  can  c h a l l e n g e ,  s t i m u l a t e ,  and
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e x c i t e .
T a l k in g / p e r f o r m in g  s k i l l s  form the  b a s i s  f o r  d i a l o g u i n g ,  the 
most im p o r ta n t  p a r t  o f  the  r e s p o n s e - c e n t e r e d  c u r r i r u l u m .  "Per forming"  
r e f e r s  to  e x p e r im e n ta l  c l a ss ro o m  a c t i v i t i e s ,  n o t  pe r fo rm ing  f o r  an 
a u d ie n c e .  Of c o u r s e ,  some a c t i v i t i e s  such as r e a d e r s  t h e a t r e  can  lead  
to  a p r o d u c t  to  be per formed b e f o r e  an a u d ie n c e ,  bu t  th e  p e r fo rm in g /  
expe r im en t in g  d i s c u s s e d  h e re  i s  p r o c e s s - o r i e n t e d  and s t r u c t u r e d  so 
t h a t  s t u d e n t s  a c t i v e l y  e x p l o re  and work ou t  t h e i r  i d e a s  i n  g roups ,  
l e a d in g  t o  some l a t e r  c o n c l u s i v e  s t a t e  a lo n e .
The t a l k i n g / p e r f o r m i n g  a c t i v i t i e s  f a l l  i n t o  s e v e r a l  c a t e g o r i e s :  
w h o l e - c l a s s  e f f o r t s ,  s p e e c h - o r i e n t e d  a c t i v i t i e s ,  movement e x p l o r a t i o n ,  
i m p r o v i s a t i o n  and r o l e - p l a y i n g  e x e r c i s e s ,  s c r i p t  c r e a t i o n ,  and a r t  p r o ­
j e c t s .  These w i l l  be d i s c u s s e d  i n  o r d e r .
An a l l - c l a s s  a c t i v i t y ,  judged as  " . . . pe rhaps  the  most  im­
p o r t a n t  s i n g l e  s k i l l  i n  th e  r e p e r t o r y  o f  p e r s o n a l  growth a c t i v i t i e s , " ^  
by Rober t  and I s a b e l  Hawley, i s  t h a t  o f  b r a i n s t o r m i n g .  B a s i c a l l y ,  
b r a in s t o rm in g  i s  a group way o f  amassing p o s s i b l e  s o l u t i o n s  to  a problem. 
S tu d e n t s  o f f e r  s u g g e s t io n s  as  sp o n tan eo u s ly  and r a p i d l y  a s  p o s s i b l e  and 
a l l  i d e a s  a r e  r e c o r d e d .  T h is  a c t i v i t y  g iv e s  s t u d e n t s  a mind-expanding 
way o f  t h i n k i n g  t h a t  f o s t e r s  c r e a t i v i t y  and v e r s a t i l i t y .  The l a rg e  
volume o f  id e a s  b r a in s t o rm in g  produces  i s  the  r e s u l t  o f  s t u d e n t s  spon­
t a n e o u s l y  p a r t i c i p a t i n g ,  and i t  encourages  a n o n - c o m p e t i t i v e  c lass room 
a tmosphere .  The r u l e s  f o r  b r a in s t o rm in g  a r e  as f o l l o w s :
1. Express  no n e g a t i v e  e v a l u a t i o n .
^Hawley and Hawley, Human Values i n  the  C la ss room,  p.  38.
44
2. Work f o r  q u a n t i t y ,  no t  q u a l i t y .
3. Expand on each o t h e r ' s  i d e a s .
4. Encourage f a r - o u t  i d e a s .
5. Record each i d e a .  g
6.  S e t  t ime l i m i t  and obey i t .
A f t e r  a l l  i d e a s  o r  p o s s i b l e  s o l u t i o n s  a r e  r e c o rd e d ,  th e  group s e l e c t s  
and m o d i f i e s  s u g g e s t i o n s  f o r  f u r t h e r  d i s c u s s i o n  and p o s s i b l e  implement 
t a t i o n .  B ra in s to rm in g  i s  a f r u i t f u l  way o f  drawing o u t  many id e a s  
i n  a s h o r t  p e r i o d  o f  t im e ,  and i t  t a k e s  advantage  o f  d i v e r s e  i n p u t .
Rank o r d e r i n g  i s  a n o t h e r  a l l - c l a s s  a c t i v i t y  used to  h e lp  s t u ­
d e n t s  c l a r i f y  v a l u e s .  A f t e r  g e n e r a l  c l a s s  d i s c u s s i o n  o f  s p e c i f i c  
c h a r a c t e r s  i n  a p l a y ,  s t u d e n t s  a r e  asked to  i n d i v i d u a l l y ,  upon r e f l e c ­
t i o n ,  g iv e  a rank  o r d e r  o f  the  c h a r a c t e r s :  who i s  " b e s t , "  "second 
b e s t "  and so on.  S tu d e n t s  make a ch o ice  and dec ide  on some rank ing  in  
a s h o r t  p e r i o d  o f  t im e ,  a s  w i th  b r a i n s t o r m i n g .  A f t e r  j u d g in g  the  c h a r ­
a c t e r s ,  t h e  e n t i r e  c l a s s  compares n o t e s  and d i s c u s s e s  the  r ea sons  f o r
t h e i r  c h o i c e s .  The t e a c h e r  m e d i a t e s ,  focuses  and d i r e c t s  d i a lo g u e .
A f t e r  c l a s s  d i s c u s s i o n ,  the  s t u d e n t s  r e - r a n k  the  c h a r a c t e r s ,  bu t  t h i s  
t ime th e y  have a c l e a r e r  and b e t t e r  o rg an iz ed  u n d e r s t a n d i n g  o f  t h e i r  
own v a l u e s .  I f  the  t e a c h e r  p r e f e r s ,  the  s t u d e n t s  work i n  smal l  groups 
to  t a l k  o u t  d i f f e r e n c e s  o f  o p in i o n .  F i n a l l y ,  the  group p r e s e n t s  a 
c o h e re n t  view, and i n d i v i d u a l  s t u d e n t s  a r e  asked to  fo l l o w  up w i th  
some s o r t  o f  p o l i s h e d - - w r i t t e n  o r  verba l - -m ono logue  a c t i v i t y .
A l l - c l a s s  d i s c u s s i o n s  do n o t  have to  fo rm a l ly  r e v o lv e  around a 
s p e c i f i c  s t r u c t u r e  such as  b r a in s t o rm in g  o r  rank  o r d e r i n g .  These d i s ­
c u s s io n s  can be h e ld  a t  any t ime du r in g  the  s tudy  o f  d ra m a t ic  l i t e r a t u r e .
^ I b i d . ,  p.  39.
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They a r e  in fo rm a l  and o f  any l e n g th  depending on s t u d e n t  i n t e r e s t  and 
i n p u t ,  b u t  the  t e a c h e r  c a r e f u l l y  d i r e c t s  and g u ide s  t h e  p r o g r e s s  o f  the 
group .
The n e x t  group o f  d ia lo g u e  a c t i v i t i e s  a r e  c a t e g o r i z e d  as  speech 
e x e r c i s e s .  They a r e  v a r i e d  enough to  in v o lv e  any number o f  s t u d e n t s ,  
from p a i r s  to  the  e n t i r e  c l a s s ,  b u t  u s u a l l y  t h e s e  a c t i v i t i e s  c a l l  f o r  
smal l  g roups  o f  f o u r  to  s i x  s t u d e n t s .
Working i n  p a i r s ,  s t u d e n t s  can i n v e n t  d i a l o g u e s :  a c h a r a c t e r
co n v e r s in g  w i th  h i s  c o n s c i e n c e ,  a t e l e p h o n e  c o n v e r s a t i o n ,  o r  an i n t e r ­
view. These a r e  d i s c u s s e d  befo rehand  and p r e s e n t e d  extemporaneously  
f o r  the  r e s t  o f  the  c l a s s .  S ince  t h e s e  a r e  p r i m a r i l y  p r e s e n t a t i o n s  
r e f l e c t i n g  i d e a s  and c o n c l u s i o n s  o f  the  s t u d e n t s ,  they  a re  c o n s id e re d  
a p ro d u c t  a c t i v i t y .  The im p o r ta n t  p r o c e s s  has  taken  p l a c e  du r in g  the 
s t u d e n t s '  p l a n n in g  o f  the  p r e s e n t a t i o n .  For t h i s  r e a s o n ,  the  t e a c h e r  
can c o n s i d e r  t h i s  a monologue a c t i v i t y  even though th e  p ro d u c t  i s  a 
d i a lo g u e .
Small groups  lend  themselves  to  d e b a t e  and d i s c u s s i o n  a c t i v i t i e s .  
Formal d e b a t e  encompasses a s e t  o f  r u l e s  and s t r a t e g i e s  t h a t  many t e a c h e r s  
do n o t  wish  to  d e a l  w i th  i n  the  E n g l i s h  c l a ss ro o m ,  and the  a c t i v i t y  can 
a l s o  be t ime-consuming because  o f  the  r e s e a r c h  in v o lv e d .  N e v e r t h e l e s s ,  
most o f  th e  p r i n c i p l e s  o f  formal deba te  a r e  used i n  d i s c u s s i o n  groups 
t h a t  l e ad  to  p an e l  p r e s e n t a t i o n s  o r  in fo rm a l  d e b a t e s  i n  the  c lass room :  
a problem i s  s t a t e d  i n  c o n c i s e  t e rm s ,  a f f i r m a t i v e  and n e g a t i v e  s id e s  
p r e s e n t  and su p p o r t  t h e i r  o p in i o n s  i n  p red e te rm in ed  a l l o t m e n t s  o f  t ime,  
r e f u t a t i o n  occu r s  ( a l s o  i n  p rede te rm ined  amounts o f  t i m e ) ,  and workable 
s o l u t i o n s  a r e  o f f e r e d .  In  the r e s p o n s e - c e n t e r e d  c l a s s ro o m ,  d i s c u s s i o n
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groups  s a t i s f y  th e  " p r o c e s s "  r e q u i re m e n t s  and pan e l  p r e s e n t a t i o n s  and 
in fo rm a l  d e b a t e s  s a t i s f y  the  " p ro d u c t "  needs .
There  i s  a f i v e - s t e p  p r o c e s s  to  be fo l lowed f o r  r e s o l v i n g  
i n t e r p e r s o n a l  c o n f l i c t s  as  s e t  down by Leland and Mary Howe i n  
P e r s o n a l i z i n g  E d u c a t i o n ;
1. Formula te a s t a t e m e n t  o f  the  problem,
2. C l a r i f y  dimensions  o f  th e  c o n f l i c t .
3. B ra ins to rm  p o s s i b l e  s o l u t i o n s  to  the  c o n f l i c t .
4. I d e n t i f y  the  consequences .
5. Choose a m u t u a l l y  a c c e p t a b l e  s o l u t i o n . &
As s t u d e n t s  move from problem to  s o l u t i o n ,  the  t e a c h e r  c i r c u l a t e s  
among the  groups  and o f f e r s  gu idance  when n e c e s s a r y .  Sometimes r e ­
fo cu s in g  w i l l  be n e c e s s a r y  and o t h e r  t imes  a spa rk  o f  en thus ia sm .  
O c c a s io n a l ly  th e  t e a c h e r  might  have to  p ro v id e  an oppos ing  view f o r  
c o n s i d e r a t i o n .  Whatever the  group n e e d s ,  the  t e a c h e r  must be t h e r e  
ready  to  p ro v id e  i t  o r  show the  s t u d e n t s  how to  p ro v id e  i t .
Speech a c t i v i t i e s  to  be per formed by the  e n t i r e  c l a s s  can take  
th e  form o f  an e l e c t i o n ,  a town m e e t in g ,  o r  a mock t r i a l .  A c t u a l l y ,  
t h e s e  a c t i v i t i e s  can be u n d e r ta k en  as an a l l - c l a s s  im p r o v i s a t i o n ;  in  
t h i s  c a se  the  p ro c e s s  t a k e s  p l a c e  as  the  per formance  e v o l v e s .  L a t e r ,  
a monologue a c t i v i t y  i s  a s s i g n e d .  I f  used as  p ro d u c t  a c t i v i t i e s ,  the  
c l a s s  d i s c u s s e s  i d e a s  to  be i n c o r p o r a t e d  i n  the  f i n a l  p r e s e n t a t i o n .
Any s o l u t i o n  i s  w orkab le ,  p r o v id i n g  t h a t  the  s t u d e n t s  go through the 
e s s e n t i a l  p r o c e s s  o f  d i a lo g u e  and d e c i s i o n .
B r i e f l y ,  two speech  a c t i v i t i e s  w i l l  be mentioned t h a t  must 
f u n c t i o n  as p r o d u c t ,  b u t  which p ro v id e  an a l t e r n a t i v e  to  w r i t t e n
^Howe and Howe, P e r s o n a l i z i n g  E d u c a t io n , p .  77.
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monologuing .  They a r e  u s u a l l y  done i n d i v i d u a l l y .  The f i r s t  i s  the 
p e r s u a s i v e  speech .  The s t u d e n t ,  a f t e r  a smal l  group d i s c u s s i o n ,  
commits h i m s e l f  t o  a s p e c i f i c  v iew po in t  o f  a c e r t a i n  c h a r a c t e r  o r  
c h a r a c t e r  b e h a v io r .  He then  p r e s e n t s  h i s  o p in io n  to  the  r e s t  o f  the 
c l a s s  in  hopes o f  c o nv inc ing  them o f  h i s  i d e a s .  The second a c t i v i t y  
i s  making a tape  r e c o r d i n g .  Again,  t h i s  i s  monologuing and works b e s t  
when the  s t u d e n t  f i r s t  goes th rough  a d i a lo g u e  p r o c e s s  b e fo re  c l a r i f y i n g  
and r e f i n i n g  h i s  t h o u g h t s .
Speech e x e r c i s e s  a r e  e f f e c t i v e  in  p roduc ing  s t u d e n t s '  voca l  
r e s p o n s e ,  however,  on a n o t h e r  l e v e l ,  movement a c t i v i t i e s  evoke p h y s i c a l  
r e s p o n s e .  C o u r tn e y ' s  book Teaching  Drama d e a l s  p r i m a r i l y  w i th  elemen­
t a r y  schoo l  c h i l d r e n ,  but  h i s  g o a l s  a l s o  app ly  to  secondary  school  s t u ­
d e n t s :
1. To r e l e a s e  c h i l d r e n ' s  e n e r g i e s  and emotions  th rough  movement.
2. To a l lo w  c h i l d r e n  to  have knowledge and c o n t r o l  o t  the  workings 
o f  t h e i r  b o d ie s .
3. To develop  the  a b i l i t y  to  communicate th rough  movement and 
r e a l i z e  the  need f o r  t h i s . ^
E xp lo r ing  c h a r a c t e r i z a t i o n  th rough  movement opens new ch an n e ls  o f  
th i n k in g  f o r  s t u d e n t s .  By showing pure  movement to  r e f l e c t  th e  mood 
o r  tone o f  a c h a r a c t e r  o r  an e n t i r e  p l a y ,  a s t u d e n t  e x p r e s s e s  h i s  " gu t -  
l e v e l "  f e e l i n g s  and th us  l e a m s  more aoout  h i m s e l f  a s  w e l l  as  the  c h a r ­
a c t e r  o r  l i t e r a r y  work.  Witn t n e s e  f e e l i n g s  a s  p a r t  o f  h i s  e x p e r i e n c e ,  
he opens h im s e l f  up to  a l t e r n a t i v e  id e a s  and o p i n i o n s .  In o t h e r  words,  
as  he exper im en t s  w i th  movement, he e x p l o re s  h i s  r e s p o n s e s  i n  dep th  and 
grows w i t h  them.
^Courtney, Teaching Drama, p. 37.
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What a r e  some o f  the  s p e c i f i c  e x e r c i s e s  a t e a c h e r  can engage 
h i s  s t u d e n t s  i n  to  encourage  them to  respond? The c h o ic e s  a re  e n d l e s s :
1. Have s t u d e n t s  move to  the  rhythm o f  a c h a r a c t e r  o r  a p la y .
I s  the  c h a r a c t e r ' s  p e r s o n a l i t y  (and body) l i g h t ,  heavy,  qu ick ,  
s low, wooden, s i n u o u s ,  e t c .  I s  the  c h a r a c t e r  open,  s e c r e t i v e ,  
s a d ,  happy,  b r a v e ,  f e a r f u l ,  e t c .
2. Have s t u d e n t s  c r e a t e  pu re  movement and sound to communicate 
th e  above c h a r a c t e r i s t i c s .
3. Have s t u d e n t s  move a n d / o r  sound to  show t h e i r  sen so ry  o b s e r ­
v a t i o n s  o f  a c h a r a c t e r  o r  a p l a y :  how does he ( i t )  f e e l ,
s m e l l ,  sound,  t a s t e ?
4. Have s t u d e n t s  c r e a t e  a connec ted  machine to  show the  c h a r a c t e r  
r e l a t i o n s h i p s  working i n  the  p l a y .
5. Have s t u d e n t s  show c h a r a c t e r  v a lu e s  by r e l a t i n g  movement to  
c o n c r e t e  o b j e c t s ,  i d e a l l y ,  o b j e c t s  from the  p l a y .
Movement and sound lead  to  a n o t h e r  l e v e l  o f  re s p o n d in g ,  t h a t
o f  im p r o v i s a t i o n  and r o l e - p l a y i n g .  Im p ro v i s a t i o n  i s  an a c t i v i t y  used
e x t e n s i v e l y  i n  a c t o r  t r a i n i n g ,  and i t  r e q u i r e s  much s k i l l  and p r a c t i c e
to  l e a m  t o  im prov ise  e f f e c t i v e l y  i n  a t h e a t r i c a l  s e n s e .  But i f  the
t e a c h e r  u s e s  t h i s  a c t i v i t y  knowledgeably  and n o n - e v a l u a t i v e l y ,  w i th  no
o u t s i d e  a u d i e n c e ,  im p r o v i s a t i o n  and r o l e - p l a y i n g  a r e  p ro d u c t i v e  t o o l s
f o r  e x p l o r i n g  r e sponse  to  d ra m a t ic  l i t e r a t u r e .  As opposed to  speech
a c t i v i t i e s ,  i m p r o v i s a t i o n  i s  pure  p r o c e s s ,  because  impromptu d i s c u s s i o n
comes ou t  i n  the  s cene ;  t h e r e  i s  no d i s c u s s i o n  b e fo re h a n d ,  as  i n  speech
p r e s e n t a t i o n s .  As w i th  movement, the  p o s s i b i l i t i e s  f o r  im p ro v i s a t io n
a r e  i n e x h a u s t i b l e ,  and i f  th e  t e a c h e r ' s  Im a g i n a t i o n  e v e r  f a i l s ,  t h e r e
i s  a w e a l th  o f  t e x t s  to  c o n s u l t  f o r  w or thwhile  and numerous s u g g e s t io n s .
Some o f  th e  b e s t  s o u rce s  a r e :  N e l l i e  M cC as l in ' s  C r e a t i v e  Dramatics  i n
th e  C lass room , G a b r ie l  B a m f i e l d ' s  C r e a t iv e  Drama i n  S c h o o l s , Br ian  Way's
Development Through Drama, John Hodgson' s  and E rn e s t  R i c h a r d ' s
I m p r o v i s a t i o n , and V io la  S p o l i n ' s  Im p ro v i s a t i o n  f o r  th e  T h e a t e r .
49
To promote an open atmosphere conducive to  good im p r o v i s a t i o n ,  
the  t e a c h e r  should  encourage s t u d e n t s  to  i m p r o v i s a t i o n a l l y  use  the  
c l a ss ro o m .  For example,  a c h a i r  can  become a t h r o n e ,  a p l a t f o r m ,  o r  
a s o f a .  The t e a c h e r ' s  desk  can  be t rans fo rm e d  i n t o  a cave ,  a c l o s e t ,  
o r  w ha teve r  e l s e  has app ro x im a te ly  a s i m i l a r  shape.  P l a n t s  can  be a 
j u n g l e ,  c o f f e e  cans  and upside-down was te  b a s k e t s  can  become m u s ic a l  
i n s t r u m e n t s .  The t e a c h e r  should  encourage  im a g in a t io n  on a l l  l e v e l s  
to  le ad  to  a c r e a t i v e  atmosphere  i n  the  c la ss room .
Here a r e  some s p e c i f i c  i m p r o v i s a t i o n / r o l e - p l a y i n g  e x e r c i s e s  
des igned  to  b r i n g  o u t  and e x p l o re  s t u d e n t  re s p o n s es  and to  encourage  
s t u d e n t s  t o  e x p l o re  o t h e r s '  r e s p o n s e s :
1. Have s t u d e n t s  im prov ise  a s p e c i f i c  scene  i n  t h e i r  own words,
t r a n s f o r m i n g  th e  a u t h o r ' s  language  i n t o  t h e i r  own.
2. Have s t u d e n t s  im prov ise  a scene u s in g  the  c h a r a c t e r ' s  though t s
r a t h e r  than  words.  T h is  i s  v a l u a b l e  f o r  r e v e a l i n g  s u b t e x t ,  o r  
g e t t i n g  to  what the  scene  i s  " r e a l l y  abou t"  and d i s c o v e r i n g  
c h a r a c t e r  m o t i v a t i o n s  and e x p l a n a t i o n s  o f  b e h a v io r .
3. Have s t u d e n t s  r o l e - p l a y  c h a r a c t e r s ,  e x p l o r i n g  the  s i t u a t i o n  
from d i f f e r e n t  p o i n t s  o f  view.
4.  Have s t u d e n t s  im prov ise  a l t e r n a t i v e  c o u r s e s  o f  a c t i o n  a t  p o i n t s
o f  c o n f l i c t ,  c l im ax ,  o r  denouement.
5. Have s t u d e n t s  d i s c u s s  a theme from the  p la y  i n  im p r o v i s a t i o n  
from d i f f e r e n t  c h a r a c t e r s '  p o i n t s  o f  view.
6. Have s t u d e n t s  im prov ise  a d i s c u s s i o n  between a c h a r a c t e r  and 
h i s  c o n s c i e n c e .  Th is  e x e r c i s e  can  be expanded to  i n c lu d e  two 
s t u d e n t s  o r  two groups  o f  s t u d e n t s ,  thus  i n v o l v in g  the  e n t i r e  
c l a s s .
7. O th e r  crowd scene  im p r o v i s a t i o n s  which can in c lu d e  the  whole 
c l a s s  a r e  ly n c h in g ,  r e v o l u t i o n ,  welcoming commit tee ,  mut iny ,  
o r  s t r i k e .
I f  c l a ss ro o m  atmosphere and en thus ia sm  a re  conducive  to  impro­
v i s a t i o n  and r o l e - p l a y i n g ,  t h e s e  a c t i v i t i e s  a re  some o f  the  b e s t  ways 
o f  e x p l o r i n g  s t u d e n t  r e s p o n s e ,  a l t e r n a t i v e  modes o f  b e h a v i o r ,  and 
v a lu e s  c l a r i f i c a t i o n .
S c r i p t  w r i t i n g  can  be c o n s id e r e d  as p r o d u c t ,  b u t  s i n c e  i t  i s
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b e s t  done in  groups r a t h e r  than  a lo n e ,  i t  i s  in c lu d e d  as  a d ia lo g u e  
a c t i v i t y .  I t  i s  an e x e r c i s e  t h a t  can become tim e-consum ing , so the  
t e a c h e r  w i l l  have to  use  h i s  d i s c r e t i o n  in  d e c id in g  i f  th e  a c t i v i t y  i s  
j u s t i f i a b l e .  N a tu r a l ly ,  s tu d e n t  i n t e r e s t  and en th u s iasm  h e lp  d i c t a t e  
th e  needs  o f  th e  c l a s s .  C ourtney  o u t l i n e s  th e  fo l lo w in g  p ro ced u re  fo r  
p la y  w r i t i n g  in  c l a s s :
1. Im p ro v isa t io n  (S tu d e n ts  im prov ise  some d ra m a tic  a c t i o n  they  
w ish  to  expand in t o  a p la y .  O bv ious ly ,  many avenues w i l l  have 
to  be ex p lo re d  b e fo re  an a c c e p ta b l e ,  v i a b l e  p l o t  e m e rg e s .) .
2. W rite  th e  s c e n a r io .  [Group e f f o r t ! ]
3. P o l i s h  the  im p ro v is a t io n .  [Work o u t  p l o t ,  c o n f l i c t ,  c l im ax ,  
e t c .  th rough  e x p lo r in g  a l t e r n a t i v e  s o lu t io n s . ]
4 . W rite  th e  d ia lo g u e .  [Group e f f o r t ! ]
5. F in a l  im p ro v is a t io n  and p o l i s h i n g  o f  th e  s c r i p t .
By d i s c u s s in g  d ia lo g u e  and m o t iv a t io n  p rob lem s, the  s tu d e n t s  go through  
an i n t e n s e  p r o c e s s .  In  the  end , the  f i n i s h e d  s c r i p t  i s  t r u l y  a p a r t  o f  
a l l  s tu d e n t s  in v o lv ed .
A v a r i e t y  o f  a r t  p r o j e c t s  round o u t  th e  d ia lo g u e  s e r i e s  o f  
a c t i v i t i e s  t h a t  e l i c i t  s tu d e n t  r e s p o n s e .  Even i f  u n s k i l l e d  o r  uninform ed 
in  th e  a r e a ,  t e a c h e r s  shou ld  re c o g n iz e  th e  p o s s i b i l i t i e s  a r t  p r o j e c t s  
o f f e r  s tu d e n t s  i n  e x p re s s in g  t h e i r  f e e l i n g s .  In  f a c t ,  some s tu d e n t s  
who seem u n re sp o n s iv e  and unab le  to  e x p re s s  them selves  i n  o th e r  a re a s  
may t o t a l l y  open up th rough  a r t  m edia . Some s p e c i f i c  a r t  p r o j e c t s  a r e :
1. Have s tu d e n t s  c r e a t e  a c o l l a g e ,  u s in g  magazine and newspaper 
p i c t u r e s  o r  p h ra s e s  to  show t h e i r  re sp o n ses  and f e e l i n g s  about 
a c h a r a c t e r  o r  a work.
2. Have s tu d e n t s  c r e a t e  a sound c o l l a g e  u s in g  a ta p e  r e c o r d e r ,  t h a t  
d e m o n s tra te s  th e  em otions o f  a p la y  th rough  a u r a l  s t i m u l i .
3. Have s tu d e n t s  d e s ig n  and c o n s t r u c t  masks t h a t  e x p re s s  the  
e s se n c e  o r  e s s e n t i a l  q u a l i t i e s  o f  t h e i r  f a v o r i t e  c h a r a c t e r s .
4 .  Have s tu d e n t s  p a i n t ,  s k e tc h ,  o r  f i n g e r p a i n t  a scene d e p ic t in g
QCourtney, Teaching Drama, p. 35,
51
a g e n e ra l  image o r  c o n ce p t o f  th e  p la y .
5. Have s tu d e n t s  d e s ig n  book j a c k e t s ,  c r e a t e  c a r t o o n s ,  p o s t e r s ,  
o r  c e n t e r f o l d s  t h a t  show t h e i r  re sp o n ses  to  d ram a tic  l i t e r a ­
t u r e .
These a r t  p r o j e c t s  a re  p ro d u c ts  o f  l e a r n in g  as  i s  th e  th r e e  o r  fo u r  
page e s s a y ,  b u t  th e se  i n d i v i d u a l l y  c r e a t i v e  e x p re s s io n s  a r e  s t i l l  the  
r e s u l t  o f  s o l i l o q u y  and d ia lo g u e  a c t i v i t i e s .  These p r o j e c t s  p ro v id e  
an a l t e r n a t i v e ,  im a g in a t iv e  way o f  m onologuing, a way o f  o r g a n iz in g ,  
c l a r i f y i n g ,  and p e r s o n a l i z in g  re sp o n se s  and th o u g h ts .
PART II
A RESPONSE-CENTERED CURRICULUM: 
APPLICATION
CHAPTER VII 
INTRODUCTION
These f i f t e e n  p la y s  form th e  b a s i s  f o r  s tu d y  in  a y e a r - lo n g
e l e c t i v e  d ra m a tic  l i t e r a t u r e  c o u rse  in  g rad es  te n  th rough  tw elve :
T w en tie th  C entury
The Odd C oup le , by N e il  Simon 
The M ira c le  W orker, by W illiam  Gibson 
The C r u c i b l e , by A r th u r  M i l l e r  
Ah, W i ld e r n e s s ! , by Eugene O’N e i l l  
F id d l e r  on th e  Roof, by Jo seph  S t e i n
N in te e n th  C entury
The I n s p e c to r  G e n e ra l , by N ic o la i  Gogol
A D o l l ' s  House, by H enrik  Ib sen
Arms and the  Man, by George Bernard  Shaw
E ig h te e n th  C entury
The R i v a l s , by R ichard  S h e r id an
S e v e n te e n th  C entury
The Im aginary  I n v a l i d , by M olie re
E l iz a b e th a n  P e r io d
The Taming o f  the Shrew, by W illiam  Shakespeare
M edieval P e r io d
Everyman, anonymous
Greek P e r io d
L y s i s t r a t a , by A ris to p h a n e s
A v an t-g a rd e  P e r io d
R h in o c e ro s , by Eugene Ionesco  
The American Dream, by Edward Albee
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M o l ie r e ' s  comedy The Im aginary  In v a l id  s e rv e s  a s  a model, 
p ro v id in g  a p r o g r e s s io n  o f  a c t i v i t i e s  based on a r e s p o n s e -c e n te r e d  
approach  to  l e a r n in g .  S ince  th e  p ro c e s s  f o r  The Im aginary  I n v a l id  
i s  a m odel, th e  te a c h e r  i s  i n v i t e d  and encouraged  to  expand, m odify , 
o r  om it any a c t i v i t i e s  he d e c id e s  n e c e s s a ry  to  b e s t  f i t  s p e c i f i c  
c l a s s e s .  For i n s t a n c e ,  the  amount o f  p r e s e n t a t i o n a l  a c t i v i t i e s  a 
c l a s s  p u rsu e s  w i l l  depend h e a v i ly  on th e  r e a d in e s s  and en th u siasm  o f  
the  s tu d e n t s  in v o lv e d .  Above a l l  e l s e ,  a r e s p o n s e -c e n te r e d  c u r r ic u lu m  
must rem ain  f l e x i b l e .  The rem ain ing  fo u r te e n  p la y s  i n  th e  c o u rse  o u t ­
l i n e  a re  d is c u s s e d  o n ly  b r i e f l y  a s  to  p l o t  and s t r u c t u r e .  I f  th e  work 
in  q u e s t io n  p o s s e s s e s  e lem en ts  t h a t  lend  them selves  s p d c i f i c a l l y  to  
re s p o n s e -c e n te r e d  a c t i v i t i e s ,  t h a t  i s ,  beyond th o se  p ro v id ed  in  
The im ag inary  I n v a l i d  p r o c e s s ,  th ey  w i l l  be d i s c u s s e d  in  d e t a i l .
The c o u rse  i s  d es ig n ed  to  beg in  w i th  the  c o n s id e r a t i o n  o f  
con tem porary  works and p ro g re s s  th rough  th e  s tu d y  o f  p e r io d  p l a y s ,  th e  
r a t i o n a l e  being  t h a t  by th e  end o f  th e  y e a r ,  s tu d e n t s  w i l l  be more 
ca p a b le  o f  h an d l in g  tn e  u n f a m i l i a r  language and s t r u c t u r e  o f  the  
e a r l i e r  p l a y s .  Works o t  th e  a v a n t -g a rd e ,  because  they  r e q u i r e  s p e c i a l  
o r i e n t a t i o n ,  w i l l  b e s t  be s tu d ie d  l a s t  in  th e  c o u r s e .
CHAPTER VIII
A PROCESS FOR THE IMAGINARY INVALID 
The Im aginary  I n v a l id  ta k e s  a f a r c i c a l  look a t  hypochondria  
and th e  m ed ica l  p r o f e s s io n .  Argan, th e  main c h a r a c t e r ,  i s  a hypo­
c h o n d r ia c .  He se e s  the  adv an tag es  o f  f r e e  m ed ica l c a r e  and p la n s  the  
m a rr ia g e  o t  h i s  d a u g h te r  A ngélique to  Thomas D ia f o i r u s ,  whose f a t h e r  
i s  a d o c to r .  But A ngélique i s  d eep ly  in  love w ith  C le a n te  and r e f u s e s  
to  obey h e r  f a t h e r ' s  w ish e s .  T o i n e t t e ,  th e  s e r v a n t ,  s e e s  c l e a r l y  how 
th e  m ed ica l  p r o f e s s io n  ta k e s  advan tage  o f  Argan; she a l s o  see s  how 
devo ted  A ngélique  i s  to  h e r  f a t h e r  and how co n iv in g  and v ic io u s  
A rg a n 's  w ife  B e l in e  i s .  Through v a r io u s  h i l a r i o u s  m asquerades ,  she 
soundly  co n v in ces  Argan o f  h i s  wrong p e r c e p t io n s .  In  the  end , Angélique 
m a r r i e s  C le a n te ,  Argan p la n s  to  become a d o c to r ,  and everyone c e l e b r a t e s .  
A c t i v i t y  O b je c t iv e
1. Read p ro lo g u e  to g e th e r  1. To in t ro d u c e  rhythm s, word
as  c l a s s  in  c h o ra l  g ro u p s .  p a t t e r n s ,  and in to n a t io n s
o c c u r in g  in  M o lie re - ty p e  drama.
2. T each er  p r e s e n t a t i o n  o f  an 2. To a c q u i re  background knowledge,
i n t r o d u c t i o n  to  M o lie re :  h i s  To d e f in e  s p e c i f i c  d e t a i l s ,
l i f e  as  an a c t o r ,  hopes to  To g a in  a f l a v o r  and f e e l in g
become a g r e a t  t r a g e d ia n ,  f o r  th e  p e r io d .  To beg in  to
p o p u l a r i t y  w i th  Louis  XIV, draw r e l a t i o n s h i p s  between an
e lem en ts  o f  h i s  s t y l e ,  i n f l u -  a r t i s t i c  p ro d u c t  and the  form
ence o f  comedia d e l l ' a r t e  on o f  l i v i n g  which p roduces  and
h i s  w r i t i n g ,  and th e  m anners ,  su rro u n d s  i t .
i d e a s ,  a r t ,  and l i f e  s t y l e  o f  
th e  p e r io d .
3. D isc u ss  what type  o f  music 3. To e l i c i t  f i r s t  re s p o n s e s .  To
m ight accompany the  p ro lo g u e  p r o j e c t  s t y l e  by i l l u s t r a t i n g
to  The Im aginary  I n v a l i d ; and c a t e g o r i z i n g  d e t a i l s .
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Activity
T eacher  p la y  some p o s s i b i l i ­
t i e s ;  d i s c u s s  what pu rpose  
th e  p ro lo g u e  s e r v e s .
4 . Read the  a l t e r n a t i v e  p ro lo g u e  
to g e th e r  and p r o j e c t  theme o f  
the  p la y ;  i f  no re sp o n se  to  
t h i s ,  read  A rg a n 's  f i r s t  speech 
and then  e l i c i t  r e s p o n s e s .
5 . A ss ign  r e a d in g  o f  Act I .
P lay  r e c o rd in g  o f  Act I .  
D iscu ss  the  c h a r a c t e r  o f  
Argan and T o i n e t t e ;  b ra in s to rm  
a d j e c t i v e s  d e s c r ib in g  them.
D iv ide  i n t o  p a i r s .  Im provise  
A rg a n 's  and T o i n e t t e ' s  scene  
in  A ct I .
In the  same p a i r s ,  im prov ise  
a sound and movement scene 
(se e  C h ap te r  VI, p . 47) between 
Argan and T o i n e t t e ,  showing 
t h e i r  c h a r a c t e r i s t i c s  and 
r e l a t i o n s h i p .
Ask f o r  v o lu n t e e r s  to  r e ­
c r e a t e  t h e i r  d ia lo g u e  impro­
v i s a t i o n  f o r  the  c l a s s .
Objective
To make c o n n e c t io n s  between 
d i f f e r e n t  forms o f  e x p re s s io n :  
drama and m usic .
4. To become aware o f  and be a b le  
to  i n t e r p r e t  fo reshadow ing .
To look  a t  th e  c o n c re te  g iv ­
ens o f  a t e x t  which lead  to  a 
b a s ic  u n d e rs ta n d in g  o f  i t .
5 . To develop  r e s p o n s i b i l i t y  and 
s e l f - d i r e c t i o n .  To develop  
the  a b i l i t y  to  work a lo n e .
6. To c a t e g o r i z e  and d e s c r ib e  
c h a r a c t e r i s t i c s  and p e r s o n a l i t y  
t r a i t s  w i th o u t  p la c in g  a va lue  
on them. To respond i n t u i t i v e l y .
7. To develop d ia lo g u e  based on 
o rg a n ic  im p u lse .  To f u r t h e r  
p e r s o n a l i z e  th e  t e x t .
8 . To l e a m  c o o p e r a t io n .  To ex­
p r e s s  p e r s o n a l i t y  t r a i t s  on
an o rg a n ic  l e v e l .  To e s t a b l i s h  
n o n - v e r b a l ly  a r e l a t i o n s h i p  
between two p e o p le .
9 .  To d em o n stra te  p e r s o n a l  i n t e r ­
p r e t a t i o n  in  f r o n t  o f  an 
au d ien ce .
10. C la s s  d i s c u s s io n  o f  B e l in e
and A n g é liq u e .  P o s s ib le  ques­
t i o n s :  What do t h e i r  names
su g g es t?  Are t h e i r  names con­
s i s t e n t  w i th  t h e i r  p e r s o n a l i t y  
t r a i t s ?  Compare th e se  women 
to  o th e r  c h a r a c t e r s  you have 
s tu d ie d  in  l i t e r a t u r e  o r  ob­
se rv ed  in  r e a l  s i t u a t i o n s .
10. To c a t e g o r i z e  and d e s c r ib e
p e r s o n a l i t y  t r a i t s  o f  i n d i v i ­
d u a l s .  To e x p lo re  the  concep t 
o f  s t e r e o - t y p e  and sh a llo w n ess  
v e rs u s  d ep th  o f  c h a r a c t e r .
To p e r s o n a l i z e  th e  t e x t  by 
r e l a t i n g  a p e r s o n a l  e x p e r ie n c e .
11. Ask f o r  v o lu n te e r s  to  impro­
v i s e  i n t e r i o r  monologue o f  
B e l in e  and A ngélique in  a 
scene  between them.
11. To ex p lo re  in n e r  th o u g h ts  o f  
c h a r a c t e r s .  To u n d e rs ta n d  
th e  f u n c t io n  o f  s u b t e x t .
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Activity
12, As a c l a s s ,  read  a loud  the  
f i r s t  i n t e r l u d e .  T eacher 
e x p la in  comedia d e l l ' a r t e  
te c h n iq u e  and th e  u n i v e r s a l i t y  
o f  P u c h in e l lo .
Objective
12. To p r a c t i c e  read in g  s k i l l s .
To e x p lo re  te c h n iq u e s  o f  
f a r c e .  To a c q u i re  background 
knowledge. To respond open ly .
13. Ask f o r  v o lu n t e e r s  to  work
o u t ,  as  homework, a s e c t i o n  o f  
th e  i n t e r l u d e  f o r  th e  c l a s s ,  
u s in g  t h e i r  own o r i g i n a l  
dance and in s t r u m e n ta t io n .
13. To p r e s e n t  to  p e e r s  a p e r s o n a l  
e x p l o r a t i o n .  To e x e r c i s e  
im ag in a t io n  and c r e a t i v i t y .
14. D iscu ss  how w e l l  th e  i n t e r l u d e  14. 
p r e s e n t a t i o n  succeeded  in  i t s  
p u rp o se ,  a p a r t  from and in  r e ­
l a t i o n  to  the  p la y  i t s e l f .
15. A ss ign  home re a d in g  o f  Act I I .  15.
16. D iv ide  i n t o  sm all  g ro u p s .  
D iscu ss  D i a f o i r u s ,  Thomas, 
and C le a n te .  D ecide on im age/ 
m etaphor f o r  each  and be a b le  
to  e x p la in  and j u s t i f y  to  th e  
c l a s s .
16.
To r e c e iv e  and a s s im i l a t e  
c r i t i c i s m .  To e x e r c i s e  powers 
o f  c r i t i c a l  th in k in g .
To develop  rea d in g  s k i l l s .  To 
develop  r e s p o n s i b i l i t y ,  s e l f -  
d i r e c t i o n ,  independence .
To i n t e r p r e t ,  c a t e g o r i z e ,  and 
d e s c r ib e  d e t a i l .  To develop 
s k i l l  in  u n d e rs ta n d in g  a n a lo ­
g i e s .
17. P r e s e n t  m etaphors  to  th e  17. 
c l a s s .
18. B ring  in  t a c t i l e  m etaphor f o r  18. 
any c h a r a c t e r  d is c u s s e d  so f a r .  
Example: B e l in e - - s o m e th in g  
smooth and h a rd ;  T o i n e t t e - -  
som eth ing  s l i p p e r y  and f l e x i b l e .
19. E v a lu a te  and d i s c u s s  t a c t i l e  19, 
m e tap h o rs .
20. D iscu ss  rea so n s  f o r  C l e a n t e ' s  20.
long sp e e c h /o p e ra .  What p u r ­
pose does i t  s e rv e  in  the  p lay?  
E x p la in  A rg a n 's  r e a c t i o n  to  i t .
To e x p e r ie n c e  sh a r in g  o f  i n t e r ­
p r e t a t i o n s .
To d i s c o v e r  ways o f  d e s c r ib in g  
p e r s o n a l i t y  t r a i t s .  To develop 
powers o f  th in k in g  in  c o n c re te  
te rm s .  To f in d  a p e r s o n a l ,  
o r g a n ic ,  se n so ry  way to  r e l a t e  
to  th e  e x p e r ie n c e s  o f  th e  c h a r ­
a c t e r  and u l t i m a t e l y  to  the  
whole sen se  o f  th e  c h a r a c t e r .
To d is c o v e r  and a c c e p t  o t h e r s '  
i n t e r p r e t a t i o n s .  To e v a lu a te  
p e e r  p r o j e c t s .
To develop  d i s c u s s io n  and 
c o o p e ra t io n  s k i l l s .
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Activity
21. P lay  r e c o rd in g  o f  Act I I .
Objective
21. To develop  an a p p r e c i a t i o n  o f  
rhythm s, i n t o n a t i o n s ,  and the  
a u r a l  immediacy o f  a t h e a t r e  
e x p e r ie n c e .  To develop  im agina­
t i o n  and s k i l l  a t  v i s u a l i z a t i o n .
22. A ss ign  home re a d in g  o f  22,
Act I I I .
23. D iv id e  in t o  groups o f  t h r e e .  23.
R o le -p la y  an i n t e r v ie w  w ith
Argan and B e ra ld e ,  d i s c u s s in g  
t h e i r  f e e l in g s  toward the  
m ed ica l  p r o f e s s i o n ,  i l l n e s s e s ,  
and c u r e s .
24. Ask f o r  v o lu n te e r s  to  p r e s e n t  24.
i n t e r v ie w s  to  th e  c l a s s .
25. Keeping in  mind th e  o p in io n s  25.
o f  Argan and B era ld e  from th e  
p re v io u s  e x e r c i s e ,  p re p a re  an 
in fo rm a l  o r  form al d eb a te  ex­
p l o r i n g  th e se  m ed ica l  q u e s t io n s
as  con tem porary  i s s u e s .
26. C la s s  r e a d in g  o f  scene  between 26.
T o i n e t t e  and Argan; one s t u ­
d e n t  p la y s  Argan and the  o th e r s  
p la y  T o i n e t t e .  Use v o ic e ,  
movement, and g e s tu r e s  a t  r a n ­
dom, on group im pu lse .
27. D iv ide  in t o  sm all  g roups and 27, 
rank  o r d e r  B e l in e ,  Argan,
A n g é liq u e ,  T o i n e t t e ,  B e ra ld e ,  
C le a n te ,  D i a f o i r u s ,  and Thomas 
a c c o rd in g  to  t h e i r  n o b i l i t y  o f  
c h a r a c t e r .
28. A ssignm ent; w r i t e  a one o r  28. 
two page p a p e r ,  r e c o u n t in g
th e  p l o t  o f  The Im aginary  
I n v a l i d  from one o f  th e  c h a r ­
a c t e r ’ s p o in t s  o f  view.
To develop re a d in g  s k i l l s .  To 
develop r e s p o n s i b i l i t y ,  s e l f -  
d i r e c t i o n ,  and independence .
To e x p e r ie n c e  th e  f e e l i n g s  o f  
o t h e r s ,  based  on a l i t e r a r y  
e x p e r ie n c e .  To c l a r i f y  v a lu e s .  
To l e a m  c o o p e r a t io n .
To sh a re  a group e x p l o r a t i o n .
To r e l a t e  works o f  f i c t i o n  to  
r e a l ,  everyday  i s s u e s .  To ex­
p re s s  o p in io n s  c o n c i s e ly  and 
c o n v in c in g ly .  To r e f u t e  o t h e r s '  
o p in io n s  u n e m o tio n a l ly .
To e x p e r ie n c e  impromptu p r e ­
s e n t a t i o n .  To develop  s ig h t  
re a d in g  s k i l l s .  To experim en t 
w ith  l y r i c a l  rhythms and i n t o ­
n a t i o n s .  To develop  movement 
and g e s tu r e  p a t t e r n s  as  an 
ensemble and which grow n a t u r ­
a l l y  o u t  o f  p o e t ' s  d ia lo g u e .
To make d e c i s io n s  and c l a r i f y  
v a lu e s .  To l e a m  c o o p e ra t io n  
and acc ep tan c e  o f  o t h e r s ’ views. 
To ex p re ss  o p in io n s  o f  moral 
judgem ent.
To s t im u la t e  im a g in a t io n .  To 
develop w r i t i n g  s k i l l s .  To 
p e r s o n a l i z e  th e  t e x t .  To ex­
p lo r e  and c l a r i f y  v a lu e s .
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Activity
29. Read r e p r e s e n t a t i v e  p ap ers  
to  th e  c l a s s .  Comment.
Objective
29. To e x e r c i s e  powers o f  c r i t i c a l  
t h in k in g .  To e v a lu a te  and 
a c c e p t  d i f f e r i n g  p o in t s  o f  
view.
30. I f  t h e r e  i s  much en thus iasm  
f o r  t h i s  type  o f  a c t i v i t y ,  
expand a scene from th e  p la y  
in t o  r e a d e r s  t h e a t r e  o r  
c h o ra l  r e a d in g ,  o r  encourage 
a mask and comedia dance p ro ­
j e c t  based  on one o f  th e  c h a r ­
a c t e r s .
30. To e x p e r ie n c e  perform ance 
b e fo re  an o u t s id e  au d ien ce .  
To e x p e r ie n c e  ensemble work. 
To l e a m  to  ta k e  d i r e c t i o n .
CHAPTER IX 
OTHER PLAYS IN BRIEF
The Odd Couple
W r i t te n  by N e il  Simon in  1965, t h i s  comedy i s  f r e q u e n t ly  con­
s id e r e d  to  be h i s  b e s t .  The s to r y  fo cu ses  on the  r e l a t i o n s h i p  between 
two m id d le -ag ed  poker  b u d d ie s ,  O scar and F e l i x .  O scar i s  d iv o rc e d ,  
and F e lix*  w ife  has  j u s t  thrown him o u t  o f  t h e i r  a p a r tm e n t .  O scar 
i n v i t e s  h i s  f r i e n d  to  move i n  w i th  him, b u t  F e l ix  soon d r iv e s  him 
c ra z y  w ith  h i s  t a l k a t i v e n e s s  and com pulsive n e a tn e s s .  A c r i s i s  comes 
when F e l i x  w o n 't  c o o p e ra te  on a double  d a te  O scar has  a r ran g ed  w ith  
two g ig g ly  s i s t e r s  from England . O scar e v e n tu a l ly  throw s h i s  f r ie n d  
o u t  and F e l i x  i s  im m ediate ly  ta k en  in  by th e  m o th e r ly  B r i t i s h e r s .  By 
n o t  l i v i n g  to g e t h e r ,  O scar and F e l i x  f in d  they  can become f r i e n d s  once 
a g a in ,  and y e t ,  th rough  th e  e x p lo s iv e  few weeks t o g e t h e r ,  each  has 
le a rn e d  som eth ing  about h im s e l f  and about th e  o th e r .
Because The Odd C oup le ' s  d ia lo g u e  i s  contem porary  and n a t u r a l ,  
th e  p la y  has  i n t e r e s t i n g  p o s s i b i l i t i e s  f o r  s tu d e n t s  c r e a t i n g  a l t e r n a t i v e  
e n d in g s .  I t  a l s o  len d s  i t s e l f  to  dynamic r o l e - p l a y :  c o n t r a s t i n g  th e
s l o v e n l i n e s s  o f  one c h a r a c t e r  w i th  th e  com pulsive n e a tn e s s  o f  tne  o th e r  
can produce  some i n s i g h t f u l  s cen es  f o r  a d o le s c e n t s .  S tu d e n ts  a re  
p l e a s a n t l y  s u r p r i s e d  to  r e a l i z e  t h a t  d e s p i t e  th e  age d i f f e r e n c e  between 
th e  odd co u p le  and th e m se lv es ,  they  sh a re  many o f  the  same c o n f l i c t s  
and c o n f r o n t  them in  much the  same manner. A nother p o s s i b i l i t y  f o r
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re sp o n se  e x p l o r a t io n  i s  pu re  sound and movement a c t i v i t y .  S tu d e n ts  
p h y s i c a l i z e  and sound, w i th o u t  w ords, th e  r e l a t i o n s h i p  between O scar 
and F e l i x .  An i n t e r e s t i n g  c o n c lu d in g  a c t i v i t y  i s  to  draw a com parison 
among th e  p la y ,  th e  f i lm ,  and th e  t e l e v i s i o n  s e r i e s .  T e a c h e r - le d  d i s ­
c u s s io n  b r in g s  o u t  th e  problem s inv o lv ed  in  p rod u c in g  e p i s o d ic  p r e ­
s e n t a t i o n  o f  Tne Odd C oup le .
The M irac le  Worker
W r i t te n  by W illiam  Gibson in  1960, The M ira c le  Worker i s  the  
s to r y  o f  Helen K e l l e r ,  th e  well-known w r i t e r  and h u m a n i ta r ia n  who was 
b l in d  and d e a f  s in c e  in fa n c y .  The p la y  b eg in s  w i th  H e le n 's  b i r t h  and 
the  d ra m a tic  d is c o v e ry  o f  h e r  b l i n d n e s s .  In  h e r  e a r l y  y e a r s ,  h e r  p a r ­
e n t s  s p o i l  h e r  t e r r i b l y ,  because  th ey  know no o th e r  way o f  cop ing  w ith  
h e r ,  and so th e  f a t h e r  employs Anne S u l l i v a n  as  h e r  g o v e rn e s s .  A f te r  
innum erab le  f r u s t r a t i n g  and d e b i l i t a t i n g  e x p e r ie n c e s  t o g e t h e r ,  Annie 
and Helen e s t a b l i s h  com munication.
In  s tu d y in g  The M ira c le  W orker, s tu d e n t s  can e x p e r ie n c e  and 
e x p lo re  th e  w orld  o f  th e  b l i n d .  E x e rc is e s  in  which s tu d e n t s  work 
b l in d f o ld e d  w ith  se e in g  p a r t n e r s  develop  t r u s t  and s t r e n g th e n  u se  o f  
t h e i r  o th e r  s e n s e s —h e a r in g ,  to u c h in g ,  s m e l l in g ,  and t a s t i n g .  A " b l in d  
jo u rn e y "  in  which a b l i n d f o ld e d  s tu d e n t  i s  le d  by an u n b l in d fo ld e d  one 
th ro u g h o u t th e  schoo l b u i ld in g  and campus, i s  an e f f e c t i v e  way to  de­
velop  th e s e  s k i l l s .  S tu d e n ts  m ight a l s o  " lo s e "  t h e i r  s e e in g  g u id es  
and have to  " f in d "  them by touch  o r  use o f  a s p e c i f i c  sound. The pos­
s i b i l i t i e s  a r e  l i m i t l e s s  w i th  th e s e  ty p e s  o f  a c t i v i t i e s ,  and a l l  le ad  
to  a good u n d e rs ta n d in g  and a p p r e c i a t i o n  o f  H e le n 's  c h a r a c t e r .  A lso , 
through  th e s e  ty p es  o f  e x e r c i s e s ,  s tu d e n t s  l e a m  much more abou t them­
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s e l v e s —why they  e x p e r ie n c e  c e r t a i n  f e a r s  and a n x i e t i e s ,  how they  cope 
w ith  th e s e  f e e l i n g s ,  and how e a s i l y  th ey  g a in  t r u s t  in  o th e r  in d i v id u a l s .  
The im portance  o f  u n d e r s ta n d in g  o n e 's  f e a r s  and o f  d e v e lo p in g  t r u s t  i s  
e v id e n t .  S tu d e n ts  a l s o  b e n e f i t  from e x p l o r a t i o n  i n t o  H e le n 's  b e h a v io r  
p a t t e r n s .  R o le -p la y in g  s im u la te s  Anne S u l l i v a n ' s  and th e  K e l l e r  fam­
i l y ' s  t r e a tm e n t  o f  H elen , and some c o n c lu s io n s  may be reached  as to  th e  
r e s u l t i n g  b e h a v io r  o f  th e  b l i n d  g i r l .  S tu d e n ts  p r i v a t e l y ,  i f  n o t  pub- 
l i c a l l y ,  r e l a t e  and compare t h e i r  own f a m i l y ' s  p h ilo so p h y  toward c h i l d  
r e a r i n g  and i t s  r e l a t i v e  e f f e c t i v e n e s s .  The p o s s i b i l i t i e s  f o r  v a lu e s  
c l a r i f i c a t i o n  a r e  e v id e n t .
The C ru c ib le
W r i t te n  in  1953 by A r th u r  M i l l e r ,  The C ru c ib le  i s  a s e r io u s  
drama about the  Salem w itc h  t r i a l s  o f  1692. I t  i s  based on a c t u a l  
c o u r t  re c o rd s  and pe rsonnages  o f  th e  e r a .  The s t o r y  c e n t e r s  on a 
group o f  a d o le s c e n t  g i r l s  who p re te n d  to  have been bew itched .  The 
l e a d e r  o f  the  g roup ,  A b ig a i l  W il l ia m s ,  co n v in ces  h e r  f r i e n d s  to  make 
h y s t e r i c a l  a c c u s a t io n s  o f  w i t c h c r a f t  a g a i n s t  s e v e r a l  tow nspeople whom 
they  do n o t  l i k e .  M ain ly , A b ig a i l  i s  o u t  to  g e t  E l i z a b e th  P r o c to r ,  
w ife  o f  Jo h n ,  a fa rm er she has  seduced . John c o n fe s s e s  to  h i s  p a s t  
a d u l t e r i e s ,  t r y i n g  to  expose  A b i g a i l ' s  l i e s .  E l i z a b e th  t e s t i f i e s  
f a l s e l y  f o r  h e r  husband , t r y i n g  to  p r o t e c t  him from A b i g a i l ' s  w ra th .  
I n e v i t a b l y ,  John i s  accused  o f  w i t c h c r a f t  and sen ten c ed  to  d e a th .  He 
i s  o f f e r e d  amnesty o n ly  i f  he a g re e s  to  expose o th e r  w i tc h e s .  He r e ­
fu s e s  and i s  hanged.
Study o f  The C r u c ib le  le a d s  to  v a lu e  e x p l o r a t io n  and c l a r i f i ­
c a t i o n .  S tu d e n ts  should  be asked  to  do a rank  o rd e r in g  e x e r c i s e .
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p la c in g  th e  main c h a r a c t e r s  in  a s c a le  o f  m oral goodness ,  A f i n a l  
a c t i v i t y  m igh t be th e  p r e s e n t a t i o n  o f  a mock t r i a l  in v o lv in g  de fen se  
and judgem ent o f  Mary W arren, A b ig a i l  W il l iam s ,  and E l i z a b e th  and 
John P r o c to r ,  T h is  type o f  c u lm in a t in g  a c t i v i t y  r e q u i r e s  s tu d e n t  r e ­
s e a rc h  i n t o  h i s t o r i c a l  background , r e v e a l in g  m oral and r e l i g i o u s  
a t t i t u d e s  o f  th e  e r a .  P o s s i b le  p e r s u a s iv e  speech t o p i c s  a r e  to  p r e ­
p a re  th e  f i n a l  d e fe n se  o r  p r o s e c u t io n  p r e s e n t a t i o n  to  th e  j u r y .  Study 
o f  The C ru c ib le  a l s o  evokes r e l e v a n t  d i s c u s s io n  o f  contem porary  b e l i e f  
in  w i tc h e s ,  e x t r a s e n s o r y  p e r c e p t io n ,  and v a r io u s  o t h e r  forms o f  p a r a ­
psycho logy .
Ah, W ild e m e ss I
Eugene O 'N e i l l  w ro te  t h i s  comedy in  1933. I t  in v o lv e s  the  
growing p a in s  o f  R ichard  M i l l e r ,  an a d o le s c e n t  who l i v e s  w i th  h i s  fam­
i l y  in  a sm all  town in  C o n n e c t ic u t ,  His f a t h e r  i s  somewhat sym p a th e tic  
to  h i s  p rob lem s,  b u t  h i s  d o t in g  m other d r iv e s  him to  r e b e l l i o n .  Sym­
b o l i c a l l y ,  on Independence Day, he e n t e r s  th e  w orld  o f  p r o s t i t u t e s  and 
d ru n k s .  He emerges from th e  e x p e r ie n c e  a b i t  w is e r  and se c u re  in  the  
knowledge he w i l l  e v e n t u a l l y  m arry  h i s  ch ildhood  s w e e th e a r t  M u r ie l .
His f a t h e r  i s  r e a s s u re d  t h a t  R ich a rd  w i l l  s u rv iv e  a d o le sc e n c e .
Because o f  R ic h a r d 's  a g e ,  h igh  schoo l s tu d e n t s  have an easy  
time r e l a t i n g  to  t h i s  p la y .  D isc u s s io n  m ight in v o lv e  to p i c s  o f  p a r ­
e n t a l  c o n t r o l  and a d o le s c e n t  r e b e l l i o n .  R o le -p la y in g  i s  a v a lu a b le  
a c t i v i t y  to  be used h e r e ,  because  i t  a l low s  a d o le s c e n ts  to  experim en t 
w i th  p a r e n t  r o l e s  and b e h a v io r s .  D isc u s s io n  o f  R ic h a r d 's  "Independence 
Day" encou rages  v a lu e s  c l a r i f i c a t i o n .  As w ith  The M ira c le  W orker, 
s tu d e n t s  should  compare Mr, and Mrs. M i l l e r ' s  t r e a tm e n t  o f  R ic h a rd ,
63
Im p ro v is a t io n  r e v e a l s  p o s s i b l e  r e s u l t s  o f  the  d i f f e r e n t  b e h a v io rs  and 
p h i l o s o p h i e s ,  and s tu d e n t s  should  be encouraged  to  r e l a t e  th e se  
i n s i g h t s  to  t h e i r  own l i v e s .
F id d l e r  on th e  Roof
Jo se p h  S t e i n ’ s book i s  based  on Tevye th e  Milkman, a s to r y  
by Sholem A leichem , " th e  Jew ish  Mark T w ain ."  Music and l y r i c s  a re  
by J e r r y  Bock and Sheldon H a m ic k ,  r e s p e c t i v e l y .  The m u s ic a l  i s  s e t  
in  A natevka , a R u ss ian  v i l l a g e  d u r in g  th e  e a r l y  1900s. The s to r y  
re v o lv e s  around Tevye and h i s  w ife  G olde, and t h e i r  a t te m p ts  to  marry 
o f f  t h e i r  th r e e  e l d e s t  d a u g h te r s  th rough  Yente the  Matchmaker.
Tevye s d a u g h te r s  o b j e c t  to  th e  a r ran g ed  m atches and e v e n tu a l ly  g e t  
t h e i r  own way. T z e i t e l  chooses  to  marry a poor t a i l o r  and Model 
weds a r e v o lu t io n a r y  te a c h e r  and moves to  S i b e r i a .  Tevye good- 
h e a r t e d l y  g iv e s  i n  to  h i s  f i r s t  two d a u g h te r s  bu t o b s t i n a t e l y  r e f u s e s ,  
because  o f  h i s  r e l i g i o n ,  to  g iv e  h i s  b l e s s in g  to  Chava, h i s  t h i r d  
d a u g h te r  who w ants to  m arry  a R u ss ian  s o l d i e r .  When she does so anyway, 
he i s  h e a r tb ro k e n .  The p la y  ends s a d ly ,  w i th  th e  Jews e v i c t i o n  from 
A natevka. Some famous songs from th e  m u s ic a l  a re  " S u n r i s e ,  S u n se t ,"  
"Matchmaker, Matchmaker," and " I f  I  were a Rich Man."
F i d d l e r  on th e  Roof i s  a m u s ic a l  t h a t  w a r ra n ts  i n c lu s io n  in  
a d ra m a t ic  l i t e r a t u r e  c o u r s e ,  because  i t  i s  f u l l  o f  r i c h  d ram a tic  
moments. I f  p o s s i b l e ,  s tu d e n t s  shou ld  e x p e r ie n c e  th e  r e c o rd in g  and 
the  movie in  a d d i t i o n  to  a re a d in g  o f  th e  p la y .  A c t i v i t i e s  d e a l in g  
w ith  T evye’ s and h i s  d a u g h te r s '  m oral d e c i s io n s  p ro v id e  o p p o r tu n i ty  
fo r  v a lu e s  c l a r i f i c a t i o n .  W r i t in g  o r  v e r b a l i z i n g  i n t e r i o r  monologue 
p ro v id e s  i n s i g h t s  in t o  c h a r a c t e r .  Tevye makes use o f  i n t e r i o r  mono-
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Logue in  the  s c r i p t ,  and i t  p ro v es  i n t e r e s t i n g  to  have s tu d e n t s  s c r i p t  
an " i n t e r i o r  d ia lo g u e "  between him and h i s  in d i v id u a l  d a u g h te r s  o r  be­
tween him and Golde. C la s s  d i s c u s s io n s  a id  s tu d e n t s  i n  b r in g in g  ou t 
and c l a r i f y i n g  t h e i r  own c u l t u r a l  t r a d i t i o n s .  P o e t ry  w r i t i n g  i s  a n o th e r  
o u t l e t  f o r  s tu d e n t  f e e l i n g s  toward th e  work.
The I n s p e c to r  G enera l
N ik o la i  Gogol w ro te  t h i s  comedy o f  m is tak en  i d e n t i t y  in  1836.
The mayor o f  a p r o v i n c i a l  R u ss ian  town r e c e iv e s  word t h a t  an i n s p e c t o r  
g e n e ra l  i s  t r a v e l l i n g  in c o g n i to  from S t .  P e te r s b u rg  to  in s p e c t  h i s  ad­
m i n i s t r a t i o n .  There i s  much to  f e a r ,  because  the  m a y o r 's  town i s  i n ­
c r e d i b ly  c o r r u p t .  C o in c id e n t a l l y ,  a young government c l e r k  a r r i v e s  in  
town, and im m edia te ly  a l l  the  town o f f i c i a l s  assume he i s  th e  in s p e c t o r .  
A ll  t r y  to  b r ib e  "The I n s p e c t o r , "  who en jo y s  every  m inu te  t a k in g  ad­
van tage  o f  th e  f o o l i s h  tow nspeop le .  He i s  even so bo ld  as  to  c o u r t  
th e  m a y o r 's  w ife  and d a u g h te r .  The government c l e r k  f i n a l l y  le a v e s  
town b u t an i n q u i s i t i v e  l o c a l  p o s tm a s te r  opens a l e t t e r  which r e v e a l s  
th e  c l e r k ' s  r e a l  i d e n t i t y  and h i s  m isch ievous  t r i c k e r y  o f  th e  towns­
p e o p le .  I n e v i t a b l y ,  th e  r e a l  i n s p e c t o r  g e n e ra l  a r r i v e s  and everyone 
i s  h o r r i f i e d .
T h is  p la y  le n d s  i t s e l f  to  e x p l o r a t i o n s  o f  a l t e r n a t i v e  en d in g s .  
S tu d e n ts  shou ld  eb encouraged  to  use t h e i r  im a g in a t io n s  to  th e  f u l l e s t  
e x t e n t .  E n t i r e  c l a s s  im p ro v is a t io n s  can  be worked o u t  between the  
" I n s p e c to r "  and th e  tow nspeople .  A town m eeting  m igh t be c a l l e d  to  
d ec id e  what to  do w ith  th e  " I n s p e c to r "  b e fo re  o r  a f t e r  h i s  r e a l  i d e n t i t y  
i s  d i s c o v e re d .  S tu d e n ts  should  en joy  w r i t i n g  p o s s i b l e  e p i t a p h s  f o r  the  
" I n s p e c t o r ' s "  tom bstone. A nother p l a u s i b l e  a c t i v i t y  i s  to  have s tu -
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d e n ts  w r i t e  a s c r i p t  s c e n a r io  f o r  weekly t e l e v i s i o n  e p iso d e s  o f  The 
I n s p e c to r  G e n e ra l , in  which th e  s h y s t e r  t r a v e l s  from town to  town 
b a r e ly  ahead o f  word o f  h i s  t r u e  i d e n t i t y .  Small group a c t i v i t y  can 
focus  on changing  th e  lo c a l e  and time o f  th e  p la y  and then  p r e s e n t in g  
a s h o r t  s c e n a r io  to  th e  r e s t  o f  th e  c l a s s ,
A D o l l ' s  House
T h is  t h r e e - a c t  s o c i a l  drama was w r i t t e n  in  1879 by H enrik  
Ib s e n ,  who i s  sometimes c a l l e d  the  " F a th e r  o f  Modem Drama," The p la y  
i s  abou t Nora Helmer, who le a d s  an ex trem ely  co m fo r ta b le  l i f e  w ith  h e r  
husband T o rv a ld ,  a s u c c e s s f u l  bank m anager. But in  r e a l i t y ,  because  
she i s  so o v e r - p r o t e c t e d ,  Nora i s  le a d in g  a l i f e  b o rd e r in g  on d e s p e ra ­
t i o n ,  She had once fo rged  h e r  f a t h e r ' s  name in  o r d e r  to  o b ta in  a loan 
to  pay f o r  a t r i p  n e c e s s a ry  f o r  h e r  h u sb a n d 's  h e a l t h .  Now she i s  be ing  
b la ck m a i led  by h e r  c r e d i t o r ,  an employee in  T o r v a l d 's  bank, Torvald  
unknowingly and c o i n c i d e n t a l l y  d is m is s e s  th e  man, and N o ra 's  fo rg e ry  
i s  exposed . R a th e r  than  f o r g iv in g  h e r  s e l f l e s s  a c t ,  T orva ld  b e r a t e s  
Nora and c a l l s  h e r  u n f i t  to  be the  m other o f  h i s  c h i l d r e n .  T h is  w ild  
scene makes Nora r e a l i z e  h e r  i n t o l e r a b l e  p o s i t i o n  in  l i f e ,  and she 
w alks o u t  on h e r  fam ily  and home, vowing to  seek  a s e l f - a c t u a l i z i n g  
l i f e .
A lthough  w r i t t e n  in  th e  n i n t e e n t h  c e n tu ry ,  A D o l l ' s  House i s  
a r e l e v a n t  p la y  today  because  i t  d e a l s  w i th  th e  to p i c  o f  women's l i b ­
e r a t i o n ,  S tu d e n ts  f in d  i t  i n t e r e s t i n g  to  l e a m  t h a t  because  o f  the  
p r o t e s t  o f  a c e r t a i n  German a c t r e s s ,  Ib sen  w ro te  an a l t e r n a t i v e  end­
in g  where Nora r e t u m s ,  a t  l e a s t  to  h e r  c h i l d r e n .  While many au d ien ces  
were c o n te n t  w i th  the  "happy e n d in g ,"  Ib sen  f e l t  i t  v i o l a t e d  th e  e n t i r e
66
p o i n t  o f  h i s  p la y ,  and t h i s  end ing  i s  r a r e l y  used to d a y .  S tu d e n ts  
should  be asked to  comment on th e  two d i f f e r e n t  e n d in g s ,  e x p lo r in g  and 
com paring th e  consequences  o f  N o ra 's  s o l u t i o n  in  b o th  v e r s io n s .  T h is  
commenting can be done in  g e n e ra l  c l a s s  d i s c u s s io n  o r  in  th e  form at o f  
a c o n v in c in g  speech  o r  w r i t t e n  e s s a y .  A lso ,  s tu d e n t s  m ight be asked 
to  keep a d i a r y  o f  N ora, showing h e r  p r o g r e s s in g  d i s c o n t e n t  and d es ­
p e r a t i o n .  D isc u ss io n -g ro u p  o r  d eb a te  a c t i v i t i e s  e l i c i t  s tu d e n t  response  
to  N o ra 's  b e h a v io r ,  T o r v a ld 's  t r e a tm e n t  o f  h e r ,  and th e  f e m in is t  ques­
t i o n  in  g e n e r a l .
Arms and th e  Man
George B ernard  Shaw w ro te  t h i s  rom an tic  comedy s e t  in  B u lg a r ia .  
B l u n t s c h l i ,  a Swiss m ercenary  s e rv in g  in  th e  S e rb ia n  Army, ta k e s  re fu g e  
in  th e  bedroom o f  R a in a ,  d a u g h te r  o f  th e  r i c h  and p r e t e n t i o u s  Major 
P e tk o f f .  B lu n t s c h l i  underm ines R a i n a ' s rom an tic  id e a s  o f  war and h e ro ­
ism, and a l s o  h e r  f ia n c e  S e rg iu s ,  a B u lg a r ia n  o f f i c e r .  A f te r  th e  w ar, 
S e rg iu s  f a l l s  in  love w i th  Louka, a s e r v a n t  g i r l ,  and B lu n t s c h l i  f a l l s  
in  love w ith  R a in a .  Her p r e t e n t i o u s  p a r e n t s  a re  h e s i t a n t  a t  f i r s t  
h e a r in g  o f  t h i s  news, b u t  B lu n t s c h l i  r e v e a l s  h im s e l f  as  h e i r  to  a f o r ­
tune and a l l  ends h a p p i ly .
Almost a s a t i r e  on w ar. Arms and th e  Man le n d s  i t s e l f  to  v a lu e s  
c l a r i f i c a t i o n  a c t i v i t i e s  such as  rank  o r d e r in g .  In te rv ie w s  e x p lo r in g  
a t t i t u d e s  toward war can  be con d u c ted ,  w i th  s tu d e n t s  p la y in g  th e  p a r t s  
o f  B l u n t s c h l i ,  Major P e tk o f f ,  and S e rg iu s .  In fo rm al d eb a te  may a r i s e  
from th e s e  i n t e r v i e w s ,  in  which s tu d e n t s  e x p re s s  t h e i r  own id e a s  on 
t h i s  con tem porary  and r e l e v a n t  i s s u e .  I f  p o s s i b l e ,  a re c o rd in g  o f  the  
p la y  shou ld  be made a v a i l a b l e  so s tu d e n t s  can a p p r e c i a t e  th e  formal
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language .  The scenes  between R aina and B lu n t s c h l i  a r e  f in e  p ro s p e c ts  
f o r  r e a d e r s  t h e a t r e  p i e c e s .
The R iv a ls
R ich a rd  S h e r id an  w ro te  The R iv a ls  i n  1775. I t  i s  a comedy o f  
manners i n  which Lydia L angu ish , de te rm ined  to  m arry  f o r  lo v e ,  i s  in  
love  w ith  "E nsign  B e v e r ly ,"  v h o  i s  r e a l l y  a r i s t o c r a t  C a p ta in  Jack  
A b so lu te .  J a c k ’ s f a t h e r .  S i r  Anthony A b so lu te ,  and L y d ia ’ s a u n t ,  Mrs. 
M alaprop, become invo lv ed  in  th e  c o u r t s h ip  and se rv e  to  con fuse  m a t t e r s .  
F i n a l l y ,  Lydia l e a m s  o f  J a c k ’ s a f f lu e n c e  and r e j e c t s  him because  he 
has  d ece iv ed  h e r ,  n e v e r t h e l e s s  h a rm le s s ly .  A f te r  much ex c i tem en t  and 
c o n fu s io n ,  th e  lo v e r s  a r e  f i n a l l y  r e u n i t e d .
T h is  comedy o f  manners i s  e s p e c i a l l y  famous because  o f  the  
c h a r a c t e r  Mrs. M alaprop, whose r i d i c u l o u s  m isu ses  o f  th e  language have 
been named "m a lap ro p ism s ."  S tu d e n ts  en jo y  c r e a t i n g  t h e i r  own m ala- 
p rop ism s; t h i s  e x e r c i s e  i s  an im a g in a t io n  s t i m u l a t o r .  The p la y  a l s o  
len d s  i t s e l f  to  v a lu e s  c l a r i f i c a t i o n  a c t i v i t i e s  in  which s tu d e n t s  ex­
p lo r e  co n c e p ts  o f  lo v e ,  c o u r t s h i p ,  w e a l th ,  " h a rm less"  d e c e p t io n ,  and 
i n t e r f e r e n c e  by w e l l - i n t e n t i o n e d  r e l a t i v e s .  R o le -p la y in g  p ro v id e s  some 
i n t e r e s t i n g  i n s i g h t s  f o r  a d o le s c e n t s .  As w i th  the  Shaw p la y ,  a r e c o rd ­
in g  shou ld  be p la y ed  f o r  th e  s tu d e n t s ,  so they  w i l l  b e t t e r  a d ap t  to  th e  
f low  o f  f low ery  R e s to r a t io n  language .  The R iv a ls  a l s o  i s  an i n s p i r a t i o n  
f o r  p o e t ry  w r i t i n g  and d ra m a t ic  r e a d in g .
The Taming o f  the  Shrew
W ri t te n  around 1593, The Taming o f  th e  Shrew i s  one o f  
S h a k e sp e a re ’ s most famous com edies. The Cole P o r t e r  m u s ic a l  K iss  Me, 
Kate i s  based on t h i s  p l a y - w i t h i n - a - p l a y .  The main p l o t  c e n t e r s  on
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a r i c h  m e rc h a n t 's  two m a r r ia g e a b le  d a u g h te r s - - s h r e w is h  K a th a r in a  and 
g e n t l e  lo v a b le  B ianca . S ince  K a th a r in a  i s  th e  e l d e s t ,  she must marry 
f i r s t ,  so B ianca*s s u i t o r s  encourage P e t r u c h io ,  a young man look ing  
f o r  a l a r g e  dowry, to  c o u r t  th e  s t r o n g - w i l l e d  la d y .  A f t e r  t h e i r  mar­
r i a g e ,  P e t ru c h io  b eg in s  th e  p ro c e s s  o f  " tam ing"  h i s  new w if e .  Through­
ou t t h e i r  h i l a r i o u s  b a t t l i n g ,  K a th a r in a  f a l l s  i n  love w i th  h e r  husband 
and emerges an " o b e d ie n t  w i f e . "  Meanwhile, Bianca has  f a l l e n  in  love 
w ith  L u ce n tio  and h i s  f r i e n d  H o r te n s io  has  f a l l e n  in  love w ith  a r i c h  
widow. Everyone c e l e b r a t e s  a t  a t r i p l e  wedding f e a s t .
The Taming o f  th e  Shrew, w i th  i t s  f a r c i c a l  e le m e n ts ,  i s  a 
p roven  c h o ic e  f o r  h igh  schoo l s tu d y  and an e f f e c t i v e  i n t r o d u c t i o n  
le a d in g  to  an a p p r e c i a t i o n  o f  S h ak esp ea re .  C h a r a c t e r i z a t i o n s  a re  
obv ious and the  p o e t ry  i s  e a s i l y  u n d e rs to o d .  S tu d e n ts  en jo y  l i s t e n i n g  
to  r e c o rd in g s  o f  th e  p la y  and then  t r y i n g  t h e i r  own d ra m a t ic  r e a d in g s .  
U nderneath  th e  broad  f a r c e ,  Shakespeare  has  commented on p e r s o n a l i t y  
and m a r r ia g e .  S tu d e n ts  should  spend tim e d e lv in g  i n t o  th e s e  a s p e c t s  
o f  the  p l a y ,  p o s s i b ly  i n  sm all  group d i s c u s s io n s .  The r e l a t i o n s h i p  
between K a th a r in a  and P e t ru c h io  can be w e l l  ex p lo re d  th rough  sound and 
movement a c t i v i t y .  S tu d e n ts  shou ld  show a d e f i n i t e  b e g in n in g ,  m id d le ,  
and end to  th e  r e l a t i o n s h i p  as  th ey  move th e  c h a r a c t e r s  th rough  the  
"tam ing" p ro c e d u re .  Of c o u r s e ,  "who has  tamed whom" i s  e v id e n t  by 
th e  end o f  th e  sound and movement e x e r c i s e .  O ther  w orthw h ile  a c t i v i ­
t i e s  in v o lv e  com paring S h a k e s p e a re 's  K a th a r in a  w ith  I b s e n ' s  Nora. 
Everyman
W r i t te n  in  th e  f i f t e e n t h  c e n tu r y ,  Everyman i s  an E n g l ish  
m o r a l i ty  p la y  which e x p lo re s  the  average  m an 's  in n e r  s t r u g g le  w ith
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v ic e  and v i r t u e .  In  the  p l a y .  Death summons Everyman, th e  p r o t a g o n i s t ,  
to  g iv e  an accoun t o f  h i s  l i f e  b e fo re  God. Everyman p le a d s  f o r  more 
time b u t  D eath  r e f u s e s  h i s  p l e a .  Everyman then  se a rc h e s  f o r  someone 
to  accompany him in t o  d e a th .  He begs F e l lo w s h ip ,  S t r e n g th ,  Beauty , 
and o th e r s  to  j o i n  him, b u t th ey  a l l  r e f u s e .  Good Deeds would be 
w i l l i n g  to  accompany him bu t she i s  weak from n e g l e c t  and canno t s ta n d .  
Everyman i s  led  to  C o n fe s s io n ,  who conv inces  him to  r e p e n t ,  and then  
Good Deeds i s  h e a le d  o f  h e r  s i c k n e s s .  Everyman makes one f i n a l  p le a  
to  h i s  f r i e n d s ,  b u t  on ly  Good Deeds accompanies him to  the  g rav e .
Everyman enco u rag es  v a lu e s  c l a r i f i c a t i o n  e x e r c i s e s .  S tu d en ts  
can rank  o r d e r  th e  c h a r a c t e r s  as  to  t h e i r  r e l a t i v e  n o b i l i t y ,  then  d i s ­
cu ss  t h e i r  c h o ic e s .  Im p ro v isa t io n  p o s s i b i l i t i e s  can in v o lv e  modern-day 
te lep h o n e  c o n v e r s a t io n s  in  which " f r i e n d s "  o f  Everyman a l l  o f f e r  ex­
c u se s  fo r  n o t  le n d in g  him money; t h i s  r e a l i s t i c  s i t u a t i o n  p roves  an 
ana logy  to  Everym an's p red ic am en t in  th e  p la y .  As tn e  language and 
tone  o f  Everyman a re  s e r io u s  and p ro fo u n d ,  th e  t e a c h e r  shou ld  he lp  th e  
s tu d e n t s  cope w ith  them. T h is  can be done by i n - c l a s s  c h o ra l  read in g  
and by hav ing  s tu d e n t s  l i s t e n  to  modern ta p in g s  o r  r e c o rd in g s  o f  the  
p la y .  A l l - c l a s s  d i s c u s s io n s  led  by th e  t e a c h e r  keep en th u s iasm  a t  
a h ig h  l e v e l .
L y s i s t r a t a
A r is to p h a n e s  w ro te  t h i s  p o p u la r  Greek comedy in  411 B.C. 
L y s i s t r a t a ,  an A then ian  woman, u n i t e s  th e  fem ales o f  h e r  co u n try  to  
s t r i k e  a g a i n s t  t h e i r  men in  an a t te m p t  to  s to p  the  s e n s e l e s s  Pelopon­
n e s ia n  War. The o ld e r  women c a p tu r e  th e  A c ro p o lis  and defend  i t  
a g a i n s t  th e  men. L y s i s t r a t a  le a d s  a d e b a te ,  d e fen d in g  th e  r i g h t s  o f
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women and j u s t i f y i n g  t h e i r  conce rn  in  war and p o l i t i c s .  A few women 
d ec id e  to  r e t u r n  to  t h e i r  husbands , b u t  th e  fem ales s t i l l  tr ium ph in  
t h e i r  s t r i k e .  The men r e c o n c i l e  w i th  them and normal l i f e  in  Athens 
resum es.
L y s i s t r a t a  p rovokes d eb a te  and d i s c u s s io n  on women's l i b e r a t i o n  
t o p i c s .  A lso ,  d e b a te  m ight a r i s e  on th e  war q u e s t io n ,  as i n  Arms and the  
Man. G i r l s  and boys in  th e  c l a s s  can be p a i r e d  up as  husbands and w ives 
o f  A thens and an i n t e r e s t i n g  p r o g r e s s io n  o f  l e t t e r s  m igh t r e s u l t  between 
them as  th e  P e lo p o n n e s ian  War c o n t in u e s .  S tu d e n ts  shou ld  be su re  to  
compare A r i s to p h a n e s '  t r e a tm e n t  o f  th e  f e m in is t  s u b j e c t  w i th  I b s e n ’ s 
and S h a k e s p e a r e 's .  Because o f  th e  la rg e  c h o r u s / c a s t ,  p o s s i b i l i t i e s  f o r  
a l l - c l a s s  Im p ro v is a t io n s  shou ld  be e x p lo re d .  L y s i s t r a t a ' s  d e b a te ,  in  
th e  form o f  a town m e e t in g ,  can be r e - e n a c te d  as  an e n t i r e - c l a s s  impro­
v i s a t i o n  o r  r o l e - p l a y .  R ecord ings  w i l l  h e lp  th e  s tu d e n t s  w i th  th e  f o r ­
mal language .
R hinoceros
W r i t t e n  in  1959, Eugene Ionesco  d e s c r ib e s  th e  p ie c e  a s  " . . . 
an a n t i - N a z i  p la y ,  y e t  i t  i s  a l s o  and m ain ly  an a t t a c k  on c o l l e c t i v e  
h y s t e r i a  and th e  ep idem ics  t h a t  lu r k  b en ea th  th e  s u r f a c e  o f  rea so n  and 
i d e a s . T h e  p r o t a g o n i s t ,  B erange r ,  i s  an average  m id d le - c l a s s  c i t i z e n .  
He i s  conce rned  w ith  h i s  g i r l f r i e n d  D aisy  and h i s  f r i e n d  J e a n  and i s  
n o t  too  a f f e c t e d  by the  f a c t  t h a t  a rh in o c e ro s  i s  roaming abou t th e  
s t r e e t s .  Throughout th e  p la y ,  th e  tow nspeop le ,  e v e n t u a l l y  in c lu d in g  
J e a n  and D a isy ,  b eg in  to  lo s e  t h e i r  human q u a l i t i e s  and tu r n  i n t o  rh in o -
^Eugene Io n e sc o ,  Notes and C oun te r  N o tes ;  W r i t in g s  on the  
T h e a tre  (New York: Grove P r e s s ,  1964), p .  199.
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c e r o s e s .  B eranger i s  l e f t  t o t a l l y  a lo n e  to  co n tem p la te  h i s  s o l i t u d e .  
R h inoceros  i s  a s tu d y  o f  co n fo rm ity  and c o n ta m in a t io n ,  bu t  i t  i s  
w r i t t e n  w ith  a sense  o f  humor and i r o n y .
Before s tu d y in g  R h inoceros  and The American Dream, the  te a c h e r  
should  in t ro d u c e  p r i n c i p l e s  o f  a v a n t -g a rd e  t h e a t r e .  The q u e s t io n  o f  
language and c h a r a c t e r i z a t i o n  shou ld  be e x p lo re d ,  as  w e l l  a s  the  p h i l ­
osophy t h a t  a l lo w s  th e  p r e s e n t a t i o n  o f  a fragm ented  r e a l i t y .  I o n e s c o 's  
p la y  encourages  th e  s tu d y  o f  “jo in - th e -b an d w ag o n "  b e h a v io r .  I t  p roves  
i n t e r e s t i n g  to  s ta g e  an im p ro v is a t io n  where th e  s t u d e n t s ,  one by one, 
a r e  won o ver  to  group b e h a v io r .  A f te rw a rd s ,  d i s c u s s io n  b r in g s  ou t 
r e v e a l in g  p e r c e p t io n s  and f e e l i n g s .  Sound and movement a c t i v i t i e s  a re  
i n s t a n t l y  s u c c e s s f u l  because  o f  tn e  p l a y ' s  d e a l in g  w ith  so many non­
v e rb a l  c h a r a c t e r s  anyway. B e ra n g e r 's  d i a r y  i s  an i n t e r e s t i n g  under­
ta k in g  f o r  s t u d e n t s ,  p ro v id in g  them w ith  new i n s i g h t s  on f r i e n d s h i p s ,  
in n e r  s t r u g g l e ,  l o s s ,  and l o n e l i n e s s .  The p la y  a l s o  len d s  i t s e l f  to  
s c r i p t i n g  a l t e r n a t i v e  e n d in g s ,  w i th  s tu d e n t s  w orking in  sm a ll  g ro u p s .  
The American Dream
Edward A lb e e 's  p l a y ,  w r i t t e n  in  1961, i s  a s a t i r e  o f  l i f e  in  
m i d d le - c l a s s  A m erica. I t  ve ry  e f f e c t i v e l y  shows th e  r id i c u lo u s n e s s  o f  
American sm all t a l k .  The main c h a r a c t e r s  a re  Mommy, Daddy, and Grandma. 
Mommy i s  dom in a tin g .  Daddy i s  su b m iss iv e ,  and Grandma i s  r e b e l l i o u s ,  
a l th o u g h  she m ere ly  w a i t s  to  be c a r t e d  o f f .  The fam ily  i s  w a i t in g  f o r  
the  A doption S e rv ic e  to  b r in g  them a new c h i l d ,  f o r  Mommy d e s tro y e d  th e  
one they  had y e a r s  ago. A handsome man a r r i v e s ,  lo o k in g  f o r  a jo b ,  
and because  o f  h i s  a b s o lu t e  p e r f e c t io n - - g o o d  looks  and s ex u a l  p ro w ess--  
Grandma c a l l s  him "The American Dream" and th e  fam ily  a d o p ts  him.
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The American Dream p ro v id e s  v a lu a b le  m a te r i a l  f o r  p o e t ry  o r  
o r i g i n a l  s c r i p t  w r i t i n g .  A l t e r n a t i v e  end ings  can be e x p lo re d ,  as  the  
Young Man assumes v a r io u s  p e r s o n a l i t i e s  upon e n t e r in g  t h i s  " t y p i c a l "  
American f a m i ly .  Response to  a v a n t -g a rd e  works i s  e a s i l y  e l i c i t e d  
th rough  a r t  p r o j e c t s  such as v i s u a l  o r  sound c o l l a g e s .  The n a t u r a l ,  
lo o se  d ia lo g u e  o f  The American Dream p ro v id e s  o p p o r t u n i t i e s  f o r  im agin­
a t i v e  im p r o v is a t io n s .
CHAPTER X 
CONCLUSION
In  a r e s p o n s e -c e n te r e d  c u r r ic u lu m ,  s tu d e n t s  a r e  encouraged to  
experim en t f r e e l y  w i th  d i f f e r e n t  l i f e  s t y l e s  and e x p e r i e n c e s .  The main 
g o a l  o f  such a c u r r ic u lu m  i s  the  s t u d e n t ' s  p e r s o n a l  and s o c i a l  d e v e l ­
opment. D ram atic  l i t e r a t u r e ,  because  i t  i s  a l i v e  w i th  r i c h  meaning­
f u l  moments, i s  a s u b je c t  t h a t  can be s u c c e s s f u l l y  t r e a t e d  w ith  a 
r e s p o n s e -c e n te r e d  approach  to  l e a r n in g .  T h is  t h e s i s  has  shown why 
and how, bo th  in  th e o ry  and a p p l i c a t i o n ,  th e  two e n t i t i e s  a re  drawn 
to g e th e r .
S tu d e n ts  a r e  p r im a r i ly  occup ied  w ith  engagem ent/invo lvem ent 
a c t i v i t i e s  in  a r e s p o n s e -c e n te r e d  c u r r ic u lu m .  The p ro c e s s  o f  l e a rn in g  
i s  c o n s id e re d  more im p o r ta n t  th a n  th e  p ro d u c t  o f  l e a r n i n g ,  t h e r e f o r e  
s t u d e n t - t o - s t u d e n t  communication s e rv e s  a s  an i n t e g r a l  p a r t  o f  the  
r e s p o n s e -c e n te r e d  program . The sm all  g roup , u s u a l ly  com prised o f  
t h r e e  o r  fo u r  s t u d e n t s ,  i s  a v i t a l  a g e n t  around which engagem ent/ 
invo lvem ent a c t i v i t i e s  r e v o lv e .  T h is  group in v o lv e s  i t s e l f  w i th  v a r ­
io u s  speech  a c t i v i t i e s  and v a lu e s  c l a r i f i c a t i o n  e x e r c i s e s  t h a t  focus  
on e l i c i t i n g  s tu d e n t  re sp o n se  to  d ra m a tic  w orks. In  a d d i t i o n ,  and as 
emphasized in  t h i s  t h e s i s ,  c r e a t i v e  d ra m a t ic s  a c t i v i t i e s  a re  a n o th e r  
e f f e c t i v e  to o l  to  be used in  draw ing o u t  s tu d e n t  re s p o n s e .  The t e a c h e r ' s  
r o l e  th ro u g h o u t  t h i s  p ro c e s s  i s  t h a t  o f  gu ide  o r  f a c i l i t a t o r .  He ob­
s e rv e s  and d i r e c t s  h i s  s tu d e n t s  in  t h e i r  s e l f - d i s c o v e r i e s  and e x p re s s io n s ,
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He a l s o  has  th e  r e s p o n s i b i l i t y  o f  s e t t i n g  c r i t e r i a  and s ta n d a rd s  f o r  
e v a lu a t in g  h i s  s tu d e n t s .
While th e  t e a c h e r  d o e s n ' t  o f t e n  p la y  an o b v io u s ly  a c t i v e  r o le  
d u r in g  h i s  s t u d e n t s ’ p ro c e s s  a c t i v i t i e s ,  n e i t h e r  i s  he p la y in g  a 
t o t a l l y  p a s s iv e  r o l e .  He p o s s e s s e s  a g r e a t  d e a l  o f  knowledge to  be 
a b le  to  e f f e c t i v e l y  d i r e c t  th e  a c t i v i t i e s  h i s  s tu d e n t s  engage i n .  The 
su ccess  o f  h i s  s tu d e n t s  i s  l a r g e l y  h i s  p e r s o n a l  r e s p o n s i b i l i t y ,  and 
the  im portance  o f  t e a c h e r  p r e p a r a t io n  c an n o t be overem phasized . A 
te a c h e r  c o n te m p la t in g  im p lem en ta t ion  o f  a r e s p o n s e -c e n te r e d  approach  
in  a d ra m a t ic  l i t e r a t u r e  co u rse  does w e l l  to  e n r o l l  i n  drama c l a s s e s  
such as s t a g e  sp eech ,  a c t i n g ,  c r e a t i v e  d ra m a t ic s ,  and d i r e c t i n g .  
Courses i n  t e a c h in g  v a lu e s  c l a r i f i c a t i o n  and r o i e - p l a y in g  a re  a l s o  
h e l p f u l  a s  a supplem ent to  a good E n g l is h  e d u c a t io n  s e r i e s .  Some 
c o l l e g e s  and u n i v e r s i t i e s ,  such as  the  U n iv e r s i ty  o f  Montana, o f f e r  
E n g l is h  methods c o u r s e s  which d e a l  s p e c i f i c a l l y  w i th  r e s p o n s e -c e n te r e d  
app roaches  to  t e a c h in g .  I n  a d d i t i o n  to  c o u rse  work, t e a c h e r s  can  i n ­
vo lve  th em se lves  in  f u r t h e r  r e s e a r c h  o f  th e  s u b j e c t ;  the  b ib l io g ra p h y  
g iv en  in  t h i s  t h e s i s  p ro v id e s  e x c e l l e n t  sou rce  books f o r  s p e c i f i c  
d ram a tic  a c t i v i t i e s  t h a t  can  be a p p l ie d  in  th e  s tudy  o f  d ram a tic  l i t ­
e r a t u r e .  A f te r  a te a c h e r  has commited h im s e l f  to  a r e s p o h s e -c e n te r e d  
program ih  h i s  d ra m a tic  l i t e r a t u r e  c la ss ro o m — a f t e r  he has p re p a re d  
h im s e l f  f o r  co n d u c t in g  an e f f e c t i v e  and s u c c e s s f u l  p rogram --he  a c c e p ts  
one f i n a l  r e s p o n s i b i l i t y ;  he r e a l i z e s  th e  im portance  o f  f l e x i b i l i t y ,  
im a g in a t io n ,  and e x p e r im e n ta t io n  in  th e  r e s p o n s e -c e n te r e d  c la ss ro o m . 
D e s p i te  what E n g l is h  methods and d ra m a tic  l i t e r a t u r e  c o u rs e s  and books 
esp o u se ,  on ly  a s e n s i t i v e  te a c h e r  can de te rm ine  and e v a lu a te  what
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happens i n  h i s  c la ss ro o m .
The f i f t e e n  d ram a tic  works used  in  t h i s  s p e c i f i c  c u r r ic u lu m  
a re  r e a d i l y  a v a i l a b l e  from v a r io u s  paperback  book com panies. A cting  
e d i t i o n s  o f  most o f  the  p la y s  may be o b ta in e d  a t  r e l a t i v e l y  low c o s t  
from e i t h e r  Samuel F rench , I n c . ,  25 W. 45th  S t . ,  New York C i ty ,  New 
York, 10036, o r  D ra m a t is ts  P lay  S e rv ic e ,  440 Park  Avenue South , New 
York C i ty ,  New York, 10016.
There a r e  s e v e r a l  a r e a s  i n  th e  r e s p o n s e -c e n te r e d  cu r r ic u lu m  
which m e r i t  f u r t h e r  r e s e a r c h .  The e v a l u a t i o n  p ro c e s s  needs to  be 
s tu d ie d  i n  d ep th ,  so t h a t  p ro ced u re s  f o r  s tu d e n t  e v a l u a t i o n  w i l l  be 
expanded, and a more d e t a i l e d  d e s c r i p t i o n  o f  s e t t i n g  s p e c i f i c  s t a n ­
dards  f o r  e v a l u a t i o n  w i l l  emerge. A nother a r e a  o f  conce rn  re v o lv e s  
around th e  r o l e  o f  th e  t e a c h e r .  Here, f u r t h e r  s t u d i e s  w i l l  do w e l l  
to  e x p lo re  te a c h e r  t r a i n i n g  o p t io n s  i n  th e  f i e l d  o f  r e s p o n s e -c e n te re d  
c u r r i c u l a .  Numerous renowned p eo p le  o f  th e  c r e a t i v e  d ra m a tic s  f i e l d ,  
such as B rian  Way, c u r r e n t l y  o f f e r  t h i s  type o f  p r a c t i c a l  workshop to  
t e a c h e r s .  A f i n a l  s u g g e s t io n  i s  t h a t  an in -d e p th  s tu d y  be conducted 
in  the  choosing  o f  d ram a tic  t e x t s  f o r  h ig h  sc h o o l  s t u d e n t s .  E ducators  
must always be wary o f  l o s in g  r e a d e r s  by t r y i n g  too  soon f o r  a  ma­
t u r i t y  o f  t a s t e s ,  and f u r t h e r  r e s e a r c h  w i l l  r e v e a l  th e  i n t e r e s t s  and 
n a t u r a l  en thusiasm s  o f  contem porary  h ig h  sc h o o l  s t u d e n t s .
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